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Presentación 
 

Costa Rica forma parte de un mundo globalizado, lo que sucede en el planeta impacta nuestro país, y nuestras acciones también 

tienen la posibilidad de incidir en el resto de la humanidad. 

En este contexto, la meta de nuestro sistema educativo no puede ser otra que alcanzar una educación en procura del bilingüismo, 

que permita elevar la calidad educativa y brindar a las personas estudiantes mayores oportunidades de aprendizaje y mejores 

oportunidades de trabajo futuro. 

Este es un plan ambicioso que busca cerrar brechas en la calidad de la educación que reciben los y las costarricenses en las distintas 

partes del país, así como las limitaciones de acceso al mercado laboral que enfrentan estudiantes al graduarse. 

Queremos formar estudiantes capaces de comunicarse con éxito en diferentes contextos y situaciones de la vida real, que cuenten 

con los conocimientos, destrezas y habilidades para desenvolverse en el mundo. 

Agradezco el empeño de todos aquellos docentes que han hecho posible programas ajustados a la modernidad, ambiciosos y 

promotores de una Costa Rica bilingüe, en el mediano plazo.  

Como bien lo plantea la Política Educativa vigente, el sistema educativo continuará implementando proyectos de multilingüismo que 

respondan a la diversidad y multiculturalidad presentes en el país y permitan el desarrollo de habilidades lingüísticas y comunicativas, 

así como el incremento de sensibilidades interculturales. 

Este programa de estudios aprobado por el Consejo Superior de Educación es muestra de este compromiso y queda plasmado como 

parte de un proyecto país, que busca garantizar su continuidad para dar lugar a una Costa Rica multilingüe. 

 

Cordialmente, 

Guiselle Cruz Maduro 

Ministra de Educación Pública



7 

ñEducating for a New Citizenshipò 

I. INTRODUCTION 

 
English has become the language of international and 

intercultural communication and trade among countries. It has 

the status of a lingua franca, the language for transmission of 

scientific, academic and business knowledge and the primary 

entry to cutting-age technology. The importance of learning the 

English language has effectively become a social priority to the 

citizens of Costa Rica. 

 

With this in mind, in 1997 the Consejo Superior de Educación 

approved the creation of a differentiated study plan, 

Experimental Bilingual Schools (LEB) for Third Cycle and 

Diversified Education, with emphasis on learning English (CSE- 

80-97). 

In 2008, this study plan was modified in order to provide the 

foundation needed to transform these experimental schools into 

nationally-recognized and standardized Bilingual Schools. 

 

Purpose of the New English Curriculum for Bilingual 

Schools in Costa Rica 

 

Speaking English fluently is one of the abilities a 21st Century 

learner needs in order to have access to better life opportunities. 

Millions of people all over the world with the most diverse 

languages and cultural backgrounds are using English to 

interact in person and digitally. 

 

The Costa Rican educational system is committed to achieving 

this goal of having bilingual and multilingual citizens in two or 

more languages. 

 

In 2008, English was declared a national interest in order to 

improve the countryôs competitiveness to bolster the productive 

sector (Decreto ejecutivo 34425-MEP-Comex, La Gaceta N°61, 

2008). In order to accomplish this official decree, MEP has 

taken the following steps towards increasing the English 

Language Proficiency of both teachers and learners: 

 

a) Administering the Test of English for International 

Communication (TOEIC-MEP) test to teachers to 

determine their baseline English proficiency level, 

based on the Common European Framework of 

Reference (CEFR) bands. These results have been 

used to design and implement training courses to 

improve the communicative language ability of 

teachers and their teaching practices. 
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b) Administering the TOEIC-Bridge test in 2011 to a 

sampling of students in order to determine their 

baseline English language proficiency level based on 

the Common European Framework of Reference. 

 

These steps have culminated in the alignment of the band 

descriptors of the CEFR, within the Costa Rican context and in 

the incorporation of the Action oriented approach into the new 

curriculum. As a result, a revision of the assessment processes 

for the classroom and standardized testing contexts and their 

role in providing information to close learning gaps have 

become priorities. 

 

 

This curriculum has been sequenced so that learners reach a 

minimum level of English proficiency of B2, according to the 

levels described by the CEFR, when completing secondary 

education in bilingual public schools for Third Cycle and 

Diversified Education, progressively. 

 

In order to achieve this goal, curriculum, teaching, learning, and 

assessment are envisioned to be aligned to the classroom 

practices. The national English language test is intended to 

respond to the new approach consequently. 
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Figure 1 presents the proficiency levels included in the CEFR, as it applies to the Bilingual English Language curriculum in Costa Rica 

across the grade levels. The curriculum was implemented in 2017 with seventh graders, so that the learners progressively reach level 

B2 at the end of Diversified Education, as shown in the next figure. 

 

Figure 1. Proficiency Levels Projection for the Bilingual English Curriculum 
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The next tables show the CEFR proficiency bands along with the performance indicators expanded for the Costa Rican context. The 

CEFR descriptor scales serve nor only to organize but to track learning progress. These indicators articulate what learners are able to 

accomplish with the language in communication, as well as the integrated linguistic competence (e.g., reading to write) in real-life 

contexts.  

 

Table 1. Costa Rican General Descriptors According to CEFR English Proficiency Bands for Third and Diversified Education Cycle in 
Bilingual High Schools and Bilingual Groups. 

Basic User A1 

A1.1 

Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction 
of needs of a concrete type. 
 
Can introduce him/herself and others and can ask and answer questions about personal details such as 
where s/he lives, people he/she knows and things s/he has. 
 
Can interact in a simple way, provided the other person talks slowly and clearly and is prepared to help. 
 
Can show limited ability to use simple grammatical structures, e.g., punctuation, capitalization, sentence 
patterns. 
 

EXTENSION OF THE CEFR STANDARDS- INTEGRATION OF LANGUAGE ABILITIES 
 
Can use A1-level, grade-level and age-appropriate linguistic (e.g., present verb forms), socio-cognitive 
(e.g., associated strategies) and socio-affective (e.g., cooperating or coping strategies) resources to 
integrate topical content from oral and written text to perform a goal oriented product (project) based on 
an integrated sequence of activities within some domain, scenario and theme. Linguistic resources 
include grammatical forms and meanings; socio-cognitive resources include a range of meta-cognitive 
strategies (planning) and cognitive strategies (revising); and socio-affective resources consist of 
strategies such as cooperating and coping. 
 
Can use A1-level, grade-level and age-appropriate digital and telecommunication resources to research, 
plan and implement the project. 
 
Can give, receive and respond to feedback at critical stages of the creative process. 
 

A1.2 
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Can use level and age-appropriate linguistic resources to integrate information from a reading or a 
listening or other inputs to perform from one skill modality to another (e.g., listening to speak, reading to 
write), to achieve the goal of the scenario. 
 
Can display awareness and development of non-cognitive dispositions (effort, perseverance, 
engagement and empathy). 

A2 

A2.1 

Can understand sentences and frequently used expressions related to areas of most immediate 
relevance (e.g., very basic personal and family information, shopping, local geography, employment).  
 
Can communicate in simple and routine tasks requiring a simple and direct exchange of information on 
familiar and routine matters. 
 
Can describe, in simple terms, aspects of his/her background, immediate environment, and matters in 
areas of immediate need. 
 
Can use some simple structures accurately, but continues to systematically exhibit basic errors, e.g., 
verb tenses, use of prepositions, articles. 
 

EXTENSION OF THE CEFR STANDARDS-INTEGRATION OF LANGUAGE ABILITIES 
 
Can use A2-level, grade-level and age-appropriate linguistic (e.g., past verb forms), socio-cognitive (e.g., 
grouping strategies) and socio-affective (e.g., cooperating or questioning for clarification strategies) 
resources to integrate topical content from oral and written text to perform a goal oriented product 
(project) based on an integrated sequence of activities within some domain, scenario and theme. 
Linguistic resources include grammatical forms and meanings; socio-cognitive resources include a range 
of meta-cognitive strategies (monitoring) and cognitive strategies (resourcing); and socio-affective 
resources consist of strategies such as cooperating and coping. 
 
Can use A2-level, grade-level and age-appropriate digital and telecommunication resources to research, 
plan and implement the project. 
 
Can give, receive and respond to feedback at critical stages of the creative process. 
 
Can use level and age appropriate linguistic resources to integrate information from a reading or a 
listening input or other inputs to perform from one skill modality to another (e.g. listening to speak, read 
to write), to achieve the goal of the scenario. 

A2.2 
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Can display awareness and development of non-cognitive dispositions (effort, perseverance, 
engagement, empathy). 

Independent 
User 

B1 B1.1 

Can understand the main points of clear standard input on familiar matters regularly encountered in work, 
school, leisure, etc. like radio or TV programs when the delivery is relatively slow and clear. 
 
Can understand texts that consist mainly of high frequency every day or job related language. 
 
Can understand the description of events, feelings and wishes in personal letters. 
 
Can deal with most situations likely to arise whilst travelling in an area where the language is spoken. 
 
Can enter unprepared into conversation on topics that are familiar, of personal interest or pertinent to 
everyday life (e.g. family, hobbies, work, travel and current events). 
 
Can produce simple connected text on topics, which are familiar, or of personal interest. 
 
Can narrate a story from a book or film and describe own reactions. 
 
Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and 
explanations for opinions and plans. 
 
Can express oneself reasonably accurately in familiar, predictable situations and know enough 
vocabulary to talk about family, hobbies and interests, work, travel, and news and current events. 
 

EXTENSION OF THE CEFR STANDARDS-INTEGRATION OF LANGUAGE ABILITIES 
 

Can use B1-level, grade-level and age-appropriate linguistic (e.g., complex verb forms), socio-cognitive 

(e.g., deduction/induction, inference strategies) and socio-affective (e.g. cooperating or questioning for 

clarification strategies) resources to integrate topical content from oral and written text to perform a goal 

oriented product (project) based on an integrated sequence of activities within some domain, scenario 

and theme. Linguistic resources include grammatical forms and meanings; socio-cognitive resources 

include a range of meta-cognitive strategies (evaluating) and cognitive strategies (resourcing); and socio-

affective resources consist of strategies such as cooperating and coping. 
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Can use B1-level, grade-level and age-appropriate digital and telecommunication resources to research, 
plan and implement the project. 
 
Can give, receive and respond to feedback at critical stages of the creative process. 
 
Can use level and age-appropriate linguistic resources to integrate information from a reading or a 
listening input or other inputs to perform from one skill modality to another (e.g., listening to speak, 
reading to write), to achieve the goal of the scenario. 
 
Can display awareness and development of non-cognitive dispositions (effort, perseverance, 
engagement, empathy). 
 

 
 
 
 
 
 
 
 
 
 
 
 
B2 
 
 
 
 
 
 
 
 
 
 

B2 

Can understand extended speech and lectures and follow even complex lines of argument provided the 
topic is reasonably familiar.  
 
Can understand most TV news and current affairs programs. 
 
Can understand the majority of films in standard dialect. 
 
Can read articles and reports concerned with contemporary problems in which the writers adopt particular 
attitudes or viewpoints and I can understand contemporary literary prose. 
 
Can scan quickly through several sources (articles, reports, web sites, books, etc.), identifying the 
relevance and usefulness of a particular sections for the task at hand. 
 
Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers 
quite possible and can take an active part in discussion in familiar contexts, accounting for and sustaining 
my views. 
 
Can present clear, detailed descriptions on a wide range of subjects related to own field of interest. 
 
Can explain a viewpoint on a topical issue giving the advantages and disadvantages of various options. 
 
Can write clear, detailed text on a wide range of subjects related to own interests. 
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B2 
 

Can write an essay or report, passing on information or giving reasons in support of or against a particular 
point of view. 
 
Can write letters highlighting the personal significance of events and experiences. 
 
 

EXTENSION OF THE CEFR STANDARDS-NTEGRATION OF LANGUAGE ABILITIES 
 

Can use B2 level, grade-level and age-appropriate linguistic (e.g., complex verb forms), socio-cognitive 
(e.g., deduction/induction, inference strategies) and socio-affective (e.g., cooperating or questioning for 
clarification strategies) resources to integrate topical content from oral and written text to perform a goal 
oriented product (project) based on an integrated sequence of activities within some domain, scenario 
and theme. 
 
Can use linguistic resources including grammatical forms and meaning; socio-cognitive resources, e.g., 
a range of meta-cognitive strategies (evaluating) and cognitive strategies (resourcing); and socio-
affective resources consisting of strategies such as cooperating and coping. 
 
Can use B2-level, grade-level and age-appropriate digital and telecommunication resources to research, 
plan and implement the project and to exchange online conversations (e.g. Email, posting) and 
discussions. 
 
Can give, receive and respond to feedback at critical stages of the creative process. 
 
Can use level and age-appropriate linguistic resources to integrate information from a reading or a 
listening input or other inputs to perform from one skill modality to another (e.g., listening to speak, 
reading to write), to achieve the goal of the scenario. 
 
Can display awareness and development of non-cognitive dispositions (effort, perseverance, 
engagement, empathy). 
 
Can activate most appropriate strategies for carrying out individual interaction and collaborative tasks 
(grounded in interaction in which meaning is co-constructed) in the performance to accomplish a goal. 



15 

ñEducating for a New Citizenshipò 

II. NEED FOR NEW ENGLISH CURRICULUM 

FOR BILINGUAL SCHOOLS 
 

The first curriculum for the English teaching and learning of 

Bilingual Experimental High Schools (LEB) study plan was 

based on the communicative approach, which depended upon 

the development of four components: Linguistic, Sociolinguistic, 

Discursive, and Strategic. It was organized by linguistic 

objectives, which were to be covered during the five grade 

levels and followed general topics for teachers to select from a 

list. 

 

After one and a half decades under this English course design, 

teachers reported -in a needôs analysis survey- the following 

claims: 

First that the current curriculum was: 

¶ hard to understand,  

¶ difficult to implement,  

¶ misleading and subject to interpretation,  

¶ not correlated to the pedagogical guidelines of the CEFR, 

¶ lacking specific teaching scenarios and failed to synthesize 

new pedagogical trends to support teaching, learning and 

assessment. 

Therefore, the Costa Rican Educational System needed to 

update the English curriculum in order to purposes of this 

differentiated study plan. 

Second, learners who received English lessons in elementary 

and high schools were not reaching out the expected English 

proficiency levels after eleven or twelve years of instruction. 

Among other things, these shortcomings could be attributed to 

the fact that the current curriculum fails to specify the English 

language proficiency level that students are expected to attain 

at the end of each cycle.  Also, the fact that the assessments, 

in both classroom and standardized testing contexts were not 

systematically aligned with curriculum and instruction. 

 

Third, for citizens to communicate effectively in the global 

context and to face the challenges of an interconnected world, 

they need to possess a number of competences. Purpura 

(2016) summarized these competences as follows: 

 
Over the years, the geopolitical and technological forces 
in the workplace have increased the knowledge, skills, 
and abilities (KSAs) that people need to perform their 
jobs. We are now asked to read, listen, and synthesize 
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large amounts of information from several sources via 
multiple modalities; search for information, judge its 
accuracy, and evaluate its applicability; and use 
communication technologies to collaborate in teams 
whose members represent a diverse global community 
(National Research Council, 1999, 2001). Importantly, 
many of us are asked to do this in a second, foreign, or 
heritage language (L2), requiring competencies for 
communicating ideas and establishing relationships in 
culturally respectful ways (p. 190). 

 

In addition, Purpura stated that: 

To succeed in this environment, L2 users must 
demonstrate that they have the skills needed to process 
information, reason from evidence, make decisions, 
solve problems, self-regulate, collaborate, and learn ï
and they need to do this in their L2 (p. 190). 

 

This view is in line with the concept of education for a new 

citizenship that maintains that 21st century learners must 

integrate proactively in a globalized world while strengthening 

their national and international identity. 

 

THE NEW CURRICULUM WITHIN THE 
FRAMEWORK OF EDUCATION FOR A NEW 
CITIZENSHIP 

Education for a new citizenship envisions learners as active 

agents of change who can: 

¶ use knowledge, skills, and abilities beyond school 

contexts. 

¶ express their own points of view. 

¶ practice peaceful conflict resolution and search for 

democratic solutions. 

¶ harmonize social and economic development and 

environmental sustainability. 

¶ take action in favor of sustainability of local, national and 

global resources. 

¶ be aware of a global world where national borders have 

become more diffused. 

¶ use ICT and access to knowledge networks as tools for 

communication, innovation, and proactive social 

service. 

¶ reflect and use critical thinking processes. 

¶ be compassionate national and global citizens. 

¶ practice democratic principles such as freedom of 

expression and religion, respect for plurality and cultural 

diversity (sexual, linguistic, and ethnic) as stated in the 

Costa Rican Constitution. 

¶ defend and protect Human Rights and be against all 

forms of discrimination. 

As the Figure 2 below shows, three main axes sustain the 

concept of New Citizenship: 
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Education for Sustainable Development: The concept of 

ñsustainable developmentò manifests the explicit desire for a 

new relationship between human beings and all forms of life 

with the environment. It seeks to harmonize social and 

economic development, considering the availability of 

sustainable resources to each nation, region, country and the 

planet. It recognizes that resources are finite, and that we are 

part of a single planet, which requires promoting healthy and 

environmentally friendly lifestyles. 

Digital Citizenship: Digital citizenship implies an 

understanding of human, cultural, and social issues related to 

the use of information and communication technologies (ICT). It 

supports the implementation of relevant knowledge, skills, and 

abilities (KSAs) for understanding the principles that guide 

ethics, legality, safety, and accountability in the use of the 

Internet, social networks, and available technologies. Advances 

and extended coverage in the use of information and 

communication technologies (ICT), as well as transportation, 

are allowing more people to travel, do business, and 

communicate faster across the world. 

Global Citizenship with Local Belonging: The concept of 

global citizenship is related to the growing interdependence and 

interconnectedness of people and places thanks to advances 

made by information and communication technologies, which 

enable connection and immediate interaction between people 

around the world. The interrelation among these pillars is shown 

in Figure 2. 

 

Figure 2:  Dimensions in Educating for a New Citizenship 

 

 

III. LEGAL FOUNDATION 
 

The English curriculum is founded on a legal framework that 

includes the 1949 National Constitution, clauses 76 to 89, which 

relate to education and culture and states the fundamental 

values contemplated in the Constitution. The Basic Education 

Law, Article 2, establishes the aspirations of the Costa Rican 
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government, in terms of civic education, with a humanistic 

philosophy and the purposes of Costa Rican Education, which 

are detailed below: 

a) To educate citizens who love their country, are aware of their 

rights and their fundamental freedoms, and have a deep sense 

of responsibility and respect for human dignity. 

b) To contribute to the full development of the human 

personality. 

c) To prepare citizens for a democracy in which individual 

interests are reconciled with those of the community. 

d) To encourage the development of solidarity and human 

understanding. 

e) To preserve and expand our cultural heritage by imparting 

knowledge about the history of man, great works of literature, 

and fundamental philosophical concepts. 

Similarly, the educational policy for the 21st century highlights 

the importance of strengthening Costa Rica's democratic 

tradition by developing citizens with leadership skills, a critical 

mind, and a strong sense of cultural identity. Some basic 

principles of the policy are the following: 

1. Learners should be able to reach their full potential and 

contribute to the development of the country. 

2. Learners should be able to interact with people from 

other cultures, respecting their own values and the 

values of others. 

3. Education should contribute to sustainability in 

production and economy in order to increase 

productivity and improve the countryôs competitiveness. 

 

This educational policy, the school as the core of the quality of 

Costa Rican education, recognizes and reinforces the need of 

assuring learners of a quality education by paying attention to 

their personal characteristics, their needs and aspirations, and 

their learning styles. It also acknowledges their cultural, ethic, 

social, and economic backgrounds, as well as their talents, 

abilities, and religious beliefs so that learning becomes 

meaningful and pertinent. 

It recognizes three dimensions of learning: 1. learning to know, 

2.learning to do, and 3. learning to be and to live in a global 

society- as the foundation of a complete education. 

Therefore, schools will provide learners with opportunities for 

harmonious living and active participation in the solution of 

problems in a collaborative way. 
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UNESCO, in the document ñEducation in a Multilingual World,ò 

acknowledges that learning other languages provides new ways 

of interpreting the world and gives access to a new value system 

encouraging inter-cultural understanding and helping reduce 

xenophobia. In addition, the National Development Plan 

ñAlberto Ca¶as Escalanteò highlights the importance of 

increasing economic growth and creating quality jobs as a way 

to reduce poverty and inequality. Speaking English fluently is a 

skill that learners undoubtedly must develop to achieve this 

aspiration. Therefore, the educational policies in the framework 

of Education for a New Citizenship aimed to provide learners 

with an education for life that encourages creative innovation 

and multilingualism to enhance human development with equity 

and sustainability in the context of quality schools. 

Education for a New Citizenship envisions schools as places 

where learners have opportunities to experience harmonious 

living, have active and equal participation in solving language 

and non-language tasks collaboratively, respect for religious 

beliefs, economic backgrounds, and intercultural diversity. 

 

The educational policy reinforces the need to ensure relevancy 

and quality education by tuning into learnersô personal 

characteristics, dispositions, differentiated needs, aspirations, 

abilities, and their learning style so that learning becomes 

meaningful and pertinent. 

 

LANGUAGE LEARNING CONSIDERATIONS 
 

Philosophical Considerations 

 

The prior philosophical foundations view the learner as a social 

agent at the center of the curriculum. The learner is active, 

independent, critical, reflective, creative, innovative, inquisitive, 

and respectful of human rights and socially committed to his/her 

community, country, and the world. To achieve this aspiration, 

the learning environments and experiences promote the 

learnerôs dialogue and his/her search for proactive and ethical 

responses and solutions to real-life issues. 

 

Psychological Considerations 

 

The psychological considerations take into account the whole 

development of the individual (learner), associated with 

affective dispositions that influence language learning such as 

self-reflection, engagement, effort, perseverance, self-esteem, 

self-perception, and sensitivity toward others. The pedagogical 

mediation values individual pathways toward learning. It is 
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substantive, flexible, inclusive, and culturally relevant, 

respecting the differences and learning potential of all learners. 

Teachers support learning communities for students to learn in 

relevant, real world contexts as democratic environments where 

principles of self-belonging, peer collaboration, human rights, 

and peace education are promoted. 

 

Neurological Considerations 

 

The human brain is a wonderful structure that is constantly 

being reshaped because of experience. ñNeuron development 

begins in the embryo, shortly after conception and proceeds at 

an astonishing rateé This process continues throughout our 

lives, but it appears to be most intense between the ages of 

three and 12.ò (Sousa, p. 24) The plasticity of the brain in a 

young age enables children to acquire fluent control of a first 

and second language. 

 

Language functions are mainly controlled by the left hemisphere 

(e.g., speech, reading, writing, verbal memory, musical ability) 

but the right hemisphere also contributes to the acquisition of 

the communicative competence (e.g., through facial 

recognition, visual closure, proper form of drawings). 

 

Physical and biological processes occur in the brain which 

influence the learning processes. Therefore, knowing how the 

brain learns best is of great importance to language teaching in 

order to understand and use this knowledge to orient learning 

English practices effectively. Attention should be given to the 

following: 

¶ Learning style differences/preferences by providing 

several learning paths and 

differentiated instruction 

¶ Learning environments which 

are not threatening 

¶ Challenging learning 

experiences and meaningful 

environments 

¶ Sensorial stimuli for enhancing long term memory 

¶ Time/age capacity with appropriate learning levels 

matching tasks/activities/assessment with learnerôs 

interests, abilities, and preferences 

¶ Effective planning by didactic segments and stages 

¶ Aspects related to associated factors to performance 

such as attitude, anxiety, motivation, and hunger. 

Learning happens in our brain and the teaching and learning 

experiences change the brain connections. 

άEducators are in 

the only profession 

whose job is to 

change the human 

brain every day.ò 

David A Sousa (p 10) 
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Sociocognitive considerations 

 

These are related to the brainôs architecture (attention, short-

term, working, and long-term memory and longïterm storage) 

and how it functions to process information (metacognition) 

related to learning and communication. With respect to the 

brainôs architecture, the new curriculum needs to be sensitive to 

the attention span of learners, the capacity of the brain to 

process information given the limitations of working memory 

and the complexity and cognitive load of tasks presented to 

students. In terms of the brainôs functionality, the new curriculum 

needs to take stock of how learners process information (e.g., 

auditory processing, and simultaneous processing) and retrieve 

it from long-term memory in order to generate responses in 

relation to tasks. This involves a range of strategies including 

(meta) cognitive and meta (affective), meta (interactional) 

strategies (Oxford, 2010; Purpura, 2014) in task completion. 

These considerations are critical factors in how teachers need 

to design pedagogical and assessment tasks. 

 

According to research (Brown, 1993) human cognition has its 

greatest development through the first 16 years of life. This 

factor is critical in the process of language development and 

second language acquisition. According to Ausubel (1964), 

adults will benefit more from explicit teaching of grammatical 

forms and deductive thinking than children will. Young learners 

learn better from inductive teaching and experiential learning as 

it happens in their natural process of first language acquisition. 

Of course, this depends as well on contextual factors, resources 

available, and the meaningfulness of the pedagogical mediation 

that engages the entire person (cognitive, affective and 

psychomotor domains). 

 

Sociocultural considerations 

 

These principles stress the importance of valuing and 

respecting the uniqueness of each existing culture at local, 

national, and global levels. It includes the notions of diversity, 

interdependence, and interconnection among others. It involves 

analyzing the complexity of times, societies, communities and 

families, where different dynamics and cultural values coexist. 

The students in their interactions learn new behaviors, values, 

and social skills that must be aligned with human rights 

approach and through democratic participation. 

 

Core considerations 

In the last decades, globalization has restructured the world as 

a unique space with a new socio-cultural and economic order 
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with complex interrelations and interdependencies. As a result, 

The United Nations Educational, Scientific, and Cultural 

Organization (UNESCO), in 1996, presented the Delors report, 

written by the Education Commission for the 21st Century 

learners. This document establishes a philosophical framework 

to guide new curricular reforms in Latin America and the 

Caribbean, as a key tool for promoting social, economic, and 

cultural changes within a global perspective and sustained in 4 

main pillars of learning: Learning to Know, Learning to Do, 

Learning to Be, and Learning to Live in Community. This 

curriculum adopts these 4 pillars into the following 3 dimensions 

of learning: 

 

Á Learning to Know: The learner acquires knowledge 

on how to live with dignity and contribute to society. It 

fosters the development of cognitive capacities such as 

memory, imagination, problem solving and the ability to 

think in a coherent and critical way. 

Á Learning to Do: This learning implies application of 

knowledge into practice. Learning to do thus shows a 

shift from skill to competence. This shift involves the 

ability to communicate effectively with others and 

promotes an aptitude toward teamwork and social skills. 

 

Á Learning to Be and to Live in Community: This 

pillar of learning implies a curriculum, which aims at the 

development of the whole person by cultivating qualities 

of empathy, imagination, and creativity, and guiding 

students in acquiring universally shared human values 

beyond the school. This learning implies the 

development of such qualities as knowledge and 

understanding of self and others, appreciation of the 

diversity of the human race, and an awareness of the 

similarities between, and the interdependence of, all 

humans. 

 

V. PEDAGOGICAL CONCEPTUALIZATION 
 

The English curriculum is permeated by the principles and 

understandings of the following theoretical and pedagogical 

frameworks. 

The Socio-Constructivist Approach 

The socio-constructivism approach perceives the learner as a 

responsible member of a world community and views teachers 

as social engineers. The design of the curriculum adopts the 

socio-constructivist theory of learning encouraging an active 

learnerôs participation, interaction, and adaptation to the context. 
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Ten principles of social constructivism are summarized as follows 

(Pérez, 2002):  

1. Construction and reconstruction of knowledge is a 

continuing process, progressive, and never-ending. 

2. People learn in meaningful ways. 

3. Learners learn better in collaborative environments 

and exchanges. 

4. People learn progressively at different stages of life. 

5. The learnerôs mental and motor activity are both 

fundamental to creating long-term meaningful 

learning. 

6. Prior experiences facilitate or inhibit the acquisition of 

new learning. 

7. Mind and language development are influenced by 

the historical and sociocultural/sociointercultural 

context. 

8. The appropriation of new knowledge implies a break 

from prior knowledge; therefore, cognitive conflict 

must be addressed and overcome. 

9. Educational content must be treated in three 

dimensions: concept, procedure, and attitude. 

10. Application of meaningful learning is fundamental for 

long-lasting learning. 

 

Holism 

Holism conceives reality as a set of systems, a mixture of chaos 

and order where uncertainty is greater than the known reality. 

There is a network of connections; everything is affected and 

interdependent. 

Consequently, the holistic vision is centered in universal 

principles of the human condition. All educational agents accept 

and respect themselves. They are aware of the unity as well as 

the diversity within the human condition. 

The learner moves from a fragmented world vision to an integral 

one, where everything and everyone are interconnected and 

interdependent. 

Furthermore, under this perception, the learner becomes aware 

of his/ her capacity to transcend his/her own will, ego, physical, 

mind and emotional limits in his/her search to connect with a 

superior spiritual wisdom. This allows the construction of values, 

concepts, and traditions for developing a life with meaning and 

sense. 

Critical Pedagogy 

The Critical Pedagogy emphasizes the political dimension of 

teaching whereby learners become producers of knowledge, 



24 

ñEducating for a New Citizenshipò 

not just consumers. They are subjects of their own learning 

process. 

 

Moreover, this teaching pedagogy promotes questioning and 

inquiry of the learnerôs own beliefs and social, political, and 

economic realities by means of facing different life ñdilemmasò. 

 

This liberating education alters the division between teacher-

student, as the dialogue between them is essential for 

education. Thus, the role of the teacher is to enhance dialogue, 

debates, and collaborative work as well as help learners 

question their realities. By contrast, the role of the teacher in 

ñbanking educationò (which is characterized by the filling of 

studentsô minds as though they were empty vessels) is that of 

information-provider and does not focus on empowering the 

students as agents of their own learning. 

 

In problematizing education, educators and students educate 

each other; one learns from the other. The educator is prepared 

and then establishes a more balanced relationship with his/her 

students. Learners hence become critical of the dialogue they 

participate in. (Freire, 2002). 

 

VI. ENGLISH AS AN OBJECT OF STUDY 
 

The purpose of studying English in the Educational System is 

the development of the learnerôs communicative competence as 

well as the knowledge, skills, abilities, values, and competences 

of a 21st century citizen. This requires the implementation of 

innovative communicative language teaching methodologies. 

These methodologies are supported by principles established 

in the Common European Framework of Reference for 

languages (CEFR), the Action-Oriented Approach, and the 

Educating for a New Citizenship Framework. 

 

VII. PEDAGOGICAL APPROACH 

The Common European Framework of Reference for 
Languages in the Costa Rican Context 

The CEFR for Languages is used in the English curricular 

reform as a reference for the following considerations: 

¶ It provides a common basis for the development of language 

syllabi, curriculum guidelines, textbooks, and assessment. 

¶ It describes what language learners do at different levels of 

proficiency within particular domains and scenarios, using 

self-affirmative language. 
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¶ It defines six reference levels of proficiency, defined by 

means of appropriate ñCan Doò performance descriptors to 

assess learnersô performance at each stage. 

¶ It provides a common terminology that can be adapted for 

all languages and educational contexts. 

 

The CEFR defines communication as a social act, where 

learners are social agents, developing a range of general and 

specific communicative language competences, moving from 

learning about the language to learning to communicate in the 

language in active, spontaneous, and authentic interaction. It 

also defines competences as ñthe sum of knowledge, skills and 

characteristics that allow a person to perform actions in societyò 

(CEFR, p.9). They are comprised of general and specific 

competences as shown in the following table. General 

competences consist of knowledge, skills, and abilities to learn 

and existential competence that are not only language specific 

but learners nevertheless use them when performing all kinds 

of actions including language activities. The following table 

shows the three language-specific competences which are 

used by the learner when performing language tasks: linguistic, 

sociolinguistic, and pragmatic. 
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Table 2: General Competences 

General Competences Communicative Language Competences 

Declarative 

Knowledge 

Skills and 

know-How 

Existential 

knowledge 

Ability to Learn Linguistic 

Competences 

Sociolinguistic 

Competences 

Pragmatic 

Competences 

­  Knowledge of 
the World 

­  Sociocultural/ 
socio 
intercultural 
Knowledge 

­  Intercultural 
Awareness 

­  Practical Skills 
­  Intercultural 

Skills 

­  Attitudes 
­  Motivations 
­  Values 
­  Beliefs 
­  Cognitive 

Styles 
­  Personality 

Factors 
­  Self-image 

­  Language & 
Communication 
Awareness 

­  General 
Phonetic 
Awareness & 
Skills 

­  Study skills 
­  Heuristic Skills 

­  Lexical 
­  Grammatical 
­  Semantic 
­  Phonological 
­  Orthographic 

­  Social 
Relations 
Politeness 

­  Conventions 
Expressions of 
Folk Wisdom 

­  Register 
Differences 

­  Dialect & 
Accent 

­  Functional 
Competence  

­  Discourse 

Competence 

(Resulting from 
empirical and 
formal 
knowledge) 

(Ability to carry 
out 
metacognitive 
procedures 
accompanied by 
forms and 
existential 
competence) 

(Culture related 
factors -
willingness to 
engage with 
other people in 
social 

interaction) 

              Adapted from Piccardo, Berchoud, Cignatta, Mentz, Pamula, (2011, p. 35) 
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The communicative language competences involve knowledge, 

skills, and know-hows for each of the following three 

components: 

Á Linguistic component: Deals with the knowledge of 

phonology, morphology, lexicon, and syntax. 

Á Sociolinguistic component: Refers to the 

Sociocultural/ Sociointercultural conditions of language 

use such as social group repertoires or politeness rules. 

Á Pragmatic component: Covers, among others, 

speakerôs and listenerôs attitudes and beliefs, their 

understanding of the context of an utterance, and the 

functional use of languages, for example, the use in 

specific scenarios of how to act in a given social event 

or how to participate in a job interview. 

 
The following table describes the proficiency performance 

descriptors that have been used as reference in the curriculum 

for each of the levels A1, A2, B1, and B2 according to the CEFR.
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Table 3. Common References Levels: Global Scale 

 

Independent User 

B2 

¶ Can understand the main idea of complex text on both concrete and abstract topics including 
technical discussion in his/her field of specialization. 

¶ Can interact with a degree of fluency and spontaneity that makes regular interaction with native 
speakers quite possible without strain for either party. 

¶ Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a topical 
issue giving the advantages and disadvantages of various options. 

B1 

¶ Can understand the main points of clear standard input on familiar matters regularly encountered 
in work, school, leisure, etc. 

¶ Can deal with most situations likely to arise while travelling in an area where the language is 
spoken. 

¶ Can produce simple connected text on topics, which are familiar, or of personal interest. 

¶ Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and 
explanations for opinions and plans. 

Basic User 

A2 

¶ Can understand sentences and frequently used expressions related to areas of most immediate 
relevance (e.g., very basic personal and family information, shopping, local geography, 
employment). 

¶ Can communicate in simple and routine tasks requiring a simple and direct exchange of 
information on familiar and routine matters. 

¶ Can describe in simple terms aspects of his/her background, immediate environment, and matters 
in areas of immediate need. 

A1 

¶ Can understand and use familiar everyday expressions and very basic phrases aimed at the 
satisfaction of needs of a concrete type. 

¶ Can introduce him/herself and others and can ask and answer questions about personal details 
such as where he/she lives, people he/she knows and things he/she has. 

¶ Can interact in a simple way, provided the other person talks slowly and clearly and is prepared to 
help. 

Source: Common European Framework of Reference for languages, 2001. 
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The Action-Oriented Approach 
 
This curriculum adopts the Action-Oriented Approach, within the 

communicative language methodologies, which places 

emphasis on what learners know and do to communicate 

successfully by completing tasks, and using general and 

specific competences in meaningful context and real-life 

scenarios. There is a progressive shift from the Communicative 

Approach to the Action-Oriented Approach. The curriculum 

maintains an eclectic view favoring the Action-Oriented 

Approach among the other pedagogical views. 

An Action-Oriented Approach sees learners as active agents 

responsible for their own progress in learning and sees 

communication as a social activity designed to accomplish 

specific tasks, placing English language learning in the lives of 

users. 

 

Within this approach to English language learning, learners 

develop communicative competence, gain knowledge of various 

English cultures, and develop their full potential as national and 

global citizens speaking in two languages. 

In order to develop effective English lessons using the Action-

Oriented Approach, teachers consider some basic principles: 

 

1. Learners are social agents that use the target language to 

perform specific actions in real life contexts meaningfully. 

2. Language performances, in oral or written form, respond to 

language functions and they are carried out in specific 

scenarios. 

3. Enabling and communicative activities are task-based and 

real-life. 

4. Learners use authentic materials to support comprehensible 

input, as much as possible. 

5. The ICT and the access to knowledge networks become 

important tools to ethically create meaningful learning 

experiences. 

6. Mediation activities promote reflective and critical thinking 

processes. 

7. A great degree of autonomy is placed on the learner; 

therefore, the teacher works in the development of learnersô 

meta-cognitive, meta-affective, and meta-social strategies. 

8. Intercultural awareness plays an important role for getting 

meaning across and facilitating communication among 

cultures. 

9. Vocabulary, syntax, cohesive forms, and phonology are 

taught with the purpose of facilitating communication.
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Piccardo (2014), a leading expert on the Action-Oriented 

Approach emphasizes that grammar is taught, but it is only ñone 

component of communicative competence.ò She 

acknowledges, ñThe rules and structures of grammar and 

vocabulary are necessary, yet insufficient conditions for 

communication,ò and emphasizes that, in order to communicate 

effectively, ñone must not only know how a language works, but 

also what parts of the language to use and when. These vary 

depending on the situation, the context, the listener, and the 

communication intention.ò (p.12)  

 

What is a task? 
 
A task is defined as any purposeful action considered by an 

individual as necessary in order to achieve a given result in the 

context of a problem to be solved, an obligation to fulfill, or an 

objective to be achieved (CEFR, p.10).  

 

Tasks are set in a context that learners face in everyday life 

within domains and scenario as members of society. Learners 

work with real texts (oral and written) in order to accomplish real 

tasks while becoming agents of their own learning. They 

perform what they ñcan doò in English, as well as demonstrate 

what they know about English language structures, vocabulary, 

functions, psychosocial, and socio-cultural aspects. Likewise, 

the communicative activities required to perform the tasks are 

not the goal in themselves, but they support the learners in 

performing tasks (i.e., negotiating, making judgments, 

organizing, and planning information and tools). 

 

The Role of Tasks 
 

In the Action-Oriented Approach, the learner of a language is 

viewed as a ñsocial agentò, i.e., member of society who has 

tasks to accomplish in a given set of circumstances, in a specific 

environment, and within a particular field of action. The task 

stimulates the learnerôs personal commitment to the learning 

process. It may differ in nature according to the balance 

determined by the goal and the combination of dimensions 

(general and communicative competences). 

 

Figure 3.Combination of Several Dimensions of a Task 
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A task exists only if: 

¶ the action is motivated by a goal or a need, whether 

personal or generated by a learning situation, 

¶ the action leads to identifiable outcomes, 

¶ it combines different competences and activities, 

¶ it emphasizes real-life situations related to learner´s 

communication needs. 

 

Tasks can be non-communicative or communicative language 

activities that make demands upon the learnerôs knowledge, 

skills, and abilities. 

 

Some examples are inviting learners to write a genuine letter 

which can be posted, take part in a real debate on a current 

topic, defend their personal position, or play a set role.  

 

In the communicative vision, shaped in the 1980s and 1990s, 

the task was seen as class work, with an emphasis on content 

rather than form (Nunan, 2004). This view has been redefined 

so that a learning task makes it possible to structure learning 

around moments, actions, and products that are vivid, defined, 

and concrete. The learner is not speaking or writing for the 

teacher or pretending to speak or write to another person, but 

rather speaking or writing in a real-life context for a social 

purpose. 

 

There are different types of task orientations according to the 

complexity (from simple to complex), the length (from shortest 

to the longest), and social implications (from individual actions 

to collective actions: 

 

Figure 4: Task Orientations 

 

Tasks in the Action-Oriented Approach often involve the 

creation of a product as the learners perform the task. This 

product may be a brochure for tourists, a blog entry, or a fund-

raising project for a humanitarian cause. Piccardo (et al) says 

(2011), ñnot only the specific outcome, but also the process, 

which leads to the final result, is important for communication in 

Parts 
of 

speech 
Process Communication Result Product
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the language classroom: this involves a step-by-step 

organization, learnersô activation of strategies and 

competences, consideration of the setting and social forms, as 

well as materials and supportò (p. 39). The action-oriented task 

seeks to break down the walls of the classroom and connect it 

with the outside world. 

 

Purpura (2016) expands the concept of tasks and provides 

several features that can guide and control task development in 

the assessment process. The following chart shows the 

features with some examples within different domains. 
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Table 4. Task Features When Assessing  
Task features 

Target domain Socio-interpersonal Socio- transactional Academic Professional 

Setting  Classroom Restaurant  Science lesson Conference  

Event  Socializing  Service encounter Chart interpretation  Poster session  

Participant roles  Classmates  Customer / waiter Student/student  
Presenter(students) 

/audience  

Topic of communication  School event  Ordering food 
Needs community 

analysis  

School project to 

promote collective 

benefits.  

Goal of communication  

Narrate what happened 

at the last school 

soccer game  

Understanding the 

ingredients that are in a 

dish  

Interpret a chart 
Problem-solving  

Critical thinking  

Sociolinguistic features  
Informal, close 

classmates  
Formal, businesslike Formal, academic  Formal, professional 

Sociocultural 

characteristics  

Northern side of the 

country 
Taiwan School  National English Fest 

Affective tone  Friendly Confused / Polite Inquisitive Positive  

Test input  Role play 
Multiple choice 

questions/ listening   
Written prompt  Oral/written prompt  

Expected response  Extended production  Selected response  Extended production  Extended production 

Communicative focus of 

assessment  

Narrate a sequence of 

events/ literal 

Literal/understanding 

names, recipe 

ingredients and how to 

eat the dish. 

Literal describe and 

interpret results 

Literal / provide an 

argument including 

causes and effects/ 

solutions  

Linguistic focus of 

assessment  

Goals, learn to know, 

lean to do, and learn to 

be and live in 

community resources  

Goals, learn to know, 

lean to do, and learn to 

be and live in 

community resources 

Goals, learn to know, 

lean to do, and learn to 

be and live in 

community resources 

Goals, learn to know, 

lean to do, and learn to 

be and live in 

community resources 

Adapted from Purpura, Assessing Grammar, (2016) 
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Project-Based Learning 

Project work is an important element in both, a task or Action-

Oriented Approach, because it is a learner-centered process-

oriented and collaborative task. It offers learners the opportunity 

to take responsibility for their learning, set their own learning 

objectives, go step-by-step, and demonstrate what has been 

learned by creating an end product. Additionally, projects allow 

students to be in contact with authentic language and non-

language learning experiences that go beyond the classroom 

setting. Another benefit of project work is that it brings together 

learners with mixed abilities in which each individual contributes 

according to his or her different talents and creativity (Fried-

Booth, 2002). 

 

Integrated Project 

The Integrated Project is both a formative, skill-integrated 

performance assessment strategy performed in the class 

environment. It involves several types of activities and 

strategies articulated to complete a final product collaboratively 

and stimulates actions that take place in society, as shown in 

figure 5.  

Integrated Projects in Third Cycle involve participating to 

negotiate, thinking for planning, acting out for completing 

responsible actions, and responding and sharing.  

 

Figure 5. Integrated Project in the English Class 

 

The Integrated Project for Diversified Education provides a 

meaningful service by addressing a community need that is 

relevant to them and to the teacher. They implement a feasible 

project that makes a significant impact. It must be aligned with 

the curriculumô scenarios, themes, enduring understanding, 

essential questions, and goals. It involves investigation, 

planning and preparation and action, demonstration/celebration 

as described in the next table: 
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Figure 6. Description and Phases of the Integrated Project for Diversified Education 

 

Learners cané. 

 

Source:  Semester of Service Teacher Toolkit, 2018. 
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and plan to
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plan into action,
leveraging their
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documenting
their experience
on social media,
to raise
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perform service,
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philanthropy.

share their work
with community
members, teach
others about
their project,
reflect on their
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people who
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36 

ñEducating for a New Citizenshipò 

Pedagogical Use of Technologies 
 

The use of technology in English teaching goes back to the 

1960ôs. Since that time, technology and education keeps 

evolving in parallel. As Dudeney and Hockly state (2008) that, 

ñyounger learners are growing up with technology, and it is a 

natural and integrated part of their livesò. 

 

English teaching needs to integrate technology effectively, as a 

tool for the teaching and learning process in order to provide 

cybercitizens with 21st century skills (e.g. problem solving, 

creative and critical thinking, innovation, autonomy, 

collaborative team work), needed to succeed locally and in the 

global world. 

 

This curriculum places technology within a complementary 

model, as mentioned by Christian Puren (2008), in a Modern 

Languages International Congress in Costa Rica, states that 

technologies naturally serve to assist learners in developing 

communicative competence. In addition, this is one of the 

means available in the real world to act as responsible and 

efficient social agents (e.g., e-mails, forums, chats, video 

conferences, phone calls, Skype calls, MSN) within an 

individual and collective (collaborative) perspective. Therefore, 

the web is viewed as the authentic source that learners may 

use, depending on the tasks to achieve a concrete result. 

By using technology, learnersé 

- Learn to Know Information and Communication 

Technologies (ICT): as a means of information, access 

to knowledge and revision (evaluation and selection) of 

various sources, as a possibility to meet the global world 

and as a tool for building new knowledge collectively. 

- Learn to Do: using ICT in building solutions for problem 

solving, developing different types of productions (e.g. 

audiovisual creations to convey meaning), and as tool 

for simulating creativity. 

- Learn to Be and to Live in Community: aware of the 

ethical use of ICT, as a means of expression, generation 

of ñown words,ò leadership and participation to guide 

communicative exchanges and interaction (e.g., social 

networks, cooperative work, collective productions, 

spaces of social participation), valuing respect for 

others, peace education, cultural diversity within a 

human rights perspective. 
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Teacher´s Role 

 

The teacher is a mediator, a guide and a catalyzer for helping 

the learners learn. Teachers reinforce learners´ competences to 

become autonomous thinkers and active agents of change 

while successfully performing tasks. Table 5 describes the 

English teacherôs profile required to successful teach the new 

curriculum and to enhance the educational experience for a new 

citizenship. 
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Table 5. English Teacher Profile 

 

Teacher Profile 

Types of 
knowledge 

 
Orientations to 

Learn to know  
What the teacher needs to know 

 

Teacheré 

Learn to do 
What the teacher needs to do 

 

Teacheré 

Learn to be and live in community 
How the teacher needs to be  

 

Teacheré 

A Global 
Citizenship with 
Local Belonging 

Á is certified with C1 English 
language proficiency.  

Á is knowledgeable about Costa 
Rican educational policies, 
curriculum and assessment 
frameworks and guidelines. 

Á is well- informed about local and 
global issues. 

Á is knowledgeable about 
updated English language 
theories and methodologies.  

Á develops action-research to 
improve teaching practices. 

Á supports self and co-learning communities and 
collaborative environments among colleagues 
and learners. 

Á favors meaningful and reflective learning. 
Á promotes ownership of cultural belonging and 

intercultural representations. 
Á implements cognitive, affective and 

metacognitive strategies in the teaching and 
learning processes considering learner styles 
preferences. 

Á implements diverse and relevant methodologies 
and ICT as tools to empower learning and action 
research. 

Á designs effective lesson planning based on 
integrated communicative tasks and context to 
develop knowledge, skills and attitudes for 
communication using English. 

Á is aware and sensitive about local 
and global issues, learnersô 
affective, and sociocultural/ 
sociointercultural needs. 

Á promotes learnerôs high 
expectations with inclusive and 
positive classroom environments. 

Á supports critical and creative 
thinking processes beyond the 
class. 

Á promotes qualities for developing 
the new citizenship principles. 

Á promotes learnerôs family 
participation in the learning 
process. 

Á reflects on ethical teaching 
practices and assessment to 
respond to learners needs. 

Education for 
Sustainable 
Development 

¶ knows about the implications of 
human actions over the 
environment. 

Á participates, together with staff, in school 
community projects related to education for 
sustainable development and others. 

Á practices eco-friendly actions. 
Á promotes collective and individual environmental 

care practices. 

¶ is aware of human action over the 
planet and the role of education as 
preventive element to mitigate 
effects. 

New Digital 
Citizenship 

Á is knowledgeable about basic 
ICT to favor the implementation 
of didactic units. 

Á applies new ICT in the teaching and learning 
process. 

Á supports innovation and creativity. 
Á develops a constructive mediation based on 

dialogue, collaborative environments, 
interdisciplinary connections and the use of ICT. 

Á is aware of the benefits of ICT as 
supportive tools. 

Á promotes learnerôs autonomy, 
ethical and socially responsible use 
of ICT. 
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Learnerôs Role 

An Action-Oriented Approach ñviews users and learners of a 

language primarily as ósocial agentsô, i.e. members of society 

who have tasks (not exclusively language-related) to 

accomplish in a given set of circumstances, in a specific 

environment and within a particular field of actionò (CEFR, p.9). 

The learner/social agent is not an empty vessel but a whole 

person with values, beliefs, an identity, and a language or 

languages. She/he possesses knowledge and experience that 

can be used to face the challenge of learning a language. This 

prior knowledge and experience provide points of reference and 

categories for organizing new learning. The acquisition and 

refinement of competences is a continuous process, both at 

school and in the world beyond the school (Piccardo, 2014). 

The following image illustrates the integration of the elements 

that make up the pedagogical model as it is presented in the 

English Curriculum and its ultimate goalðthe learner´s 

development of English communicative competence and 

integral growth. Some of these elements are described in more 

detail in the explanation of the unit template. 

 

 

Pedagogical Model 

Figure 7. Pedagogical Model 
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The Communicative Approach (CA) and the Action-Oriented Approach (AOA) are different, but yet complementary perspectives for 

the didactic processes in the English class. The following chart is adapted and cited by Christian Puren (2014) in his article ñEnfoque 

comunicativo versus perspectiva orientada a la acci·n socialò (2014) which compares the different characteristics of both. 

 
Table 6. Communicative Approach (CA) vs. Action-Oriented Approach (AOA) 

CA 
 

Actionsé 

AOA 
 

Actionsé 

focus on the objectives. Actions are limited to receive and 
reproduce information (acts of speech). 

are meant to be for further linguist or non-linguistic actions, broader 
social repetitive acts (scenarios) for treatment of information. 

are part of simpler tasks. are more complex treatment of tasks or part of Integrated Projects. 

are delivered since the beginning of the units. (the majority of them) are developed along a week, a term or a year. 

are finished completely at the end of the tasks. are open-ended. They cover more ample periods of time to develop 
lifelong skills or can be retaken later on. 

usually last for a shorter time and are limited to a defined 
text, topic and time of interaction. 

have certain period of time, or, at least, are subscribed within a certain 
timeframe. 

are exchanges between a minimum group (e.g. pair-
share/small groups). 

are performed collectively as learners act as social agents as part of a 
wider context beyond the classroom. 

integrate the linguistic skills. integrate both competences: general and specific in collaborative 
shared tasks (e.g. projects). 
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Table 7. Comparative Chart of The Main Characteristics of the Communicative Approach vs. Action-Oriented Approach 

 

 Communicative Approach Action-Oriented Approach 

Learnerôs Role 

¶ Responsible for his/her own learning. 

¶ Central, active, creative and participative. 

Individual/collective roles. 

¶ Confident, motivated. 

¶ Develops full potential and builds on interests. 

¶ An agent/performer with intercultural awareness skills. 

¶ Autonomous, works cooperatively, interacts with others, investigates and solves 

problems using the tools at his/her disposal (general and specific competences). 

¶ Develops metacognitive, reflective, self-regulating and critical thinking strategies 

for successful completion of the task. 

Teacherôs Role 

¶ Facilitator, guide. 

¶ Participates in process with learners. 

¶ Takes more time for individual needs. 

¶ Gains skills and takes responsibility from 

planners, writers, linguists. 

¶ Shows expert role. 

¶ Catalyzer, promoter of collective actions for responsible agents of change 

¶ Facilitator, coach, resource person, guide, advisor, organizer and observer. 

¶ Helps the learner become autonomous and be successful in the completion of 

the task. 

¶ Provides effective feedback in the process of learning. 

¶ Shows expert role but shares this responsibility with the learner. 

Learning Resources 

¶ Authentic, real-world significance. 

¶ Related to learnersô needs, interests and 

culture. 

¶ Flexible. 

¶ Motivating and interesting. 

¶ Oral or written authentic texts: business cards, bus tickets, newspaper articles, 

book excerpts, wikis, bus schedules, city maps, bulletin boards, voice 

messages, and announcements. 

¶ Appropriate to the learner´s needs and competence level. 

¶ Intercultural perspective. 

¶ Engaging the entire person (cognitive, affective and psychomotor domains). 

Aims of 
communicative 
activities/tasks 

¶ Communicative activities and tasks serve 

communication. 

¶ The goal is communication. 

¶ Communicative activities become actions that the learner/social agent performs 

in order to build up general competences and communicative language 

competences and skills. 

¶ The goal is successful action and accomplishment of tasks in a particular 

scenario and domain aligned to the learnerôs life experience and personality. 

Learning 
Environment 

¶ Real-world context. 

¶ Beyond classroom, into community, relevant, 

stimulating, interesting. 

¶ Real-world contexts (personal, public, educational and vocational domain) 

collaborative, stimulating, mediated by ICT. 

Assessment 

¶ Communicative competence. 

¶ Process-oriented. 

¶ Continuous. 

¶ Profiling skills. 

¶ Learning process. 

¶ Self and peer assessment. 

¶ Assessment is based on what the social agent is able to do in real-life situations 

or scenarios and the process he/she requires to develop the competences. 

Authentic assessment is favored. 

¶ The acquisition and refinement of general and communicative competences is 

a continuous process, both at school and in the world beyond the school. 
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Mediation of Learning 

A shift from communicative to action-oriented language 

teaching requires the design and implementation of concrete, 

meaningful, and relevant real-life situations for learners to 

demonstrate their English language and non-language abilities 

while performing different tasks. This shift envisions the English 

classroom as a social, collaborative, and action-oriented 

linguistic environment (Perrot, 2010). 

Tasks are a key feature in the mediation of learning. Task 

accomplishment by an individual involves the strategic 

activation of specific linguistic competences (linguistic, 

pragmatic, and socio-linguistic) along with a range of socio-

cognitive competences to carry out a set of purposeful actions 

in a particular domain (socio-interpersonal, socio-transactional, 

academic, and professional) with a clearly defined goal and a 

specific outcome. 

Tasks can be extremely varied in nature and may involve 

language activities, to a greater or lesser extent, for example: 

creative (painting, story writing), skill-based (repairing or 

assembling something), problem solving (jigsaw, crossword), 

routine transactions (e.g., interpreting a role in a play, taking 

part in a discussion, giving a presentation, planning a course of 

action, reading and replying to an e-mail message). 

A task may be quite simple or extremely complex (e.g., studying 

a number of related diagrams, instructions, and assembling an 

unfamiliar and intricate apparatus). Furthermore, a particular 

task may involve a greater or lesser number of steps or 

embedded sub-tasks and consequently the boundaries of any 

one task may be difficult to define (CEFR, p. 157). 

In the mediation activities, teachers scaffold learning by moving 

learners throughout the following pedagogical steps: 

¶ Pre-communicative language practices to focus on 

specific language features. 

¶ Communicative language practices to convey a 

meaningful message using new acquired language 

skills. 

¶ Structured communication tasks, for using vocabulary 

and language structures within situations. 

¶  Action-oriented tasks for using spontaneous language 

and non-language skills and communication strategies 

within scenarios and domains to reach particular 

outcomes. 
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These action -oriented tasks involve some sort of text, and all 

the texts have the purpose of performing (and enabling learners 

to perform) tasks. Examples of texts in everyday life include bus 

schedules, city maps, bulletin boards, voice messages, and 

announcements over a personal announcement system. 

Planning a task provides an opportunity to think about these 

different types of texts and their linguistic and cultural 

characteristics (Piccardo2014, p.30). 

The CEFR emphasizes the social nature of actions. Tasks 

sometimes require different levels of cooperation with others 

(other users or learners). Cooperation is seen as a way to invite 

others to interact, share a learning and to be and live in 

community in and out of the classroom. 

General Mediation Principles for Third Cycle and 

Diversified Education 

 

¶ English teaching places a priority on the fine-tuning of 

learners ócommunicative competence involving oral 

comprehension and oral and written communication so 

they become independent users of English and can 

reach level B2 level based on the descriptors of the 

CEFR. 

¶ Teachers can select three or four goals per week from 

the units. They can combine oral or written 

comprehension with oral and written production, 

depending on the pedagogical purpose of the lesson. 

¶ Teachers start each theme of a unitôs scenario and 

lesson with a warm-up activity. Then, they share the 

learning goals and essential question with the learners 

and the expected outcome for that day or week. 

¶ Lessons follow a task-based approach combined with 

the action-oriented approach. 

¶ Grammar is developed by combining both inductive and 

deductive approaches as stated in CEFR, p162 

ña) inductively, by exposure to new grammatical material 

in authentic texts as encountered; 

b) deductively, by incorporating new grammatical 

elements, categories, classes, structures, rules, etc. in 

texts specially composed to demonstrate their form, 

function and meaning. 

¶ Phonological competence is composed by the 

knowledge of the phonemes, the phonemic composition 

of words, and the stress and intonation of sentence 

patterns, and the skills in the production and perception 

of phonemes, in isolation and in combination within 
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words and sentences until they become a matter of 

routine for the learner.  

It is developed by: 

a) άexposure to authentic spoken utterances; 

b)  chorused imitation (the teacher, audio-recorded 

native speakers; video-recorded native speakers) 

c)  individualized language laboratory work;  

d) reading aloud phonetically weighted textual material; 

e) ear-training and phonetic drilling; 

f) explicit phonetic training, 

g) learning orthoepic conventions (i.e. how to 

pronounce written forms)ò 

h) using the 3-stage R.A.P.P process: 

Recognition: of (aural and cognitive) the sound, 

word stress, sentence stress, intonation, rhythm or 

notes, often in comparison to something else, can be 

isolated, repetitive, or embedded.  

Articulation: (What does it take to make the sound? 

(Which ñtoolsò are used to make the sound? Teeth, 

lips, tongue, air, no air, vibration, no vibration etc.) 

Which syllables are stressed? What happens to the 

non-stressed syllables? Which notes are involved? 

How can I figure out the rhythm? 

 Productive Practice: Produce the sound, stress, 

notes or rhythm, repeat, slowly gaining speed, 

embedded in a longer utterance. 

 

¶ The teacher follows a set of integrated sequence 

procedures as presented below to start the lesson. 

¶ The Pre-teaching stage gives learners the opportunity 

to experience a three-step process:  

V Participating in warm-up activities, such as 

icebreakers (e.g., evocative quotation, active brain 

gym, scenario, photo or song), improvisational 

acting out and generative questions. 

V Engaging in activation of prior knowledge and 

schemata, eliciting information (e.g., predictions, 

setting a scene, brainstorming to review and eliciting 

new language: vocabulary, sounds and language 

forms, and socializing unit goals). 

V Introducing different text types (oral/written) visual 

aids, technology, key vocabulary grammar, and 

sentence frames. The enduring understanding is 

shared by the teacher at the beginning of each unit 

to connect students with the core ideas that have 

lasting value beyond the classroom. 
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Each linguistic competence is developed by a well scaffolded 

process as shown next:  

a. Oral Comprehension: 

¶ Planning: (pre-listening, motivating, 

contextualizing, explaining task goal); 

¶ Monitoring: listening for the first time (general 

understanding); pair/group feedback; 

listening for the second time (more detailed 

understanding); and 

¶ Evaluating: postïlistening, (for reacting to the 

content or focusing on features/language 

forms, self/co-assessment and integration of 

language skills). 

b.  Written Comprehension: 

¶ Planning: (pre-reading, explaining task goal, 

use typographical clues, list 

difficulties/strategies to cope with them), 

¶ Monitoring: reading for the first time; 

pair/group feedback, reading for the second 

time, 

¶ Evaluating: post-reading (for reacting to the 

content or focusing on features/language 

forms, self/co-assessment, and integration of 

language skills). 

c. Oral Production: 

Spoken interaction 

¶ Planning,  

¶ elaborating, 

¶ rehearsing, 

¶ interacting, and 

¶ evaluating 

 

Spoken production 

¶ Planning and organizing, 

¶ rehearsing, 

¶ producing, and 

¶ evaluating 

d. Written Production: 

¶ Planning: pre-writing, 

¶ drafting, 

¶ revising, 

¶ editing, 

¶ publishing, and 

¶ evaluating. 
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¶ Teacher makes sure that all learners understand task 

instructions by checking comprehension. 

¶ Teacher ensures learners know how to use strategies 

through teacher scaffolding and modeling, peer 

collaboration, and individual practice. 

¶ Learners have at their disposition useful words, phrases, 

and idioms that they need to perform the task. It could 

be an audio recording with the instructions and the 

pronunciation of the words and phrases needed. 

¶ The task could involve the integration of listening and 

speaking and/or reading and writing and which is given 

to learners individually, in pairs, or in teams. 

¶ Learners complete the task(s) using several kinds of 

resources provided for generating connections to 

existing knowledge and experience, the use of imagery, 

literary devices, the Arts, (dance, theater, music), 

movement (moving around and interacting), and higher-

order thinking through supporting ñlearners to organize 

content to facilitate more complex processingò (Sousa, 

David A. p.244) within safe affective environments. 

¶ Teacher monitors the learnersô performance and 

encourages them when necessary, considering 

performance differences, such as male and female 

genders and learning style. 

¶ Preparation time, clarification and wait time is given to 

the learners to prepare and answer questions when 

asked. 

¶ Learners consciously assess their language 

performances (using rubrics, checklists, and other 

technically designed instruments that are provided and 

explained to them in advance). Teachers assess 

performance, provide feedback in the form of 

assistance, bring back useful words and phrases to 

learnersô attention, and provide additional pedagogical 

resources to the learners who need more assistance. 

¶ At the end of each unit, the learners develop and present 

Integrated Projects to demonstrate mastery of the unit 

goals of language and non-language skills, in 

collaborative environments. 

¶ The Enduring Understanding and Essential Questions 

are central to articulating the three types of learnings: 

learn to know, learn to do, and learn to be and live in 

community. The Integrated Project is an opportunity for 

learners to integrate these learnings, using the English 

language with others and acting, as responsible 

intercultural social agents. 
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¶ Teachers teach and plan lessons in English to engage 

learners socio-culturally, cognitively and taking into 

account studentsô interests.   

Language Use and Learning 

The CEFR describes language use and learning as actions 

performed by individuals to develop a range of competences, 

both general and communicative. These competences are used 

in various contexts by engaging in language activities involving 

language processes to produce and receive oral and written 

texts in relation to themes in specific domains. CEFR promotes 

four linguistic competences, where speaking is subdivided in 

two areas: spoken interaction and spoken production. 

¶ Listening 

¶ Reading 

¶ Spoken interaction 

¶ Spoken production 

¶ Writing 

In this context, it is important to define some key concepts that 

describe language use and learning as they are presented in 

the CEFR. 

Communicative language competences are those which 

empower a person to act using specific linguistic means. 

Context refers to the constellation of events and situational 

factors (physical and others), both internal and external to a 

person, in which acts of communication are embedded. 

Language activities involve the exercise of oneôs 

communicative language competence in a specific domain in 

processing (receptively and/or productively) one or more texts 

in order to carry out a task. 

Language processes refer to the chain of events, neurological 

and physiological, involved in the production and reception of 

speech and writing. 

Text is any sequence or discourse (spoken and/or written) 

related to a specific domain and, which in the course of carrying 

out a task becomes the occasion of a language activity, whether 

as a support, as a goal, as a product or as a process. 

Themes are subject matter or disciplinary topics, which are the 

subject of discourse, conversation, reflection, or composition as 

the focus of attention in particular communicative acts. 

 

Domains are defined in this curriculum as the contexts or 

situations of target language use that provide authenticity to 
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language tasks where learners will be likely to function 

linguistically (Purpura, 2014). For the general purposes of 

language learning and teaching, it is useful to distinguish at 

least the following domains, listed in figure 7. 
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Figure 8. Domains 

 

In order to accomplish language activities, the language learner 

needs to activate those strategies that look most appropriate for 

carrying out the tasks to be accomplished in the pertinent 

domain and activated by meaning in different scenarios. 

A scenario is a holistic setting within authentic situations, or 

domains. It integrates tasks, activities, texts, and language data 

that encourage the combination of different aspects of 

competence in realistic language use. Purpura (2014) asserts 

that an assessment scenario is goalïdriven. It is a coherent 

activity that involves the completion of a range of tasks in order 

to meet the scenario goals. It serves as a tool for defining, 

teaching, and/or assessing the competences needed to perform 

real world tasks. 

 

The syllabi scenarios have been established to start with the 

studentsô personal lives within the socio-interpersonal domain 

and then move gradually towards the local and outside world. 

 

 

 

Template Elements 
 
The following figures show the official template for the new 

syllabi of the Third Cycle and Diversified Education for Bilingual 

Education. 

 

 

Socio-
Interpersonal

Chat with 
friends /family

Socio-
Transactional

Getting things 
done/service 
encounter 

Academic

Working with 
others to figure 
out a problem 

and report on it

Professional 

Doing a lecture
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Figure 9. Templates 
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Table 8: Template Elements 

Level Grade level of the unit. 

Term 1 of 3 

Domain(s) Refers to the broad sectors of social life in which social agents (learners) operate 

Scenario A real-life context referenced for an entire unit, providing authenticity of situations, tasks, activities, texts. 

Themes The focus of attention for communicative acts and tasks, that refers back to the real-life scenario (Context rather than content). 

Enduring Understanding 
Big ideas to guide the teacher that give importance and meaning to a set of curriculum expectations and have a lasting value for 
learners, beyond the classroom. 

Essential Question 
A question which fosters understanding and critical thinking to help learners transfer their learnings to new context. It may generate 
new inquires along the units. (Can be adapted to theme) 

Linguistic Competence 
Oral and Written Comprehension (listening and reading); Oral and Written Production (spoken interaction, spoken production, 
writing). 

Goals Can-do performance descriptors. 

Oral and Written Comprehension What a learner can understand or is able to do when listening and/or reading. 

Oral and Written Production What a learner can produce in an oral and/or written way. 

Learn to know Learning pillar that includes grammar and sentence frames, vocabulary, and phonology. 

Grammar & Sentence Frame The grammatical components that will be covered in the unit 

Phonological Competence The part of the lesson that addresses the learnerôs ability to hear, identify, and manipulate sounds 

Vocabulary Words learners need to know to communicate effectively within a domain, scenario, and theme. 

Learn to do Words learners need to know to communicate effectively within a domain, scenario, and theme. 

Function 
The use of spoken discourse and/or written texts in communication for a particular purpose (e.g. asking and giving information, 
describing). 

Discourse Marker Linking words or phrase that connect one piece of discourse with another one (e.g., and, because). 

Learn to be and Live in Community Learning pillar that includes psycho-social, sociocultural, social language, idioms, and quote. 

Psycho-social Attitudes, motivations, values, beliefs, cognitive styles, and personality factors. 

Sociocultural Politeness conventions, expressions of folk wisdoms, register differences, dialects and accents. 

Suggested Mediation Strategies Organized, purposeful and scaffolded learning experiences. 

Assessment Strategies Required evidence of learner´s learning outcomes. 

Integrated Project 
A more complex task, which includes a 4-phase process. It implies a combination of all the unit elements to and leads to a final 
product. 
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Strategies for Teaching the Linguistic Competence 
 

Oral Comprehension (Listening) 

 

Listening is one of the most important language skills and it has 

to be developed during the early stages of language learning. 

Through this skill, learners are prepared to listen, understand, 

and respond effectively. Before each listening activity, teachers 

give language support by introducing key words to familiarize 

them with the text. Background knowledge on the topic can be 

used to provide contextualization and potentially better 

comprehension. Teachers provide learners with opportunities to 

listen to a variety of texts. At the initial stages, conversations, 

short messages, free discussions, interviews, and role-plays 

are recommended. In latter stages, learners are -exposed to 

films, TV or online (shows, news reports, interviews, 

documentaries, current affairs, talk shows), online or radio 

news, documentaries, and a wide range of broadcasts, 

narratives, lectures and presentations on academic topics 

including digital literacy. 

 

 

 

 

 

 

Active Listening Attitudes in English 

It is important that teachers help learners to develop and show 

an appropriate disposition for dealing with ambiguity when 

listening and interacting with others by combining verbal and 

nonverbal listening techniques. This helps students to 

experience meaningful and engaging interaction in any social 

setting. 

Nonverbal Cues 

¶ Use body language to show one is listening. 

¶ Make eye contact with the person participating in the 

dialogue. 

Verbal 

¶ Make affirmations. 

¶ Ask relevant questions or summarize what the person 

participating in the dialogue has been saying. 

 

In this curriculum, the approach to develop this competence 

implies strategies from global listening to discrete listening. 

Global listening refers to listening for the main idea and the gist, 

whereas discrete listening means listening for detail. Both 

involve different types of listening performances. 
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Figure 10. Listening Performances 

 

 

 

Written Comprehension (Reading) 

Reading is the interaction between the reader and the text 

(graphic and visual) to construct implied or literal meaning. The 

reading competence intends to expose learners to different 

genres such as personal, job-related, and academic and non-

academic texts by experiencing different performances like 

selective, responsive (checking comprehension of tasks), 

interactive, and extensive which involve a set of different 

techniques. These techniques can also be used to assess 

learnersô performances in reading. 

Examples of perceptive reading performances include reading 

aloud, multiple choice, and picture-cued items. 

Selective reading performances are gap filling, matching tasks, 

and editing. 

Interactive reading performances are scanning, cloze and 

ordering tasks. 

Finally, extensive reading includes skimming, summarizing, 

note-taking, outlining, and digital literacy skills. 

In addition, this curriculum gives emphasis to close reading and 

critical reading as presented in Figure 11. Close reading means 

paying particularly close attention to what is printed on the page. 

It directs learners to examine and analyze the text through a 

series of activities that focus on the meanings of individual 

words and sentences as well as the overall development of 

events and ideas. It includes four different levels of attention 

linguistic, semantic, structural and cultural. 

 

Critical reading goes several steps further. Certain goals must 

be accomplished, for example, to recognize an authorôs 

purpose, to understand tone and persuasive elements, and to 

Perceptive 

Selective

Interactive

Extensive

A2

B1-B2A1
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recognize bias, prejudice, misleading opinion, and illogical 

conclusions. To reach these goals requires the reader to find 

from within the text; he/she must actively recognize and analyze 

evidence upon the page. 

 

Critical reading is a process of understanding, questioning, and 

evaluating a text in order to assess the accuracy and validity of 

a writerôs ideas with the help of background knowledge that 

supports the reader in creating meaning, connecting with the 

text and going beyond it. 

 

Figure 11. Reading Performances 

 

 
 

 

 

Oral Production (Speaking: Spoken Interaction and 
Spoken Production) 

Speaking is divided into two areas: spoken interaction and 

spoken production; both describe specific language usersô 

roles. 

 

In the spoken interaction, the language user functions as a 

speaker and as a listener. There is participation of one or more 

interlocutors. Different socio-cognitive and collaborative 

strategies are constantly employed during interaction. Some 

examples of interactive activities are: 

¶ transactions, 

¶ casual conversation, 

¶ informal discussion, 

¶ formal discussion, 

¶ debates and interviews. 

 

In spoken interaction, students are expected to experience the 

following performances in class: 

¶ checking: comprehension of tasks given by the teacher. 

¶ planning: identifying the task, planning a set of questions 

to ask (content /language), asking for help if needed, 

Written 
Comprehension 

(Reading)

Close 
Reading

Critical 
Reading 
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¶ elaborating: questions, answers within sentence frames 

including asking for help and giving support to peers using 

visual representations. 

¶ rehearsing: by practicing dialogues, role-plays and 

conversations and 

¶ interacting: by presenting dialogues, role-plays and 

conversations. 

 

On the other hand, the spoken production describes the 

production of an oral text received by an audience of one or 

more listeners. Some examples of activities can be: 

¶ public address (information, instructions, etc.), 

¶ addressing audiences (speeches at public meetings, 

university lectures, sermons, entertainment, sports 

commentaries, sales presentations, etc.). 

They may involve: 

¶ reading a written text aloud; 

¶ speaking from notes, 

¶ acting out a rehearsed role; 

¶ speaking spontaneously and singing. 

 

In spoken production learners are expected to do: 

¶ planning: a presentation by selecting the appropriate 

materials and resources to be used, 

¶ organizing the presentation by creating and outlining its 

content, 

¶ rehearsing: by practicing dialogues, role-plays and 

conversations and 

¶ delivering and 

¶ interacting with the audience. 

 

 

Figure 12. Speaking Performances 

 

 

Written Production (Writing) 

Writing is the skill that emphasizes through graphic symbols 

the formal expression of thought. Learners need to know how 

to write different types of texts. 

 

Spoken 
Production 

Spoken 
Interaction 
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When asking learners to write, it is important to consider their 

age, interests, and proficiency level. It is imperative to get 

students to write a wide variety of texts. 

Writing as a process includes the following steps as depicted 

in Figure 13: 

¶ Pre-writing is the planning phase of the writing process. 

During this phase, writers can use pictures, lists, 

brainstorming, graphic organizers, and outlines. 

¶ Drafting involves the actual composing of the text with the 

help of prewriting activities. Learners can have informal 

conferences with teachers or peers to provide focused 

feedback to the learner. 

¶ Revising includes examining the content of writing 

regarding ideas, organization, vocabulary or word choice 

and sentences to add words or phrases to improve the 

writing piece. 

¶ Editing happens when learners attend to correctness in 

conventions. Learners may edit independently or in peers. 

Editing requires that writers proofread to find errors in 

grammar, mechanics, and spelling and then make 

appropriate corrections. 

¶ Publishing requires a clear handwritten or word-

processed copy of the final draft with its illustrations or 

other graphic elements. 

In writing, these basic performances cannot be seen as 

isolated categories because the process of creating is not 

linear instead it has a recursive nature, since the 

performances can occur at any moment during writing. 

Figure 13. Writing Performances 

 

 

The writing skill from this curriculum intends to make learners 

produce different genres such as personal, job related, and 

academic writing. Along with the genres, students are 

expected to use appropriate organizational structures for 

different types of texts, to express their personal thoughts and 

feelings creatively. 

Pre-
writing

Drafting

Revising Editing

Publishing
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A balance must be kept between the perspectives of teaching 

writing as a process and as a product. Spending a lot of time in 

pre-writing work and providing modeling, drilling, writing 

exercises, and then guided writing activities are essential. 

 

Teachers ensure that writing activities emerge naturally from 

previous reading, listening, or oral work and praise learners for 

their writing products. In addition, teachers display the writing 

products of learners and may promote a purposeful collection of 

studentôs work that exhibits the studentôs efforts, and creating 

rubrics for self-assessment, peer assessment, and teacher´s 

assessment of their products. 

Language Learning Strategies 

In language learning and teaching, several mechanisms 

influence the learnersô performance and language knowledge. 

These mechanisms, used by the learners, are called strategic 

competence, which Purpura (2016) defines as ña set of 

informational strategies in working long-term memory 

associated with the information processing system of the brainò 

and which are used by learners to regulate their thoughts, 

actions, interpersonal relationships, and affect during the act of 

learning or using a language. 

According to Purpura (1999), learners move flexibly between 

strategic and automatic processing while performing tasks. 

They acquire a language gradually until they use it 

spontaneously or in an unconscious way. 

 

Likewise, Oxford (2003) defines learning strategies as 

ñspecifications, behaviors, steps or techniquesðsuch as 

seeking out conversation patterns or giving oneself 

encouragement to tackle a difficult language task ïused by 

students to enhance their own learningò. 

 

Teaching learning strategies is fundamental in the learning 

process, in order to enable learners to become intentionally 

controlled, more independent, and autonomous. Learning 

strategies cannot be seen separate from learning style or 

preferences (within a continuum) as well as the combination of 

methodology and materials as well. 

 

Oxford, since 1990, has identified six major groups of second 

language (L2) learning strategies, which are described in Table 

9. 
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Table 9: Direct and Indirect Strategies 

Direct Strategies 

Strategy Function Examples  

Memory  
Enable learners to store and retrieve 
new information of new language. 

Grouping, imagery and rhyming, creating mental images, sounds, 
semantic mapping, reviewing, employing action, using TPR 

Cognitive 

Enable learners to understand and 
produce new language. 

Reasoning, analyzing, resourcing, grouping, note-taking, 
elaboration of prior knowledge, summarizing, deduction/ induction, 
imagery, auditory representation, making inferences, highlighting, 
creating structure for input and output 

Compensation  Allow learners to use the language 
despite knowledge gaps. 

Coining new words, guessing, overcoming limitations in production 

Indirect Strategies 

Strategy Function Examples 

Metacognitive  Allow learners to evaluate their own 
language-learning pattern and 
coordinate the learning process. 

Centering your learning: (Pre-teaching): paying attention, 
reviewing and linking prior knowledge, delaying speech production 
to focus on listening. 
Planning and arranging: finding out about language learning, 
organizing, and setting goals and objectives, identifying the 
purpose of a language task, planning for a language task, and 
seeking practice opportunities. 
Evaluating by means of: 

¶ Self-monitoring: checking oneôs comprehension during 
listening or reading.  

¶ Self-evaluating: checking oneôs oral or written production 
while it is taking place. 

Meta-Affective  Help learners gain control and 
regulate personal emotions, attitudes, 
and values. 

Self-talk, thinking positively, reducing anxiety by improving one´s 
sense of competence, self-encouragement 

Meta-Social  Allow learners to interact with others. Cooperate, work with classmates, coach each other, questioning, 
and empathizing, questioning for clarification  
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Assessment 

The assessment of language competences is a very complex 

process because it articulates the mediation between the 

subject who learns (learner) and the subject who teaches 

(teacher). It cannot be perceived as an independent element of 

the formative process. It is a continuous process for seeking 

precision, centered in the didactic mediation, which develops 

metacognition in the participants both, teacher and learners. 

 
The changes in the new socio-political world order and the 

advances in technology have generated new challenges in 

knowledge, skills, and abilities (KSAs) that a learner needs to 

perform, in terms of what s/he knows, does, thinks, and feels to 

become a better individual, learner, teacher, and citizen. 

Consequently, the intention of assessment has also changed in 

this curriculum. It promotes the learnerôs integral development 

and communicative competence within the Action-Oriented 

perspective. 

 

Assessment is a purposeful, continuous, contextualized, 

authentic, reflective, investigative, systematic, and multiphase 

process, which responds to these four fundamental questions:  

 

 

o Why assess learning? 

o What to assess? 

o How should we assess? 

o What are the pedagogical implications? 

 

Why assess learning? The purpose of assessing learning is to 

be able to obtain a value judgment in order to assist each 

learnerôs learning and growth, considering his/her differences: 

background, particular cognitive and socio-affective needs, 

strengths, limitations, and learning gaps and styles, so that s/he 

can receive the support needed and prevent failure by providing 

timely intervention. 

 

What to assess? The assessment of competences in the 

English classroom includes assessing knowledge, skills, 

abilities (KSAs), and attitudes; that is, different learnings (learn 

to know, learn to do, learn to be and live in community). There 

are multiple opportunities for assessment in the classroom 

context: informal assessment using spontaneous assessments 

and formal assessment, through formative quizzes, 

achievement tests and the Integrated Project, as stated in the 

ñcan doò performance descriptors of the curriculum. 
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The classroom assessment involves both, discrete points 

(selected response tasks to measure discrete units which 

encompass grammatical, semantic and pragmatic knowledge 

form, meaning and use), as mentioned by Purpura (2014, p 9) 

and performance-based tasks (demonstration through 

integrated-skills tasks within a domain, scenario, theme, 

specified knowledge, skills, and abilities using the target 

language). 

 

Performance-based assessment is a cognitive and behavioral 

process that demonstrates what the learner is capable of 

achieving with the language. It includes the acquisition of KSAs, 

which are translated into activities, tasks, and concrete actions 

in order to reach a result or specific product with a purpose. 

 

How to assess it? The assessment of language and non-

language competences is done by means of a variety of class 

dynamics, founded on four cornerstones. 

 

a. Diagnostic Assessment. It is identified as the starting 

point for developing the communicative competence. It 

also detects learnersô needs and areas of intervention 

for assistance. It looks backward rather than forward. 

b. Formative Assessment. It is focused on the process to 

develop the communicative competence to identify what 

the learner knows and does with the language in order 

to plan what follows. It is not necessarily just a value 

judgement. 

c. Summative Assessment. It is centered in observing 

the achieved results in the different activities and 

strategies implemented to develop the communicative 

competence. The information provided by this type of 

assessment can be used formatively to guide efforts and 

activities in subsequent courses. 

d. Implicit Assessment. It is embedded in the classroom 

interaction (spontaneous assessments), at what level 

the learner performs the proposed tasks, what s/he does 

in reality, and what is the learnerôs potential. It is implicit 

because the teacher implements it at all times. 

 

Diagnostic, formative, summative, and implicit assessments 

serve to gather evidence, to receive feedback, and to orient the 

learning performances by using different eliciting tasks: selected 

response and constructed response (limited response and 

extended production). 
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Figure 14. Continuum Process of Assessing the 
Communicative Competence 

 

 

What are the pedagogical implications? The pedagogical 

implications of assessing communicative competences in 

classroom dynamics takes into account a range of aspects such 

as: 

1. Selecting the goal(s) or can-do statements and linguistic 

skills. 

2. Determining the type of task the learner has to perform in 

real-life and within the theme and scenario of the unit, 

e.g., introducing someone, greeting someone, and giving 

personal information. 

3. Selecting a task that will allow the learners to 

demonstrate what they can do. 

4. Selecting the indicators and performance levels (criteria) 

that will be used to assess learnersô performance during 

the task. 

5. Determining the technically designed instruments to 

assess the learnersô performance to obtain expected 

evidences. 

6. Recognizing the impact of associated factors to learnersô 

achievement or performance (e.g., socio-economic 

condition, personal disposition, motivation, parent 

support, and teacher expectations). 

7. Informing in advance and discussing with students the 

criteria that will be used to assess the task so they know 

what is expected of them. This way, they also can assess 

their own performance. 

The dynamics of classroom assessment in the feedback 

process involves different agents, which influence the 

feedback process for monitoring and on-going improvement 

as shown in Figure 14. 
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Figure 15. Dynamics of Classroom Assessment 

 

 

Monitoring and assessment of the communicative competence is 

a key feature of this curriculum in order to provide evidence of 

language and non-language learning. 

 

Diagnostic, formative, implicit/spontaneous, and summative 

assessments allow for the support of learners in the classroom 

and provide cumulative evidence for a final score, as regulated 

by MEP Learning Assessment Regulations (Reglamento de 

Evaluación de los Aprendizajes in Spanish). 

Student Exit Profile: Third Cycle and Diversified Education 

Cycle 

 

The profiles are structured around elements specific to the 

CEFR and an extension of the CEFR descriptors adapted to the 

vision of the curriculum in the Costa Rican educational context. 

The CEFR describes areas of language learning around 

general competences such as: declarative knowledge, 

sociocultural/social interpersonal knowledge and intercultural 

awareness that grows over the length of time as learnerôs 

progress simultaneously in the process of language learning. It 

also specifies communicative competences that enable 

learners to interact in the target language. The first is linguistic 

competence (learn to know) and it is comprised of vocabulary 

(lexis), grammar (syntax), meaning (semantics) sound 

(phonology), and sound-symbol relationships (orthography). 

 

The second competence is pragmatic (learn to do) and it 

describes how learners function with language in order to meet 

their needs such as describing, explaining, and summarizing. 

These language functions occur within varying styles 

(discourse, genres) of communication such as narration versus 

expository texts (oral or written). These competences are 

summarized in the exit profiles for each level of proficiency. 
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Finally, the sociolinguistic (learn to be and live in 

community) competence allows learners to interact in socially 

appropriate ways regarding aspects such as conventions for 

politeness, social markers for respect, and varying registers 

depending on the domain in which communication occurs such 

as, interpersonal, transactional, academic, or professional 

domains. 

 

Furthermore, the skills related to listening, speaking, reading, 

and writing are summarized for each level. These skills are 

developed through lesson activities whereby learners are 

required to receive language input (listening and reading), 

interpret the input through mediation activities, and reformulate 

language to produce output (speaking and writing). 

 

The amount of time it takes for learners to develop proficiency 

in the areas and contexts mentioned varies greatly. The speed 

of learning depends on factors such as age, motivation for 

learning, background knowledge, amount of prior study, and 

extent of exposure to the language outside the classroom, the 

amount of time spent in individual study. However, considering 

items such as (but not limited to) the type of program design, 

and the amount of classroom hours devoted to foreign language 

teaching each year, the following proficiency levels possible to 

achieve  are described within an A1 and then a B1 category as 

classified under the CEFR. 

These levels are detailed by cycle as follows: 
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Table 10: New Citizenship Learner Exit Profile for Third Cycle  

 
Types of knowledge 

 
 
Orientations to 

Learn to know  
What the learner needs to know 

 
Learner é 

Learn to do 
What the learner needs to do 

 

Learneré 

Learn to be and Live in Community 
How the learner needs to be 

 
Learneré 

A Global Citizenship 
with Local Belonging. 

Á extracts explicit information from 
simple texts. 

Á uses data for applying information 
in different situations. 

Á creates connections between 
different information, themes and 
scenario.  

Á uses prior information for 
comprehending graphs, question 
and data. 

Á discriminates relevant information 
for decision-making and 
reasoning. 

Á performs different roles when 
working in groups. 

Á applies knowledge and 
procedures in context.  

Á checks his /her learning 
strategies. 

Á plans data resources and 
strategies for tasks. 

Á uses group feedback to check 
understanding. 

Á participates with autonomy and 
collaborative actions for reaching 
goals. 

Á learns from mistakes and 
complex group situations for 
reaching agreements. 

Á recognizes his/her own rights and 
responsibilities and the ones of others. 

Á participates in peaceful conflict 
solving. 

Á expresses in words and actions values 
of justice, equity and human relations.  

Á questions and adjust values, attitudes 
and beliefs among people and living 
creatures. 

Á expresses self-belonging, civic 
awareness and healthy lifestyles 
towards a democratic coexistence. 

Á accepts feedback from others. 
Á recognizes strengths and limitations of 
ideas and procedures. 

Education for 
Sustainable 
Development 

Á knows different ways of facing 
environmental risks affecting life. 

Á proposes alternative solutions to 
problems. 

Á participates in improvement of 
local, regional and global life 
conditions. 

Á makes decisions for improving 
well-being.  

Á differentiates believes, attitudes, 
actions over sustainable development.  

Á valuing the implication of efforts over 
the achievement of goals.  

New Digital Citizenship 

Á knows main characteristics of 
digital means for accessing 
information. 

Á organizes diverse and basic 
information. 

Á produces and enriches tasks e.g., 
words and phrases to 
communicate ideas using digital 
icons and codes. 

Á uses digital tools efficiently. 
Á applies apps and programs as 
useful tools. 

Á discriminates digital information 
from different reliable sources. 

Á uses digital tools to find useful 
information. 

Á questions social benefits, harmful 
effects and ethical implications of ICT 
for learning and interpersonal 
relations. 

Á applies inclusive principles and 
respect within digital communication 
messages. 
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Table 11: New Citizenship Learner Exit Profile for Diversified Education 

 
    Types of knowledge 

 
 
Orientations to 

Learn to know 
What the learner needs to know 

 
Learner é 

Learn to do 
What the learner needs to do 

 

Learneré 

Learn to be and Live in Community 
How the learner needs to be 

 
Learneré 

A Global Citizenship 
with Local Belonging. 

Á is aware of the complex 
processes of the context. 

Á integrates interdisciplinary 
knowledge for comprehension 
of the context. 

Á investigate to identify needs 
and learn from experts. 

Á uses data for applying 
information in different 
situations. 

Á creates connections between 
different information, themes, 
and scenario. 

Á implements reflective thinking 
before decision-making. 

Á establishes priorities and 
strategies according to 
circumstances and abilities. 

Á performs different roles when 
working in groups effectively. 

Á self-assesses his/her 
performance for improvement. 

Á uses group feedback to check 
understanding and learns from 
mistakes. 

Á participates with autonomy and 
collaborative actions for 
reaching goals. 

Á practices rights and duties for 
building human rights principles 
for a common will. 

Á implements self-didactic processes and 
open-minded attitudes towards 
problems. 

Á expresses reflective opinions and 
arguments for controversial issues. 

Á participates in peaceful conflict solving. 
Á expresses in words and actions values 
of justice, equity and human relations.  

Á expresses self-belonging, civic 
awareness, and healthy lifestyles 
towards a democratic coexistence. 

Á assimilates new learnings considering 
teachersô and peersô feedback 

Á proposes ideas and procedures to find 
alternative solutions based on real 
information. 

Education for 
Sustainable 
Development 

Á plans alternative solutions to 
promote changes in habits of 
consumption individually or 
collectively. 

Á plans future goals in life based 
on his abilities, interests, 
resources and opportunities.  

Á participates in improvement of 
local, regional and global life 
conditions. 

Á makes decisions for improving 
well-being. 

Á differentiates beliefs, attitudes, actions 
over sustainable development. 

Á valuing the implication of efforts over the 
achievement of goals. 

Á negotiates alternatives to find solutions 
to social and environmental problems. 

Á reflects on the implication of the eco-
system perspective towards the global 
equilibrium. 

New Digital Citizenship 

Á critically discriminates 
messages from digital 
sources. 

Á chooses the best digital tools to 
find information efficiently. 

Á elaborates digital projects 
ethically. 

Á uses conventions accurately 

Á values the socioeconomically, cultural 
and ethical use of ICT. 

Á respects copyright and language use 
proper use, inclusiveness). 
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10th 

 

 

  

They cannot stop me. I will get my education, if it is in 

the home, school, or any place.  

~Malala Yousafzai 
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CEFR Band: B2 Level: 10th &11th 

Integral Development and Communicative Competence 

At this stage, the learner can... 

Learn to do 
use level-appropriate linguistic and topical resources in order to listen, read, speak and write in response to 

level and age-appropriate tasks, integrating language and topical knowledge, skills and abilities (KSAs) within 

domains, scenarios, themes and functions. S/he may use appropriate level discourse markers. 

Learn to know show a level appropriate language (words, phrases, formulaic expressions) and topical knowledge related to 

domains, scenarios and themes within more complex grammatical structures. 

Learn to be and live in 

community 

use personal and social dispositions (e.g., engagement, attitudes, cooperation, turn-taking, empathy, and other 

universal values) when interacting and producing in the target language and taking time to search for words 

using oral and body language for transferable learning beyond the school (enduring understanding). 

Listening Reading 
Speaking 

(spoken interaction & production) 
Writing 

CEFR STANDARDS 

¶ Can understand the 
main ideas of 
propositionally and 
linguistically complex 
speech on both concrete 
and abstract topics 
delivered in standard 
speech, including 
technical discussions in 
his/her field of 
specialization.  

¶ Can follow extended 
speech and complex 
lines of argument 
provided the topic is 
reasonably familiar, and 
the direction of the talk is 
sign-posted by explicit 
markers.  

CEFR STANDARDS 

¶ Can read with a large 
degree of independence, 
adapting style and speed 
of reading to different 
texts and purposes, and 
using appropriate 
reference sources 
selectively. Has a broad 
active reading vocabulary 
but may experience some 
difficulty with low-
frequency idioms.  

 

 

 

 

 

 

CEFR STANDARDS 

¶ Can give clear, systematically 
developed descriptions and 
presentations, with appropriate 
highlighting of significant points, 
and relevant supporting detail.  

¶ Can give clear, detailed 
descriptions and presentations on a 
wide range of subjects related to 
his/her field of interest, expanding 
and supporting ideas with 
subsidiary points and relevant 
examples 

¶ Can use the language fluently, 
accurately and effectively on a wide 
range of general, academic, 
vocational or leisure topics, 
marking clearly the relationships 
between ideas. Can communicate 
spontaneously with good 

CEFR STANDARDS 

¶ Can write clear, detailed texts on 
a variety of subjects related to 
his/her field of interest, 
synthesizing and evaluating 
information and arguments from 
a number of sources.  
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¶ Can understand 
standard spoken 
language, live or 
broadcast on both 
familiar and unfamiliar 
topics normally 
encountered in personal, 
social, academic or 
vocational life. Only 
extreme background 
noise, inadequate 
discourse structure 
and/or idiomatic usage 
influence the ability to 
understand.  

 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can follow a lecture to 
interact in online 
discussions. (listening to 
speak) 

¶ Can understand a 
speakerôs point of view 
to give a presentation 
about it. (listening to 
speak) 
 

¶ Can give responses 
based on written texts. 
(listening to speak) 

 

¶ Can take effective notes 
while listening to 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can read emails/letters in 
order to give 
apologies/complaints.          
(reading to write) 
 

¶ Can read texts to deal with 
unexpected issues. 
(reading to write/speak) 

 

¶ Can read a variety of texts 
to participate in debates. 
(reading to speak) 

 

¶ Can express an oral 
reaction to an oral/written 
work. (reading to speak or 
write) 

 

¶ Can compare two written 
messages to provide 
opinions. 

      (reading to speak /write) 

 

¶ Can give responses 
based on written texts. 
(reading to speak) 

 

¶ Can edit own texts to 
make them more concise. 
(reading to write) 

 

grammatical control without much 
sign of having to restrict what 
he/she wants to say, adopting a 
level of formality appropriate to the 
circumstances.  

¶ Can interact with a degree of 
fluency and spontaneity that makes 
regular interaction, and sustained 
relationships with speakers of the 
target language quite possible 
without imposing strain on either 
party. Can highlight the personal 
significance of events and 
experiences, account for and 
sustain views clearly by providing 
relevant explanations and 
arguments.  

 

INTEGRATION OF LANGUAGE SKILLS 

¶ Can read technical texts to participate 
in online webinars. (reading to speak) 

¶ Can react to class presentations. 
(listening to speak) 

¶ Can intervene orally in discussions 
based on previously assigned news/ 
articles/magazines/ books. (reading to 
speak/write)   

¶ Can give feedback to 
classmates/international pals written 
letters. (reading to speak/write) 

¶ Can summarize main points of 
discussions after note-taking 
activities. (listening to speak) 

¶ Can react orally to written cell/web 
prompts. (reading to speak) 

 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can comment on factual 
information provided previously. 
(reading to write) 
 

¶ Can support with ideas or 
relevant examples on texts. 
(reading to write/ writing to read)  
 

¶ Can provide peer-feedback to 
written class productions during 
peer assessment activities. 
(reading to write/speak) 
 

¶ Can formulate written questions 
on online discussions. (speaking 
to write/speak) 
  

¶ Can write formal complaints 
(letters /emails) to refer to oral 
disconformities. (reading to write) 

 

¶ Can write formal/informal 
apologies to oral/ written 
complaints. (reading /listening to 
write) 

 

¶ Can give complex information 
using appropriate  
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complex audio/video 
recordings. (listening to 
write) 

¶ Can react to long complex 
texts (academic / non-
academic pieces of 
writing) in detail. (reading 
to write/speak) 

¶ Can talk about complex issues or 
problem in detail. (listening to speak)                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        
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Level: 10th Term1 
CEFR Band: B2 

Scenario: Communicating Effectively 

CEFR Band: B2 
 

Domain (s): Socio-
Interpersonal, Socio-

Transactional and Academic 

Themes: 
1. Truth in Advertising (subliminal messages and others) 
2. That´s Entertainment? 
3. Journalistic Ethics & Standards 
4. Going Digital: Social Media (News Quest) 

Enduring Understanding: People receive and decode all kinds of communication messages, spread from mass media everywhere in a fast way. 

Essential Question: How do the media and entertainment affect our lives? Is it possible to decode mass media responsibly? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 

 
 

L.1. understand detailed instructions well enough to be able to follow them successfully. 

L.2. keep up with an animated conversation between speakers of the target language. 

L.3. understand in detail what is said to him/her in standard spoken language even in a noisy 

environment. 

L.4. distinguish speakerôs point of view from facts that he/she is reporting. 

L.5. follow chronological sequence in extended informal speech, e.g. in a story, anecdote or news. 

L.6. understand information in announcements and other recorded factual texts, if they are delivered 

in clear standard speech. 

 
 

 

R.1. read with a large degree of independence, using dictionaries and other reference sources 

selectively when necessary but may experience some difficulty with low-frequency idioms. 

R.2. recognize when a text provides factual information and when it seeks to convince readers of 

something. 

R.3. understand what is said in a personal email or posting even where some colloquial language is 

used.  

R.4. understand lengthily instructions for example in a user manual, game, medicines and different 

technological devices or gadgets. 

R.5. distinguish quickly the content and relevance of news items, articles and reports on topics 

connected with own interests, deciding if a closer reading is worthwhile. 
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Oral and Written 
Production 

 
 
 
 
 
 
 
 
 
 

 

SI.1. interact with a degree of fluency and spontaneity that makes regular interaction, and sustained 

relationships with speakers of the target language quite possible without imposing strain on either 

party. 

SI.2. correct slips and errors if he/she becomes conscious of them or if they have led to 

misunderstandings. 

SI.3. plan what is to be said and the means to say it, considering the effect on the recipient(s). 

SI.4. monitor speech and correct mistakes consciously by taking notes. 

SI.5. take initiatives in an interview, expanding and developing ideas with little help or prodding from 

an interviewer. 

SI.6. outline an issue or a problem clearly, speculating about causes or consequences, and weighing 

advantages and disadvantages of different approaches. 

SI.7. take an active part in informal discussion in familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making and responding to hypotheses. 

SI.8 give feedback on and follow up statements and inferences to help the development of a 

discussion. 

SI.9 define goals for work and compare options on how to achieve them.  

SI.10. contribute to collaborative decision making and problem solving, expressing and codeveloping 

ideas, explaining details and making suggestions for future actions. 

SI.11. help organize the discussing in a group. 

SI.12. highlight the main issue that needs to be solved in a complex task.  

SI. 13. develop other people ideas and opinions. 

SI. 14. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 
 

 
 

SP.1. describe the personal significance of events and experiences in detail. 

SP.2 have sufficient range of vocabulary to vary formulation and avoid repetition when expressing 

his/herself on matters connected his/her field and on most general topics. 

SP.3. explain the details of an event or problem reliably.  

SP.4. link what s/he says into clear well-organized text though s/he may not always do smoothly so 

there maybe be some ñjumpsò. 

SP.5. communicate stretches of language with reasonable accuracy and can correct mistakes if they 

have led to misunderstanding.  

SP.6. produce stretches of language with a fairly even tempo; although s/he can be hesitant as s/he 

searches for expressions, there are few noticeably long pauses.  
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SP.7 adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.8. adapt language to different situations of changes of direction in a talk. 

 
 

 
 
 

W.1. give complex information using appropriate grammar conventions 

W. 2 write a review of a film, book or play. 

W.3. write clear, detailed descriptions on a variety of subjects related to his/her field of interest. 

W.4. take notes to summarize key points of complex discussions 

W.5. write clear, detailed texts on a variety of subjects related to his/her field of interest, synthesizing 

and evaluating information and arguments from a number of sources. 

W.6. interpret and describe reliably detailed information contained in complex diagrams, charts and 

other visually organized information on topic of his/her interest. 

W.7. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.8. make new information more accessible by using repetition and adding illustrations.  

W.9. uses appropriate range of vocabulary and idiomatic expressions connected to topics of his/her 

interest.  

W.10 produce texts with good grammatical control; some nonsystematic errors may still occur but 

they are rare. 

W.11 produce intelligible texts using paragraphing convention, spelling and punctuation accurately 

but may show signs of mother tongue influence. 

W.12 adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 
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10th Term I 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in 
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 

 
Discourse Markers 

 

¶ Connecting words expressing cause and effect, 
contrast etc. 

¶ Discourse markers to structure formal speech 

¶ Linkers: although, in spite of, despite 

¶ Linkers: sequential ς past time ς 

¶ subsequently 
 
See more on ñSuggested Discourse Markers 
Section.ò 

Grammar 
­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: can´t have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

 
Vocabulary 

 
Truth in Advertising  

 
advertising (print, radio, television, magazine, 
billboard, social media) 
truth 
pop up ads 
target audience 

Psycho-social 
 
ς Respecting opinions, values/beliefs and language 

differences 
ς Self-challenging to reach communicative 

competence 
ς Showing awareness of using positive 

communication skills and ethical practices. 
ς Using positive communication skills when 

interacting 
ς Being aware of self-monitoring about own 

reactions and dispositions toward different 
opinions, beliefs, needs and mass media 
messages. 

ς Being aware of implicit and explicit mass media 
messages and impact in the individual and 
collectivity. 

 
 

Sociocultural 
 
ς Governing respectful behavior when interacting 

and using humor. 
ς Demonstrating a respectful inquiring attitude 

when contributing with diverse ideas. 
ς Respecting human rights principles and 

inclusiveness. 
ς Self-monitoring own personal and collective 

efficacy in social action and reaction within school 
community and beyond. 
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subliminal 
integrity  
customer 
client 
sponsor 
messaging 
Feature/Featuring 
Promotion/Promoting 
Medium/Media 
Broadcast 
Narrowcast  
Focus groups 
Response rate 
Demographics 
Pitch  
Campaign 
 

¢ƘŀǘΩs Entertainment? 
entertainment 
act (n and v) 
magazine article 
critic 
novel 
memoir 
actor  
actress 
drama 
comedy 
adventure/action adventure 
science fiction/sci fi 
director 
producer 
program 
project 

Idioms 
 
Bang for the buck  
- value for the money spent 
- I like to shop where I get the most bang for the buck 
and save lots of money.  
 
Plug a product  
- to promote a product 
- That movie plugs a product in almost every scene.  
 
Word of mouth  
- orally from one person to another, a form of 
advertising where a satisfied customer tells friends 
about a particular product 
- That product became a bestseller strictly due to 
word of mouth. 
 
draw a crowd  
- the act of ensuring a large number of people come 
to watch something 
- The producer of the play hopes the famous actor will 
draw a crowd.  
 
practice makes perfect  
- used to convey that regular exercise of an activity or 
skill is the way to become proficient in it 
- The trumpeter believes that practice makes perfect 
so she spends hours rehearsing.  
 
come up with (something)  
- to produce or find a thought or idea or answer  
- He wanted to come up with the next bestseller but 
he ŎƻǳƭŘƴΩǘ ŦƛƴŘ ǘƘŜ ƛƴǎǇƛǊŀǘƛƻƴΦ 
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radio 
art exhibit 
concert 
graphic novel/comic book 
movie 
genre  
theatre/theater 
 

Journalistic Ethics & Standards 
ethics 
standards 
journalistic integrity 
journalism 
journalist 
tabloid 
exploit 
discrepancy 
discredited 
plagiarism  
news brief 
feature story 
cover story 
background 
headline 
deadline 
bullet points 
editorial 
editor 
publisher 
blog 
blogger 
direct quote 
freelance/freelancer 
cutline 

 
 
Kill a story 
 ς to mark for deletion; not allow for publication 
ς When the main source left the country the editor 
had to kill the story.  
 
Cut to the chase  
- to focus on what is important; to abandon the 
preliminaries and deal with the major points 
- After an hour of speaking the audience wished the 
politician would cut to the chase.  
 
Off the record  
- not made as an official statement; not to be printed 
or broadcast 
- The informant agreed to talk to the reporter but 
only if it was off the record.  
 
Bury the lead  
- To begin a story with details of secondary 
importance to the reader while postponing more 
essential points or facts 
- The writer tends to bury the lead by starting her 
stories with too many details.  
 
Acronyms/ Abbreviations 
FYI: For Your Information 
GR8: Great 
IDK: I DonΩt Know 
IMO/IMHO: In My Opinion/In My Humble Opinion 
JK: Just Kidding 
L8R: Later 
LOL: Laugh Out Loud 
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Going Digital: Social Media   

 
blogging 
virtual, virtually 
viral/to go viral 
hashtag 
trending 
meme 
engage/engagement 
traffic 
tag 
subscribe 
news feed 
networking 
algorithm 
follow 
link 
status update 
privacy setting 
username 
password 
timeline 
avatar 
crowdsourcing 
podcast 
 
 

Phonology  
 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

ROFL: Roll On the Floor Laughing 
TMI: Too Much Information 
TTYL: Talk to You Later 
WYSIWYG: What You See Is What You Get 
 
 

Proverbs/Quotes 
 

Advertising is the art of convincing people to spend 
money they donΩt have for something they donΩt 
need.τ-- Will Rogers 
 
Half the money I spend on advertising is wasted; the 
trouble is [that] I donΩt know which half.τJohn 
Wanamaker 
 
Young people are threatened... by the evil use of 
advertising techniques that stimulate the natural 
inclination to avoid hard work by promising the 
immediate satisfaction of every desire.  Pope John 
Paul II 
 
 
I believe that each reader creates his own film inside 
his head, gives faces to the characters, constructs 
every scene, hears the voices, smells the smells. And 
that is why, whenever a reader goes to see a film 
based on a novel that he likes, he leaves feeling 
disappointed, sayƛƴƎΥ ΨǘƘŜ ōƻƻƪ ƛǎ ǎƻ ƳǳŎƘ ōŜǘǘŜǊ ǘƘŀƴ 
ǘƘŜ ŦƛƭƳΦέ  
φ Paulo Coelho, The Zahir 
 
So many books, so little time. 
φ Frank Zappa 
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¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 

 
 
 

Where words fail, music speaks.τHans Christian 
Andersen 
 
What you read in the newspapers, hear on the radio 
and see on television, is hardly even the truth as seen 
by experts; it is the wishful thinking of journalists, 
ǎŜŜƴ ǘƘǊƻǳƎƘ ŦƛƭǘŜǊǎ ƻŦ ǇǊŜƧǳŘƛŎŜ ŀƴŘ ƛƎƴƻǊŀƴŎŜΦ φ 
Hans Jürgen Eysenck, Intelligence: A New Look 
 
If you donΩt hit a newspaper reader between the eyes 
with your first sentence, there is no need of writing a 
ǎŜŎƻƴŘ ƻƴŜΦ φ Arthur Brisbane 
 
In the English language, it all comes down to this: 
Twenty-six letters, when combined correctly, can 
create magic. Twenty -six letters form the foundation 
ƻŦ ŀ ŦǊŜŜΣ ƛƴŦƻǊƳŜŘ ǎƻŎƛŜǘȅΦ φ John Grogan 
 
Social media are a catalyst for the advancement of 
everyoneΩs rights. ItΩs where weΩre reminded that 
weΩre all human and all equal. ItΩs where people can 
find and fight for a cause, global or local, popular or 
specialized, even when there are hundreds of miles 
between them.τQueen Rania of Jordan 
 
Social media has given us this idea that we should all 
have a posse of friends when in reality, if we have one 
or two really good friends, we are lucky.τBrene 
Brown 
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10th Term 1 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g. evocative quotation, active 
brain gym, scenario, photo or song), improvisational acting out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting information (e.g. 

predictions, setting a scene, brainstorming to review and eliciting new language: vocabulary, 

sounds and language forms and socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary grammar and sentence frames 

with visual aids and technology. 
Using technically designed instruments such 

as learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

L.1. identifies detailed instructions well 

enough to be able to follow them 

successfully. 

Oral and Written Comprehension 
 

Listening to speak /write  
 

Recognition of detailed instructions, animated conversations, details, points of view, 
chronological sequences, and information in announcements.  
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task goal, 

sharing what he /she knows about the topic, predicting what the audio/video is about, presenting 
key vocabulary, key concepts, leading a discussion to draw out the information learners already 
know, listing possible difficulties and strategies for coping them showing responsibility when doing 
the tasks. 

 
 
Monitoring: Listening for the first time   
 
 
- Identifying  

ƺ detailed instructions by getting the gist of the situation, writing specific pieces of information, 
focusing on key words, facts, jotting down notes using visuals such as illustrations.   
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L.2. continues with an animated 

conversation between speakers of the 

target language. 

 

 

L.3. distinguishes in detail what is said to 

him/her in standard spoken language 

even in a noisy environment. 

 

 

L.4. distinguishes speakerôs point of view 

from facts that he/she is reporting. 

 

 

 

L.5. follows chronological sequence in 

extended informal speech, e.g. in a story, 

anecdote or news. 

 

 

 

L.6. recognizes information in 

announcements and other recorded 

 
Pair/Group feedback 
­  For comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his /her views on facts and ideas.  
 
 
Listening for the second time  
 
 
 
- Continuing 

ƺ an animated conversation by listening carefully to what the interlocutor is saying and asking 
questions that start with who, what, when, where, why, how and expressing oneôs thoughts. 

 
 
- Distinguishing 

ƺ in detail what is said by rephrasing and repeating information, asking questions to clarify or 
confirm comprehension on T.V news, discussions and debates, lectures, talks, 
presentations, films shows and dramas. 

 
 

ƺ points of view by using information questions and paying attention to main ideas and 
details on TV news reports, interviews, documentaries, T.V current affairs, talk shows, and 
recorded audio materials. 

 
 
- Following  

ƺ a chronological sequence by taking notes and focusing on key words and facts, picking up 
and connecting words, paying attention to the progression in messages, story maps in 
weather forecasts, narrated stories, news bulletins, interviews and documentaries. 

 
 
 
- Recognizing   

ƺinformation by using true and false exercises, cloze passages, comprehension checking 
questions, guiding questions in announcements or recorded factual texts. 
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factual texts, if they are delivered in clear 

standard speech. 

 
Post-listening  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating listening with other skills by using discussions, written or oral summaries, making and 

answering written or oral questions, role playing. 
Using technically designed instruments such 

as learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

R.1. reads with a large degree of 

independence, using dictionaries and 

other reference sources selectively when 

necessary but may experience some 

difficulty with low-frequency idioms. 

 

 

 

Reading to write/speak  
 
Distinguish when a text provides factual information and when it seeks to convince readers, 
what is said in a personal email or posting, lengthily instructions and the content and 
relevance of news items, articles and reports. 
 
Planning: Pre-reading  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task goal, 

sharing what he /she knows about the topic, predicting what the audio/video is about, presenting 
key vocabulary, key concepts, leading a discussion to draw out the information learners already 
know, listing possible difficulties and strategies for coping them showing responsibility when doing 
the tasks. 

 
 
Monitoring: Reading for the first time   
 
 
- Reading  
 

ƺwith a large degree of independence by experiencing different genres such as academic, 
job-related and personal e.g., magazines, newspapers, technical reports, professional 
journal articles, editorials, essays, e-mails, memos, reports, financial documents, manual, 
advertisements , novels, short stories, drama, poetry,  medical reports, immigration 
documents, comic strips and cartoons independently.  
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R.2. recognizes when a text provides 

factual information and when it seeks to 

convince readers of something. 

 

 

 

R.3. distinguishes what is said in a 

personal email or posting even where 

some colloquial language is used.  

 

R.4. distinguishes lengthily instructions 

for example in a user manual, game, 

medicines and different technological 

devices or gadgets. 

 

R.5. distinguishes quickly the content and 

relevance of news items, articles and 

reports on topics connected with own 

interests, deciding if a closer reading is 

worthwhile. 

Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his/her views on facts and ideas.  
 
 
Reading for the second time  
 
 
 

- Recognizing 
ƺ information by paying attention to a provable statement(something that can be true without 
any doubt) it has measurement or observation, explicitly stated in a text in complex reports 
and articles  
o  information by signaling words or phrases that often precede a fact such as: confirms, 

discovered, according to, and demonstrated  
 
 
 

- Distinguishing 
 

ƺ what is said by completing sentences, answering questions, scanning for specific information 
in personal emails or postings. 
 

 
ƺ lengthily instructions by talking and underlining ideas connected to prior knowledge, doing  
mix and match activities (matching terms and definitions) e.g., in manuals, games, medicines 
and different technological devices or gadgets, tutorials. 
 

 
 

ƺ the content and relevance of news items, articles and reports by using skimming, underlining 
ideas connected to prior knowledge, matching texts with headings, underlining topic 
sentences, scanning for key concepts, finding supporting sentences and matching vocabulary 
with definitions.  

 
 



 

83 
 

 
Post-reading  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating reading with other skills by using discussions, written or oral summaries, making 

and answering written or oral questions and role playing. 
 

Using technically designed instruments such 

as learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SI.1. interacts with a degree of fluency 

and spontaneity that makes regular 

interaction, and sustained relationships 

Oral and Written Production 
Spoken Interaction  
 
Interaction with a degree of fluency and spontaneity, correcting slips and errors, planning what 
is to be said and the means to say it in interviews, problems, informal discussions, giving 
feedback on and following up statements, decision making and problem solving, summaries, 
complex tasks, ideas and opinions.  
 
Planning 

o Checking comprehension of tasks given by the teacher. 
o Identifying the task, planning a set of questions to ask (content/language), 

asking for help if needed and select the appropriate materials. 
 

Elaborating 
o interviews, problems, informal discussions, feedback, statements, decision 

making, problem solving, summaries, complex tasks, ideas and opinions by 
using learned expressions and asking for help if needed. 

Rehearsing  
o interviews, problems, informal discussions, feedback, statements, decision 

making, problem solving, summaries, complex tasks, ideas and opinions by 
using learned expressions with peers.  

 
Interacting  
 
 

­  Interacting 
o with a degree of fluency and spontaneity by using sustained dialogues, 

conversations, informal discussions, formal discussions, goal-oriented 
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with speakers of the target language quite 

possible without imposing strain on either 

party. 

 

SI.2. corrects slips and errors if he/she 

becomes conscious of them or if they 

have led to misunderstandings. 

 

 

SI.3. plans what is to be said and the 

means to say it, considering the effect on 

the recipient(s). 

 

 

SI.4. monitors speech and corrects 

mistakes consciously by taking notes. 

 

 

SI.5. takes initiatives in an interview, 

expands and develops ideas with little 

help or prodding from an interviewer. 

 

 

SI.6. outlines an issue or a problem 

clearly, speculating about causes or 

consequences, and weighting 

advantages and disadvantages of 

different approaches. 

 

 

 

collaborations, information exchange, obtaining goods and services, 
interviewing and being interviewed and using telecommunications. 

 
­  Correcting 

o slips and errors by having the chance and time to correct themselves, using 
body language, promoting peer correction, providing direct/indirect hints and 
creating opportunities for the learner to clarify him/herself.  
 
 

­  Planning 
o what is to be said and the means to say it by following instructions, identifying 

the task to be done, choosing the necessary resources for the task, proposing 
other actions that make the task easier and establishing priorities to perform a 
task. 

 
­  Monitoring 

o speech and correcting mistakes consciously by taking notes individually and 
with peer support. 
 

­  Taking 
o initiatives in an interview, expands and develops ideas with little help by using 

discourse functions and prodding from an interviewer with prepared information 
in advance after doing research about a topic. 
 

 
­  Outlining 

o an issue or a problem clearly by describing in a general way the issue or 
problem, guessing about causes or consequences, weighting advantages and 
disadvantages, examining the available information to solve an issue or a 
problem and determining different ways to do it using collaborative dialogues, 
problem and solution diagrams, graphic organizers and Cornell Notes 
(questions, notes and a summary).  
 

­  Taking 
o an active part in informal discussions by putting points of view clearly, evaluating 

alternative proposals and making and responding to hypotheses using a variety 
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SI.7. takes an active part in informal 

discussion in familiar contexts, 

commenting, putting point of view clearly, 

evaluating alternative proposals and 

making and responding to hypotheses. 

 

SI.8 gives feedback on and follows up 

statements and inferences to help the 

development of a discussion. 

 
 

 
 
SI.9 defines goals for work and compares 
options on how to achieve them.  
 

 

 

SI.10. contributes to collaborative 

decision making and problem solving, 

expressing and codeveloping ideas, 

explaining details and making 

suggestions for future actions. 

 

 

 

SI.11. helps organize the discussions in a 

group. 

 

 

 

of strategies e.g.;10/2 strategy (learners listen to questions and in pairs they 
discuss possible solutions), inside and outside circle (concentric circles) and 
stir-the-class (share and sort information). 

 
­  Giving 

o feedback on and follow up statements and inferences by using discourse 
markers /signpost words for discussions that introduce the topic, analyze a 
point, give recommendations, adverse, compare, contrast, and summarize. 
(See suggested discourse functions chart at the end of the curriculum) in Think-
PairïShare, Think-Pair ï Share Square and varied grouping formats.  
 

­  Defining 
o goals for work and options to achieve them by considering knowledge, 

resources and context, comparing pros and cons, justifying actions, and 
deciding concrete actions using Venn diagrams, collaborative dialogues and 
note cards in exchanges with friends, family members, colleagues, community 
meetings. 

 
­  Contributing 

o with collaborative decision- making and problem- solving, expressing and 
codeveloping ideas, explaining details and making suggestions for future 
actions by identifying members of a group, recognizing the contribution each 
member can provide, sharing ideas with the rest of the group, using his/her 
ideas and the group ideas for solving problems and proposing actions to 
improve the group performance and negotiating agreements. 

 
 

­  Organizing 
o the discussion in a group reporting what others have said by summarizing, 

elaborating and weighting up different points of view, taking notes, using 
outlines and structure debates, as well as tracking the progress. 

­  Highlighting 
o the main issue that needs to be solved in a complex task such as the integrated 

project by pointing important information gathered during the investigation stage 
to design a work plan for the project.  
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SI.12. highlights the main issue that 

needs to be solved in a complex task.  

 

 

 

SI. 13. develops other people ideas and 

opinions. 

 

 

SI. 14. uses appropriate intonation, 

places stress correctly and articulates 

individual sounds clearly. 

o helping a classmate to highlight the main issues and evidence, view different 
angles or perspectives, and plan how to resolve a financial or family problem, a 
family event or meeting. 

­  Developing 
o other peopleôs ideas and opinions by writing them down, underlining main ideas 

and expanding them with two or more specific details worked in pairs or groups 
and being flexible and open to adjusting the plan to circumstances. 
 

­  Using 
o appropriate intonation, placing stress correctly and articulating individual 

sounds clearly by recognizing, articulating, practicing and producing sounds, 
words and sentences. 

 
Evaluating  

o Promoting reflective processes on what was accomplished and what needs to 
be improved to create opportunities for self-direction and plan the next steps in 
learning. 
 

Using technically designed instruments such 

as learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

Spoken Production  
 
Production of personal significance of events and experiences with enough range of 
vocabulary to vary formulations, explanations of the details of an event or problem, well-
organized texts, stretches of language with an even tempo with reasonable accuracy, 
adjusting his/her expressions to make some distinction between formal and informal registers 
language and different situations of changes of direction. 
 
Planning and Organizing  
 

- personal significance of events and experiences with enough range of vocabulary to vary 
formulations, explanations of the details of an event or problem, well-organized texts, stretches 
of language by using an even tempo with reasonable accuracy, adjusting his/her expressions 
to make some distinction between formal and informal registers and selecting the appropriate 
oral and visual forms.  

Rehearsing  
- personal significance of events and experiences with sufficient range of vocabulary to vary 

formulations, explanations of the details of an event or problem, well-organized texts, stretches 



 

87 
 

 

 

 

 

 

 

 

 

SP.1. describes the personal significance 

of events and experiences in detail. 

 

 

SP.2 uses sufficient range of vocabulary 

to vary formulations and avoid repetition 

when expressing his/herself on matters 

connected his/her field and on most 

general topics. 

 

SP.3. explains the details of an event or 

problem reliably.  

 

 

 

 

 

 

 

 

SP.4. links what s/he says into clear well-

organized text though s/he may not 

always do smoothly; some ñjumpsò may 

appear. 

of language by using a fairly even tempo with reasonable accuracy ,adjusting his/her 
expressions to make some distinction between formal and informal registers and selecting the 
appropriate oral and visual forms.  

 
 
Producing 
 

­  Describing 
o the personal significance of events and experiences by telling in detail what 

happened at the event, who was part of it, outcomes from the event and 
experiences, and the next steps after it. 
 

­  Using 
o enough range of vocabulary to vary formulations, avoiding repetition by using 

simple words (replacing words with pronouns and synonyms), being clear, 
writing what s/he wants to say first, then reading the production out loud, 
paraphrasing  and recording it. 
 
 

­  Explaining 
o the details of a problem reliably by using graphic organizers and outlining  

problem description including information about who, where, what, when, why, 
what is the problem about?, who is facing the problem?, where is the problem 
happening?, when did the problem start? and why is the problem happening? 
 

o the details of an event reliably by including information of the benefit of attending 
the event, a well-structured, easy- to- read description (what, when, where, who, 
why) using images, an event checklist and event flyer templates. 

 
 
 

­  Linking 
o what s/he says into a clear well-organized presentation by connecting ideas 

using discourse markers/words that show time, beginning, during, ending, 
sequence, conclusion, contrast, similarity, adding information, adding example, 
cause, effect and condition. 
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SP.5. communicates stretches of 

language with reasonable accuracy and 

corrects mistakes if they have led to 

misunderstanding.  

 

 

SP.6. produces stretches of language 

with a fairly even tempo; although s/he 

can be hesitant as s/he searches for 

expressions, there are few noticeably 

long pauses.  

 

SP.7. adjusts his/her expressions to make 

some distinction between formal and 

informal registers but may not always do 

so appropriately. 

 

 

SP.8. adapts language to different 

situations or changes of direction in a talk. 

 
­  Communicating  

o stretches of language with reasonable accuracy and correcting mistakes by recording 
the presentation/ speech before presenting it. Then, listening to it, taking notes or even 
correcting mistakes while presenting. 
 
 
 

­  Producing 
o stretches of language with an even tempo by recording the presentation/speech using 

topics of interest and discourse markers/words that show time, beginning, during, 
ending, sequence, conclusion, contrast, similarity, adding information, adding 
example, cause, effect, and condition. 

 
 

­  Adjusting 
ƺ expressions to make some distinction between formal and informal registers by 
adapting vocabulary and structures to the scenario, domain, setting, event, participant 
roles, topic of communication, goal of communication, sociolinguistic features, 
sociocultural characteristics, affective tone of a specific task and length appropriately. 
 

­  Adapting 
ƺ language to different situations or changes of direction in a talk by taking into account 
different scenarios, domains, settings, events, participantôs roles, topics of 
communication, goals of communication, sociolinguistic features, sociocultural 
characteristics and the affective tone of a specific task and audience. 

 
Evaluating  
ς Promoting reflective processes on what was accomplished and what needs to be improved to 

create opportunities for self-direction and plan the next steps in learning. 
 

Using technically designed instruments such 

as learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

Written Production  
 
Production of complex information, reviews of films, books or plays, detailed descriptions, 
summary of a discussion, clear detailed texts, interpretations in complex diagrams, charts, 
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W.1. gives complex information using 

appropriate grammar conventions. 

 

 
 
W.2. writes a review of a film, book or 
play. 
 

 

 

 

 

W.3. writes clear, detailed descriptions on 

a variety of subjects related to his/her field 

of interest. 

 

 

 

W.4. takes notes to summarize key points 

of complex discussions 

 

simplified texts, using appropriate grammar conventions, appropriate range of vocabulary, 
idiomatic expressions and adjusting to formal or informal registers.   
 
Pre-writing 
­  complex information, reviews of films, books or plays, detailed descriptions, summaries, clear 

detailed texts, interpretations of complex diagrams, charts, simplified texts independently.by 
understanding the task, selecting oral and visual forms, appropriate registers according to context, 
discourse markers, grammar and lexical convention and punctuation. 

 
Drafting  
 
 
 
 

­  Giving 
o complex information about an event seen on the news by using report frames /outlines 

and sentence frames that are helpful for academic writing with appropriate grammar 
conventions. 

 
­  Writing 

o reviews of films, books or plays by creating: an introduction (the name of the 
movie/documentary, releasing date, background information), a summary (a brief 
overview of the story), an analysis of the events (examining the plot and important 
events like action, climax, creative elements (describing the characters, dialogues, 
costumes, use of colors, genre, tone, and symbols), and giving an opinion (support 
with facts and examples from the story ) and a conclusion (how the film, book or play 
helped to develop a deeper understanding of events. 

­  Writing 
o detailed descriptions related to different field of interest by using concrete language, 

stronger nouns and verbs, varying sentence length and rhythm, choosing specific 
details, bringing the world to life with movement and avoiding clichés and familiar 
phrases. 
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W.5. writes clear, detailed texts on a 

variety of subjects related to his/her field 

of interest, synthesizing and evaluating 

information and arguments from a 

number of sources. 

 

 

 

W.6. interprets and describes reliably 

detailed information contained in complex 

diagrams, charts and other visually 

organized information on topic of his/her 

interest. 

 

 

W.7. simplifies a source text by excluding 

non-relevant or repetitive information and 

taking into consideration the intended 

audience. 

 

 

W.8. makes new information more 

accessible by using repetition and adding 

illustrations.  

 

 

W.9. uses appropriate range of 

vocabulary and idiomatic expressions 

connect to topics of his/her interest. 

 

 

­  Writing 
o a summary of a discussion by creating a paragraph on each key point discussed, 

adding a personal reflection, concluding with a summary including the most important 
aspect taken away from the discussion. 

 
­  Writing 

 
o clear detailed texts by synthesizing and evaluating information and arguments from a 

number of sources, adapting language to different situations  taking into account the 
scenario, domain, setting, event, participantôs roles, topic of communication, goal of 
communication, sociolinguistic features, sociocultural characteristics and affective 
tone of a specific task. 
 
 

­  Interpreting 
o complex diagrams/ charts by writing first a short paragraph to say what, where and 

when the diagram/ chart shows. Then, a paragraph to describe trends including 
numbers from the chart. Finally, a conclusion with the most important aspects the 
information shows, including what is likely to happen in the future and describing what 
happened not why it happened.  
 
 

­  Simplifying 
o letters, articles in a magazine or newspaper, short stories and narratives by excluding 

non-relevant or repetitive information and taking into consideration the intended 
audience. 
 
 
 

­  Making 
o new information from articles in a magazine or newspaper and short stories more 

accessible by restating ideas and adding illustrations and charts.  
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W.10 produces texts with good 

grammatical control; some nonsystematic 

errors may still occur but they are rare. 

 

W.11. produces intelligible texts using 

paragraphing convention, spelling and 

punctuation accurately but may show 

signs of mother tongue influence. 

 

 

W.12. adjusts his/her expressions to 

make some distinction between formal 

and informal registers but may not always 

do so appropriately. 

 
­  Using 

o appropriate variety of vocabulary and idiomatic expressions connected to topics of 
interest by writing letters, articles in a magazine or newspaper and short stories. 

 
 

­  Producing 
o paragraphs, letters, articles and short stories with good grammatical control by 

checking spelling, grammar and mechanics.  
 
 

­  Producing 
o comprehensible paragraphs, letters, articles and short stories by using paragraphing 

convention (length, format, style) spelling and punctuation accurately, even with some 
signs of mother tongue influence. 
 
 

 
­  Adjusting 

o expressions to make some distinction between formal and informal registers by taking 
into account the scenario, domain, setting, event, participantôs roles, topic of 
communication, goal of communication, sociolinguistic features, sociocultural 
characteristics and affective tone of a specific task adjusting vocabulary, structures 
and length appropriately. 
 

Revising  
­  complex information, reviews of films, books or plays, detailed descriptions, summaries, clear 

detailed texts, interpretations of complex diagrams, charts, simplified texts with the support of a 
partner in a shared writing activity. 

 
Editing  
 
­  complex information, reviews of films, books or plays, detailed descriptions, summaries, clear 

detailed texts, interpretations of complex diagrams, charts, simplified texts, independently before 
oral/written publishing. 
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 Integrated Project 
 

Investigation, Planning, Action, Reflection and Demonstration/Celebration 
 

­  Creating a persuasive or commercial advertisement (ad) 
­  Designing a blog to build awareness for other learners/parents/community members. 
­  Organizing a public debate based on a school/community priority. 
­  Designing a newspaper/school magazine 
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Level: 10th  Term 2 
CEFR Band: B2 

Scenario:  Healthy Minds & Bodies 

CEFR Band: B2 
 

Domain (s): Socio-
Interpersonal and Academic 

Themes: 
1. Check-ins & Check-ups (balancing Mind and Body) 
2. Practicing Mindfulness (Happy thoughts Healé) 
3. Unhealthy Habits: Emotional & Sexual Codependency 
4. Healthy Habits: Lasting Relationships 

Enduring Understanding: A healthy balance lifestyle contributes to people´s physical and mental growth. 

Essential Question: What does living healthy look like? Am I maintaining an optimum physical and mental lifestyle? How my habits, physical and 
mental condition can impact those around me? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 

 

 
 

L.1. use a variety of strategies to achieve comprehension, including listening for main points; 

checking comprehension by using contextual clues 

L.2. follow T.V. programs on topics for personal interests when people speak clearly. 

L.3. catch much of what is said around him/her, with some effort, but may find it difficult to 

understand a discussion between several speakers who do not modify their language in any way. 

L.4. understand spoken language, live or broadcast on both familiar and unfamiliar topics normally 

encountered in personal, social, academic or vocational life. 

L.5. generally follow the main points of extended discussion around him/her, if people talk clearly. 

L.6. understand the main ideas of complex speech on concrete and abstract topics delivered in a 

standard speech, including technical discussions in his/her field of specialization. 

 

R.1. understand articles and reports concerned with contemporary problems in which the writers 

adopt stances or viewpoints. 

R.2. understand most news and current affairs in newspapers and T.V. 

R.3. identify the main conclusions in texts which clearly argue a point of view. 

R.4. understand the main points in formal and informal letters relating to his/her personal and 

professional interests with occasional use of a dictionary. 

 
 
 

 
 
 

SI.1. help along the progress of the work by inviting others to join in, say what they think, etc. 

SI.2. pass on detailed information reliably. 
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Oral and Written 

Production 

 
 
 
 
 
 
 

 

SI.3. address most communication problems by using circumlocutions, or by avoiding difficult 

expressions. 

SI.4. engage in extended conversation on most general topics in a clearly participatory fashion, even 

in a noisy environment. 

SI.5. highlight the personal significance of events and experiences, account for and sustain views 

clearly by providing relevant explanations and arguments. 

SI.6. convey degrees of emotion and highlight the personal significance of events and experiences. 

SI.7. sustain relationships with speakers of the target language without unintentionally amusing or 

irritating them or requiring them to behave other than they would with another proficient speaker. 

SI.8. express himself/herself fluently and spontaneously with a good command of lexical repertoire. 

SI.9. use stock phrases (e.g. Thatôs a difficult question to answer) to gain time and keep the turn 

while formulating what to say. 

SI.10. help organize the discussing in a group. 

SI.11. highlight the main issue that needs to be solved in a complex task.  

SI. 12. develop other peopleôs ideas and opinions. 

SI. 13. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 
 
 

 
 
 

SP.1. give a clear, detailed description of how to carry out a procedure. 

SP.2. give clear, detailed descriptions and presentations on a wide range of subjects related to 

his/her field of interest, expanding and supporting ideas with subsidiary points and relevant 

examples. 

SP.3. communicate detailed information reliably. 

SP.4. state requirements and ask detailed questions regarding more complex services. 

SP.5. deliver announcements on most general topics with a degree of clarity, fluency and spontaneity 

which causes no strain or inconvenience to the listener. 

SP.6. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.7. adapt language to different situations or changes of direction in a talk. 

 
 
 
 
 

W. 1. link what s/he writes into clear well-organized text though s/he may not always does smoothly 

so there maybe be some jumps 

W.2. write clear, detailed descriptions of real or imaginary events and experiences marking the 

relationship between ideas in clear connected text and following established conventions of the 

genre concerned. 
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W.3. synthesize information and arguments from a number of sources. 

W.4. edit and add to a linguistically complex text to make it more concise.  

W.5. write formal correspondence such as letters of clarification, application, recommendation, 

reference, complaint, apologies, sympathy and condolence.  

W.6. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.7. make new information more accessible by using repetition and adding illustrations.  

W.8. uses appropriate range of vocabulary and idiomatic expressions connect to topic of his/her 

interest.     

W.9. produce texts with good grammatical control some nonsystematic errors may still occur but they 

are rare. 

W.10. produce intelligibly texts using paragraphing convention, spelling and punctuation accurately 

but may show signs of mother tongue influence. 
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10th Term 2 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in 
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion, justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 
 

Discourse Markers 
 
­  Connecting words expressing cause and effect, 

contrast etc. 
­  Discourse markers to structure formal speech 
­  Linkers: although, in spite of, despite 
­  Linkers: sequential ς past time ς 
­  subsequently 
 
See more on ñSuggested Discourse Markers 
Section.ò 
 

Grammar 
­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: can´t have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

 
Vocabulary 

 
Check-ins & Check-ups 

 
wellbeing 
balance 
physical 
emotional 
social 

Psycho-social 
­  Being aware of the importance of using strategies 

such as self-talk, thinking positively and reducing 
anxiety by improving oƴŜΩs sense of competence 
and self-encouragement. 

­  Valuing every moment with a positive attitude 
and disposition. 

­  Taking care of a healthy lifestyle for body and 
mind, and own soul growth. 

­  Willingness to relativize one´s own value system 
about wants and needs. 

 
 

Sociocultural 
 
­  Valuing positive social interaction in community 

building for a peaceful coexistence. 
­  Willingness to work collaboratively with peers, 

coaching each other and helping each other for 
clarification, viewing different perspectives, 
reflecting on implications and questioning impact. 

­  Showing interest, tolerance and respect to peers 
and families backgrounds and different ideas. 

­  Using conventions for turn-taking, politeness, 
choice of formal and informal language and 
respecting opinions when addressing others or in 
group work processes. 

­  Demonstrating social solidarity towards others 
living conditions and needs. 
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spirituality 
obesity  
anorexia  
acne  
stress  
depression 
loneliness 
self- awareness 
empathetic 
sympathetic 
nutrition 
vegetarian 
vegan 
carnivore 
work out 
positivity 
negativity 
 
 

Practicing Mindfulness  
 
content/contentment 
self-Control 
mindful/mindfulness 
healing 
supportive 
behaviors 
burnout 
consciousness 
health conscious 
meditation 
stress-reducing 
breathing exercises 
attention/attentive 

Idioms 
Growing pains  
-  Emotional difficulties that occur during adolescence 
- The young woman diŘƴΩt hear her broken heart was 
simply a matter of growing pains.  
 
able to breathe easily again 
- to be able to relax after a busy and stressful time 
- After passing the exam, she was able to breathe 
easily again. 

 
know oneΩs own mind  
- to be very sure of what your opinions are and what 
you want to do 
- When you vote you should know your own mind.  
 
in good shape/condition  
- in good physical condition, functioning or working 
well 
- She was in such good shape that she climbed the 
mountain in record time.  
 
pay attention 
 ς to listen and focus on something 
-  The teacher really needs you to pay attention when 
she speaks.  
 
to be fully present  
ς to be aware of the moment and not thinking of 
anything but what is happening now 
- During important events, I want to be fully present 
so that I can remember them later.  
 
in a positive frame of mind  
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wholeness 
patience 
presence 
thought-provoking 
positive 
negative 
align/alignment 
 
 

Unhealthy Habits: Emotional & Sexual 
Codependency 

habitual 
codependency 
abused  
deprived  
affection 
addictive 
motivation 
survival 
survivor 
excuse/excuses 
rationalize 
enabling 
manipulation 
self-fulfilling prophecy 
blame 
rescuing 
dysfunction 
boundaries 
obsessed/obsession 
denial 
acceptance 
 
 

- to be happy and in a good mood 
- He is pleasant to be around because he is always in 
such a positive frame of mind.  
 
joined at the hip  
- two people spending all their time together 
- The couple was never apart and people said they 
were joined at the hip.  
 
break up with (someone) 
 - to end a relationship with someone 
- They have been arguing for weeks so I think she is 
going to break up with him.  
 
at each otherΩs throats  
- fighting or arguing all the time 
- ¢ƘŜȅ ƘŀǾŜ ōŜŜƴ ŀǘ ŜŀŎƘ ƻǘƘŜǊΩǎ ǘƘǊƻŀǘǎ ŦƻǊ ǿŜŜƪǎ ǎƻ 
I think he is going to break up with her.  
 
split up 
- to end a relationship 
- The couple could not resolve their differences and 
decided to split up.  
- She had to get something off her chest before she 
could enjoy lunch with her friend.  
 
a meeting of minds 
 - complete agreement 
- After a meeting of the minds, they agreed to buy 
the house. 
 
tie the knot  
- to get married 
-  The engaged couple will tie the knot in July.  
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Healthy Habits: Lasting Relationships 
respectful 
partner 
partnership 
responsive 
bonding 
mutual 
superficial 
intentional 
proactive 
reactive 
perspective 
circumstances 
ŎƻƴǘŜƴǘ όƴΦ ŀǎ ƛƴ ǘƘŜ άŎƻƴǘŜƴǘέ ƻŦ ǘƘŜ 
message) 
empower/empowering/empowered 
connection 
filter 
forgiveness 
confession 
collaborate 
understanding 
 

Phonology  
 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 

 
 
 

 
make up 
 - to resolve a quarrel, to forgive someone after an 
argument 
- The say that that couple likes to break up in order to 
make up.  
 
get (something) off oneΩs chest 
- to tell something that has been bothering you 
 
 

Proverbs/Quotes 
 

SONG: What doesnΩt kill you makes you stronger 
Stand a little taller 
DoesnΩt mean IΩm lonely when IΩm alone 
Sung by Kelly Clarkson  
Written by ALEXANDRA TAMPOSI, GREGORY KURSTIN, 
JORGEN ELOFSSON, DAVID GAMSON 
 
Health is a state of complete physical, mental and 
social well-being, and not merely the absence of 
disease or infirmity.τWorld Health Organization, 
1948 
 
The root of all health is in the brain. The trunk of it is 
in emotion. The branches and leaves are the body. 
The flower of health blooms when all parts work 
together.τKurdish Saying 
 
He who has health has hope; and he who has hope 
has everything.τArabic Proverb 
 
Tension is who you think you should be.  Relaxation is 
who you are.τChinese proverb 



 

100 
 

 
For fast-acting relief, try slowing down.τLily Tomlin 
 
There are two questions a man must ask himself: The 
first is ΨWhere am I going?Ω and the second is ΨWho 
will go with me?Ω  
If you ever get these questions in the wrong order you 
are in trouble.τSam Keen 
 
People are meant to be part of your world; not the 
center of your universe. - Leidy Vazquez 
 
If you ever feel the person in your life needs rescuing, 
particularly from him or herself - beware. 
CodeǇŜƴŘŜƴŎȅ ƛǎ ǊŜŀǊƛƴƎ ƛǘǎ ƘŜŀŘ ŀƎŀƛƴΦ φ David 
Stafford 
 
It is one thing to know about your dysfunctional 
habits but quite another to change them.τDavid W. 
Earle 
 
I love people who make me laugh. I honestly think itΩs 
the thing I like most, to laugh. It cures a multitude of 
ills. ItΩs probably the most important thing in a 
person.τAudrey Hepburn 
 
Never above you. Never below you. Always beside 
you.τWalter Winchell 
 
The beginning of love is to let those we love be 
perfectly themselves, and not to twist them to fit our 
own image. Otherwise we love only the reflection of 
ourselves we find in them.τThomas Merton 
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10th Term 2 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g. evocative quotation, active 
brain gym, scenario, photo or song), improvisational acting out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting information (e.g. 

predictions, setting a scene, brainstorming to review and eliciting new language: vocabulary, 

sounds and language forms and socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary grammar and sentence frames 

with visual aids and technology. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

L.1. uses a variety of strategies to achieve 

comprehension, including listening for main 

Oral and Written Comprehension 
 

Listening to speak /write  
 

Distinguishing ideas of complex speech on concrete and abstract topics, strategies, main 
points, T.V. programs topics and discussions. 
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task goal, 

sharing what he /she knows about the topic, predicting what the audio/video is about, presenting 
key vocabulary, key concepts, leading a discussion to draw out the information learners already 
know, listing possible difficulties and strategies for coping them showing responsibility when doing 
the tasks. 

 
 
Monitoring: Listening for the first time 
 
Using  

ƺ the gist of the situation by writing specific pieces of information and guessing meaning of 
words using context. 
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points; checking comprehension by using 

contextual clues 

 

 

 

 

 

L.2. follows T.V. programs on topics for 

personal interests when people speak clearly 
 

 

L.3. catches much of what is said around 

him/her, with some effort, but may find it difficult 

to understand a discussion between several 

speakers who do not modify their language in 

any way. 

 
L.4. distinguishes spoken language, live or 

broadcast on both familiar and unfamiliar topics 

normally encountered in personal, social, 

academic or vocational life. 
 

L.5. generally follows the main points of 

extended discussion around him/her, if people 

talk clearly. 

 

 
L.6. distinguishes the main ideas of complex 

speech on concrete and abstract topics 

delivered in a standard speech, including 

Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his /her views on facts and ideas.  
 
Listening for the second time  
 
Following 

ƺ T.V. programs by completing sentences, taking notes and answering questions.  
 
 
 
Catching 

ƺ much of what is said around him/her, with some effort by viewing mental images of key 
words and expressions. 

 
 
 
 
 
Differentiating 

ƺ spoken language, live or broadcast on both familiar and unfamiliar topics by using general 
knowledge as well as the context to find out the meaning. 

 
 
Following 

ƺinformation by using information questions and retelling the main points from announcements 
or recorded factual texts. 

 
 
 
Distinguishing 

ƺ the main ideas by focusing on key words, facts, intonation and stress from complex speech 
of the speakers on concrete and abstract topics. 
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technical discussions in his/her field of 

specialization. 

Post-listening  
 

­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating listening with other skills by using discussions, written or oral summaries, making and 

answering written or oral questions and role playing. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

R.1. distinguishes articles and reports 

concerned with contemporary problems in 

which the writers adopt stances or viewpoints. 

 

 

 

 

 

Reading to write/speak  
 
Distinguishing articles and reports concerned with contemporary problems, most news and 
current affairs in newspapers and T.V, main conclusions in texts and the main points in formal 
and informal letters.  
 
Planning: Pre-reading 
  
 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task goal, 

sharing what he /she knows about the topic, predicting what the audio/video is about, presenting 
key vocabulary, key concepts, leading a discussion to draw out the information learners already 
know, listing possible difficulties and strategies for coping them showing responsibility when doing 
the tasks. 

 
 
 
Monitoring: Reading for the first time   
 
 
 
Distinguishing 

ƺ articles and reports with stances or viewpoints by taking notes to find evidences, answering 
questions, finding supporting details, listing pro and cons, justifying pro and cons depending 
on a context   
  

 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his /her views on facts and ideas.  
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R.2. distinguishes most news and current affairs 

in newspapers and T.V. 

 

 

R.3. identifies the main conclusions in texts 

which clearly argue a point of view. 

 

 

R.4. distinguishes the main points in formal and 

informal letters relating to his/her personal and 

professional interests with occasional use of a 

dictionary. 

Reading for the second time 
 
Distinguishing 

ƺ most news and current affairs in newspapers and T.V by using true and false exercises, 
identifying, comparing/contrasting information from different sources, identifying main ideas 
and supporting details, and taking notes to prepare for a conversation. 

 
Identifying  

ƺ the main conclusions in texts which clearly argue a point of view by using ThinkïPair-Share 
Squared. 

 
Distinguishing 

ƺ the main points by asking questions such as what´s the point being made?, Is the point 
praising or criticizing? 
o  locating main points in first and last sentences of each paragraph of formal and informal 

letters. 
 
Post-reading  
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating reading with other skills by using discussions, written or oral summaries, making 

and answering written or oral questions and role playing. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

Oral and Written Production 
 
Spoken Interaction  
 
Interaction by inviting others to join in, saying what they think, passing on detailed 

information, addressing most communication problems, extending conversation, highlighting 

the personal significance of events and experiences, accounting for and sustaining views, 

conveying degrees of emotion, sustaining relationships with speakers of the target language, 

expressing himself/herself fluently, using stock phrases and spontaneously, reporting what 

others have said summarizing, elaborating and weighting up different points of view, 

highlighting the main issue that needs to be solved, ideas and opinions, using appropriate 

intonation, placing stress correctly and articulating. 

 
Planning 
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SI.1. helps along the progress of the work by 

inviting others to join in, say what they think, etc. 

 

 

 

 

SI.2. passes on detailed information reliably. 

 

 

­  Checking comprehension of tasks given by the teacher. 
­  Identifying the task, planning a set of questions to ask (content/language), asking for 

help if needed and select the appropriate materials. 
 

Elaborating 
­  by inviting others to join in, saying what they think, passing on detailed information, 

addressing most communication problems, extending conversation, highlighting the 
personal significance of events and experiences, accounting for and sustaining views, 
conveying degrees of emotion, sustaining relationships with speakers of the target 
language, expressing himself/herself fluently, using stock phrases and spontaneously, 
reporting what others have said summarizing, elaborating and weighting up different 
points of view, highlighting the main issue that needs to be solved, ideas and opinions, 
using appropriate intonation, placing stress correctly and articulating. 

Rehearsing  
­  by inviting others to join in, saying what they think, passing on detailed information, 

addressing most communication problems, extending conversation, highlighting the 
personal significance of events and experiences, accounting for and sustaining views, 
conveying degrees of emotion, sustaining relationships with speakers of the target 
language, expressing himself/herself fluently, using stock phrases and spontaneously, 
reporting what others have said summarizing, elaborating and weighting up different 
points of view, highlighting the main issue that needs to be solved, ideas and opinions, 
using appropriate intonation, placing stress correctly and articulating with peers.  

 
Interacting 
  

­  Helping  
o others to join in and say what they think by using the following discourse 

functions: What do you think, Gustavo?, Letôs hear what Roxana has to say, 
Rigoberto might have something to say on this, Monserrat knows a lot about this. 
Carry on, go on, Really?, Mmmémmmé, Donôt stop, Tell me more, é, What 
makes you say that?, Iôm all ears, Iôm listening   
 
 

­  Passing 
o on detailed information by using a concept idea map and structure note-taking. 
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SI.3. addresses most communication problems 

by using circumlocutions, or by avoiding difficult 

expressions. 

 

 

SI.4. engages in extended conversation on 

most general topics in a clearly participatory 

fashion, even in a noisy environment. 

 

 

 

 

 

 

SI.5. highlights the personal significance of 

events and experiences, accounts for and 

sustains views clearly by providing relevant 

explanations and arguments. 

 

 

 

 

SI.6. conveys degrees of emotion and highlights 

the personal significance of events and 

experiences. 

 

 

SI.7. sustains relationships with speakers of the 

target language without unintentionally amusing 

or irritating them or requiring them to behave 

other than they would with another proficient 

speaker. 

­  Addressing  
o most communication problems by using circumlocutions, or by avoiding difficult 

expressions in dialogues, conversations, chats, discussions or forums.  
 
 

­  Engaging 
o in extended conversation on most general topics in a clearly participatory fashion 

by listening to the conversation that is taking place, then, watching from distance 
to identify the topic and find a common interest. Next, move closer, wait for a 
pause and mention the topic. After that, trade information, assess interest and 
introduce yourself. 

o in extended conversation using discourse markers to open the conversation, 
introducing a theme, asking someone an opinion, showing ways to follow a 
discourse indicating a wish to continue. See discourse markers on page 231  

 
 

­  Highlighting 
o the personal significance of events and experiences by considering the different 

domains to use registers appropriately and providing relevant explanations and 
arguments in opinions, experience descriptions, narratives, anecdotes, jokes, 
discussions, support groups and online public discussion or meetings. 
 
 
 

­  Conveying  
o degrees of emotion and highlights the personal significance of events and 

experiences by interacting in role plays, support groups, chats or meetings. 
 
 
 

­  Sustaining 
o relationships with speakers of the target language without unintentionally 

amusing or irritating them by asking questions to stimulate discussions, adjusting 
registers and using different discourse functions for checking understanding and 
managing interaction. 
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SI.8. expresses himself/herself fluently and 

spontaneously with a good command of lexical 

repertoire. 

 

 

SI.9. uses stock phrases (e.g. Thatôs a difficult 

question to answer) to gain time and keep the 

turn while formulating what to say. 

 

 

SI.10. helps organize the discussing in a group.  

 

 

 

 

SI.11. highlights the main issue that needs to be 

solved in a complex task.  

 

 

 

 

SI. 12. develops other peopleôs ideas and 

opinions. 

 

 

SI. 13. uses appropriate intonation, place stress 

correctly and articulate individual sounds 

clearly. 

­  Expressing 
o fluently and spontaneously with a good command of lexical repertoire by 

planning, elaborating and rehearsing in advance interactions in conversations. 
 
 

­  Using  
o stock phrases(e.g., at this point in time, due to the fact, in accordance, in the 

near future with that, during the period, in a timely manner, in regard to ) to gain 
time and keep the turn while formulating what to say in conversations, 
discussions and problem-solving activities. 

 
­  Helping 

o organize the discussing in a group by reporting what others have said 
summarizing, elaborating and weighting up different points of view.  
 
 
 

­  Highlighting  
o the main issue that needs to be solved in a complex task by articulating the 

situation, then describing the task, after that explaining the actions that need to 
be taken to solve the task, and finally, describing different actions to solve the 
issue. 

 
 

­  Developing 
o  other peopleôs ideas and opinions by mentioning the gist of the ideas and 

opinions given, debriefing information, finding similarities and differences in the 
opinions, asking for clarification, analyzing advantages and disadvantages. 

 
­  Using  

o appropriate intonation, placing stress correctly and articulating individual sounds 
clearly by working the RAP framework (recognition, articulation, practice and 
production of sounds) 

 
Evaluating  
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­  Promoting reflective processes on what was accomplished and what needs to be 
improved to create opportunities for self-direction and plan the next steps in learning. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SP.1. gives a clear, detailed description of how 

to carry out a procedure. 

 

 

 

SP.2. gives clear, detailed descriptions and 

presentations on a wide range of subjects 

related to his/her field of interest, expanding and 

Spoken Production  
 
Production of clear detailed descriptions and presentations on a wide range of subjects, 
requirements and detailed questions regarding more complex services, announcements on 
most general topics with a degree of clarity, fluency and spontaneity, expressions to make 
some distinction between formal and informal registers, adapting language to different 
situations or changes of direction in a talk. 
 
Planning and Organizing  

­  descriptions and presentations 
­  requirements and detailed questions 
­  announcements 
­  expressions to make some distinction between formal and informal registers 
­  language to different situations or changes of direction in a talk. 

 
Rehearsing  

­  clear detailed descriptions and presentations on a wide range of subjects, requirements 
and detailed questions regarding more complex services, announcements on most 
general topics with a degree of clarity, fluency and spontaneity, expressions to make 
some distinction between formal and informal registers, adapting language to different 
situations or changes of direction in a talk. 

 
Producing 

­  Giving  
o descriptions and presentations of how to carry out a procedure by providing a 

detailed description, explaining the steps of a surgical procedure for example 
including indications, contraindications, warnings, anticipating need, 
precautions, potential complications and cautions.  

 
o detailed descriptions and presentations by communicating supporting ideas 

with subsidiary points and relevant examples in a variety of topics related to 
learnerôs interests. 
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supporting ideas with subsidiary points and 

relevant examples. 

 

SP.3. communicates detailed information 

reliably. 

 

 

SP.4. states requirements and ask detailed 

questions regarding more complex services. 

 

 

 

SP.5. delivers announcements on most general 

topics with a degree of clarity, fluency and 

spontaneity which causes no strain or 

inconvenience to the listener. 

 

 

SP.6. adjusts his/her expressions to make 

some distinction between formal and informal 

registers but may not always do so 

appropriately. 

 

 

SP.7. adapts language to different situations or 

changes of direction in a talk. 

­  Communicating 
o detailed information reliably by using material that has been checked, it is 

accurate, precise, valid, objective, relevant, appropriate, complete, 
comprehensive and accessible.  

 
­  Stating  

o requirements and detailed questions by explaining step by step the 
requirements or instructions of a specific service, asking yes /no and information 
questions, and stating other specific information regarding a complex service in 
presentation. 

 
 

­  Delivering 
o announcements with clarity, fluency and spontaneity during a group meeting, a 

social project or collaborative activities. 
 
 
 
 

­  Adjusting 
o expressions to make some distinction between formal and informal registers by 

adapting them to the domain, setting, event, participant roles, theme of 
communication goal of communication, sociolinguistic features, sociocultural 
characteristics, affective tone, communicative focus and linguistic focus. 

 
 

­  Adapting 
o language to different situations or changes of direction in a talk by bearing in 

mind domain, setting, event, participant roles, and adjusting it to the theme of 
communication goal of communication, sociolinguistic features, sociocultural 
characteristics, affective tone, communicative focus and linguistic focus.  

 
Evaluating  

­  Promoting reflective processes on what was accomplished and what needs to be 
improved to create opportunities for self-direction and plan the next steps in their 
learning. 
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Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

W. 1 links what s/he writes into clear well-

organized text though s/he may not always 

does smoothly so there maybe be some jumps. 

 

 

W.2. writes clear, detailed descriptions of real or 

imaginary events and experiences marking the 

relationship between ideas in clear connected 

text and following established conventions of 

the genre concerned. 

 

W.3. synthesizes information and arguments 

from a number of sources. 

 

Written Production  
 
Production of well-organized texts, detailed descriptions of real or imaginary events and 

experiences, synthesis of information and arguments, formal correspondence such as letters 

of clarification, application, recommendation, reference, complaint, apologies, sympathy and 

condolence using paragraphing convention, spelling and punctuation accurately 

 
Pre-writing 
by understanding the task, selecting oral and visual forms, appropriate registers according to 
context, discourse markers, grammar and lexical convention, punctuation, using paragraphing 
convention accurately and asking for help if needed 

o well-organized texts  
o detailed descriptions of real or imaginary events and experiences 
o synthesis of information and arguments 
o formal correspondence such as letters of clarification, application, recommendation 

reference, complaint, apologies, sympathy and condolence 
 
Drafting  

­  Linking 
o well-organized texts by using connectors that show sequence, cause, effect, 

contrast, results, giving examples, add information, express facts, sum up, 
personal opinion and explaining. 

 
 

­  Writing 
o detailed descriptions of real or imaginary events and experiences by planning 

content, making sure the piece of writing matches the purpose, using a variety 
of sentences, punctuation to create different effects and using different lengths 
in paragraphs to provide an effective structure. 

 
 

­  Synthetizing 
o  information and arguments by having the purpose of the piece of writing clear, 

formulating a thesis, then writing a brief summary, after that, including an 
analysis of the ideas and finally reacting to the content and finding connections. 
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W.4. edits and adds to a linguistically complex 

text to make it more concise.  

 

 

W.5. writes formal correspondence such as 

letters of clarification, application, 

recommendation, reference, complaint, 

apologies, sympathy and condolence.  

 

W.6. simplifies a source text by excluding non-

relevant or repetitive information and taking into 

consideration the intended audience. 

 

W.7. makes new information more accessible 

by using repetition and adding illustrations.  

 

 

 

W.8. uses appropriate range of vocabulary and 

idiomatic expressions connect to topic of his/her 

interest. 

 

 

 

 

 

 

 

 

W.9. produces texts with good grammatical 

control some nonsystematic errors may still 

occur but they are rare. 

­  Editing and adding 
o complex texts to make them more concise by analyzing the text structure, 

revising paragraphs and sections, rephrasing sentences, organizing sentences 
and paragraphs in a logical order. 

­  Writing 
o formal correspondence such as letters of clarification, application, recommendation, 

reference, complaint, apologies, sympathy and condolence by using paragraphing 
convention, spelling and punctuation accurately.  

 
 

­  Simplifying 
o a text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience for announcements, presentations and safety 
procedures. 

 
­  Making 

o new information more accessible by using repetition and adding illustrations in 
notices, announcements, explanations and instructions. 

 
 
 
Revising  

o well-organized texts, detailed descriptions of real or imaginary events and 
experiences, synthesis of information and arguments, formal correspondence such 
as letters of clarification, application, recommendation, reference, complaint, 
apologies, sympathy and condolence using paragraphing convention, spelling and 
punctuation accurately with the support of a partner in a shared writing activity.  

 
 
 
 
 
Editing  

o well-organized texts, detailed descriptions of real or imaginary events and 
experiences, synthesis of information and arguments, formal correspondence such 
as letters of clarification, application, recommendation, reference, complaint, 
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W.10. produces intelligibly texts using 

paragraphing convention, spelling and 

punctuation accurately but may show signs of 

mother tongue influence. 

apologies, sympathy and condolence using paragraphing convention, spelling and 
punctuation accurately and independently before oral/written publishing. 

 Integrated Project 
 

Investigation, Planning, Action, Reflection and Demonstration/Celebration 
 

­  Organizing a health fair inviting specialists from different academic/nonacademic fields 
­  Generating a ñHealth Campaignò (school/local) to bring awareness. 
­  Conducting a Healthy Habit survey and share results school wide/local. 
­  Hold a panel discussion. 
­  Summer Carnival  
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Level: 10th     Term 3 
CEFR Band: B2 

Scenario:  Digital Realities 

CEFR Band:  
 

Domain (s): Socio-
Interpersonal, Socio-

Transactional and Academic  

Themes: 
1. Networking: Current Apps (online activities, risks, dangers, possibilities) 
2. Bullying: Danger Zones 
3. Succeeding: Online Job Opportunities  
4. Developing: Leadership Skills 

Enduring Understanding: Technological progress brings new opportunities and possibilities to personal and work worlds but also brings 
controversial dilemmas. 

Essential Question: How can we responsibly use and deal with the tech world and do network? How can we fit into a digital world? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 

 
 

L.1. follow the essential of lectures or talks within his/her own field, if the subject matter is familiar 

and the presentation is clearly structured. 

L.2. identify the main reasons for and against an argument or idea in a discussion conducted in clear 

standard speech. 

L.3. follow extended speech and complex lines of argument provided the topic is reasonably familiar, 

and the direction of the talk is sign-posted by explicit markers. 

L.4. understand radio documentaries, live interviews, talk shows, plays and the majority of recorded 

or broadcast audio material delivered in the standard form of the language. 

L.5. follow TV drama and the majority of films in standard dialect. 

 

 

R.1. read short stories and novels written in straight forward language and style, making use of a 

dictionary if s/he is familiar with the story or the writer. 

R.2. scan quickly through long and complex texts, locating relevant details. 

R.3. recognize different structures in discursive text: contrasting arguments, problem-solution 

presentation and cause-effect relationships.  

R.4. understand lengthy, complex instructions in his/her field, including details on conditions and 

warnings, provided he/she can reread difficult sections. 

 
 
 

 
 
 

SI.1. follow the discussion on matters related to his/her interest. 

SI.2. sustain his/her opinions in discussion by providing relevant explanations, arguments and 

comments. 
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Oral and Written 

Production 

 
 
 
 
 
 

 

SI.3. follow, with some effort, much of what is said around him/her in discussion but may find it 

difficult to participate effectively in discussion with several speakers of the target language who do 

not modify their speech in any way. 

SI.4. participate actively in routine and non-routine formal discussion. 

SI.5. sustain relationships with native speakers without amusing or irritating them or requiring them to 

behave other than they would with a native speaker. 

SI.6. sustain his/her opinion, evaluate alternative proposals and make and respond to hypotheses. 

SI.7. ask for explanation or clarification to ensure to understand complex texts and abstract ideas in 

different contexts live or online. 

SI.8. contribute to complex interactions between third parties in group discussions on familiar topics 

appropriately. 

SI.9. formulate questions and feedback to encourage people to expand on their thinking, justify or 

clarify opinions. 

SI.10. help the parties with a disagreement better understand each other by restating and reframing 

their positions more clearly and by prioritizing needs and goals. 

SI.11. use and play different roles (e.g. role plays, body posture, line of vision, mimic) 

SI.12. respect of social cultural norms, taboos, etc.  

SI.13. establish and maintain eye contact. 

SI. 14. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 

 
 
 

SP.1. give a clear, prepared presentation, giving reasons in support of or against a particular point of 

view and giving the advantages and disadvantages of various options. 

SP.2. construct a chain of reasoned argument. 

SP.3. develop a clear argument, expanding and supporting his/her points of view at some length with 

subsidiary points and relevant examples. 

SP.4. explain a viewpoint on a topical issue giving the advantages and disadvantages of various 

options. 

SP.5. take a series of follow- up questions with a degree of fluency and spontaneity which poses no 

strain for either him/herself or the audience. 

SP.6. explain a problem which has arisen and make it clear that the provider of the service/customer 

must make a concession. 

SP.7. interpret and describe reliably detailed information contained in complex diagrams, charts and 

other visually organized information on topic of his/her interest. 
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SP.8. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.9. adapt language to different situations or changes of direction in a talk. 

 
 
 
 

 
 
 

W.1. write a detailed description of a complex process. 

W.2. participate effectively in live online academic/nonacademic long and complex discussions.  

W.3. evaluate different ideas or solutions to a problem. 

W.4. write an essay or report which develops an argument, giving reasons in support of or against a 

particular point of view and explaining the advantages and disadvantages of various options. 

W.5. interpret and present reliably in writing detailed information from diagrams and visually 

organized data of his/her interest.  

W.6. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.7. make new information more accessible by using repetition and adding illustrations.  

W.8. use an appropriate range of vocabulary and idiomatic expressions connect to topic of his/her 

interest. 

W.9. produce texts with good grammatical control some nonsystematic errors may still occur, but 

they are rare. 

W.10. produce intelligibly texts using paragraphing convention, spelling and punctuation accurately 

but may show signs of mother tongue influence. 
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10th Term 3 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in 
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion, justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 
 
 

Discourse Markers 
 
­  Connecting words expressing cause and effect, 

contrast etc. 
­  Discourse markers to structure formal speech 
­  Linkers: although, in spite of, despite 
­  Linkers: sequential ς past time ς 
­  subsequently 
See more on ñSuggested Discourse Markers 
Section.ò 
 

Grammar 
­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: ŎŀƴΩt have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

Vocabulary 
 

Networking: Current Apps  
 
citation, cite, citing 
digital identity/footprint 
fair use 
firewall 
hacker 
identity theft 

Psycho-social 
 
­  Demonstrating persistence and an open-minded 

attitude to new ideas and experiences. 
­  Appreciating others opinions, linguistic skills and 

abilities 
­  Uses thinking and metacognitive skills as strategy 

for decision making 
­  Analyze, think in a critical and creative way, make 

decisions  
­  Find creative solutions and show initiative 
 

Sociocultural 
­  Valuing the social interaction in community 

building. 
­  Governing respectful behavior when interacting 

and using humor. 
­  Respecting human rights principles and 

inclusiveness 
­  Demonstrates respect to other opinions and 

aspirations 
­  Adopting a non-judgmental attitude towards 
ƻǘƘŜǊǎΩ ǎƛǘǳŀǘƛƻƴǎ 

­  Giving and receiving constructive feedback 
 

 
Idioms 

Netiquette  
- Courtesy, honesty, and polite behavior practiced on 
the Internet - key component of digital citizenship 
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 intellectual property 
jeopardy/jeopardize 
keyword 
malware 
piracy/pirating 
precautions 
optimize 
security software 
web browser 
operating system  
web-enabled 
cybercriminal 
hotspot 
backup  
 

Bullying: Danger Zones 
bully/bullying 
bystander 
harassment 
stalking 
malicious 
perpetrator 
sexting 
victim/victimization 
tolerance 
troll 
profanity 
insults 
taunts 
verbal abuse 
innuendo 
intervention 
kindness 
modeling 

- Being a good digital citizen means practicing good 
netiquette.  
 
on board  
-- ready to participate; in agreementτLΩƳ on board 
with the idea so when do we start? 
 
count me in  
-- agreeing to participateτThe new chat group 
sounds like fun so count me in.  
 
making fun of someone  
ς attempting to make another person feel bad by 
laughing at a characteristic or attribute 
- The little boy started crying when the children were 
all making fun of him.  
 
giving someone the silent treatment  
ς not talking to and ignoring a personτThe girls were 
known for being cruel and giving the new students 
the silent treatment.  
 
standing up to someone 
 ς speaking directly to a person who is bullying to 
redirect their behavior 
-  After weeks of being a victim of suffering, the young 
boy stood up to his bully.  
 
standing up for someone 
 ς defending another personτShe always stands up 
for her friends and never lets people pick on them.  
 
nose to the grindstone  
ς to be focused on work and accomplishing a task 
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considerate 
apology/apologize 
 

Succeeding: Online Job Opportunities  
remote jobs  
social media manager 
online tutor 
data entry clerk  
resume writer 
freelance writer or editor 
search engine evaluator 
virtual recruiter 
power point presentation designer 
transcriptionist 
blogger 
niche website creator 
online advertiser  
working online 
digital era 
online job benefits  
flexible  
extensive training  
fees  
flexibility 
salary 
a part-time job  
working hours  
social benefits 
 income 
pay  
per site  
instructional designer-virtual  
technical trainer  
 

- She had her nose to the grindstone all day and 
finished the project.  
 
bottom line 
 - the line in a financial statement that shows net 
income or loss; the summary of a conversation 
- ²Ŝ ŘƛŘƴΩǘ ƭƛƪŜ ǘƘŜ ƭƻƻƪǎ ƻŦ ǘƘŜ bottom line and 
asked the budget to be refigured.  
 
bring home the bacon  
- to earn the family living, to earn a salary 
- She said she was getting an education in order to 
bring home the bacon and not be dependent on 
anyone else.  
 
foot the bill  
- to pay for something 
- He wondered if he could foot the bill for an 
apartment of his own while he was in school. 
 
On the other hand  
ς another option or way of thinkingτI could lead the 
group but, on the other hand, you have the skills as 
well.  
 
track record  
-- a record of achievement or performancesτLΩƳ 
voting for his idea because he has the track record for 
success.  
 
to rally the troops  
--to motivate others; to get people excited about 
doing something; to improve moraleτThat company 
president is known for how she rallies the troops.   
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Developing: Leadership Skills 
 
guidance 
stewardship 
advocacy 
mentoring 
intuitive 
discerning 
cultivate 
investigate 
collaboration 
coach 
perception 
reality 
system analysis 
organizational skills 
skills 
abilities 
knowledge 
aspirations 
motivational 
inspirational 
strategy 
strategic 
planning 

 
 

Phonology  
 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

 
Proverbs/Quotes 

 
Getting information off the Internet is like taking a 
drink from a fire hydrant. ς Mitchell Kapor 
 
I grew up in a physical world, and I speak English. The 
next generation is growing up in a digital world, and 
they speak social.τAngela Ahrendts 
 
People influence people. Nothing influences people 
more than a recommendation from a trusted friend. A 
trusted referral influences people more than the best 
broadcast message. A trusted referral is the Holy Grail 
of advertising. ς Mark Zuckerberg, Facebook 
 
 
It has become appallingly obvious that our technology 
has exceeded our humanity. ς Albert Einstein 
 
aȅ Ǉŀƛƴ Ƴŀȅ ōŜ ǘƘŜ ǊŜŀǎƻƴ ŦƻǊ ǎƻƳŜōƻŘȅΩǎ ƭŀǳƎƘΦ .ǳǘ 
my laugh must nevŜǊ ōŜ ǘƘŜ ǊŜŀǎƻƴ ŦƻǊ ǎƻƳŜōƻŘȅΩǎ 
pain.τCharlie Chaplin, comedian known for physical 
humor 
 
When people hurt you over and over, think of them 
like sandpaper. They may scratch and hurt you a bit, 
but in the end, you end up polished and they end up 
useless. ςAnonymous 
 
YƴƻǿƛƴƎ ǿƘŀǘΩǎ ǊƛƎƘǘ ŘƻŜǎƴΩǘ ƳŜŀƴ ƳǳŎƘ ǳƴƭŜǎǎ ȅƻǳ 
Řƻ ǿƘŀǘΩǎ ǊƛƎƘǘΦτTheodore Roosevelt 
 
If the wind will not serve, take to the oars.τLatin 
Proverb 
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¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 

 
 

 

 
Find out what you like doing best, and get someone 
to pay you for it.τKatharine Whitehorn 
 
I am not a product of my circumstances. I am a 
product of my decisions.τStephen Covey 
 
This digital age requires leaders to be visible and 
authentic and to be able to communicate the 
decisions theyΩve made and why theyΩve made them, 
to be able to acknowledge when theyΩve made a 
mistake and to move forward, to engage in the 
debate.τGail Kelly 
 
One machine can do the work of fifty ordinary men. 
No machine can do the work of one extraordinary 
man.ςElbert Hubbard 
 
Technology is a useful servant but a dangerous 
master. ς Christian Lous Lange 
 
¢ŜŎƘƴƻƭƻƎȅ ƛǎ ƴƻǘƘƛƴƎΦ ²ƘŀǘΩǎ ƛƳǇƻǊǘŀƴǘ ƛǎ ǘƘŀǘ ȅƻǳ 
havŜ ŀ ŦŀƛǘƘ ƛƴ ǇŜƻǇƭŜΣ ǘƘŀǘ ǘƘŜȅΩǊŜ ōŀǎƛŎŀƭƭȅ ƎƻƻŘ ŀƴŘ 
ǎƳŀǊǘΣ ŀƴŘ ƛŦ ȅƻǳ ƎƛǾŜ ǘƘŜƳ ǘƻƻƭǎΣ ǘƘŜȅΩƭƭ Řƻ ǿƻƴŘŜǊŦǳƭ 
things with them. ς Steve Jobs 
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10th Term 3 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g. evocative quotation, active 
brain gym, scenario, photo or song), improvisational acting out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting information (e.g. 

predictions, setting a scene, brainstorming to review and eliciting new language: 

vocabulary, sounds and language forms and socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary grammar and sentence 

frames with visual aids and technology. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

L.1. follows the essential of lectures or talks 

within his/her own field, if the subject matter is 

Oral and Written Comprehension 
 

Listening to speak /write  
 

Following the essential of lectures or talks, main reasons for and against an argument, 
extended speech and complex lines of argument, radio documentaries, live interviews, 
talk shows, plays, TV drama and the majority of films.  
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task 

goal, sharing what he /she knows about the topic, predicting what the audio/video is about, 
presenting key vocabulary, key concepts, leading a discussion to draw out the information 
learners already know, listing possible difficulties and strategies for coping them showing 
responsibility when doing the tasks. 

 
 
Monitoring: Listening for the first time   
 

­  Following  
ƺ the essential of lectures or talks within his/her own field by writing specific 
pieces of information, getting the gist and taking notes. 
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familiar and the presentation is clearly 

structured. 

 

 

 

 

 

 

 

L.2. identifies the main reasons for and 

against an argument or idea in a discussion 

conducted in clear standard speech 

 

 

L.3. follows extended speech and complex 

lines of argument provided the topic is 

reasonably familiar, and the direction of the 

talk is sign-posted by explicit markers. 

 

 

L.4. distinguishes information on radio 

documentaries, live interviews, talk shows, 

plays and the majority of recorded or 

broadcast audio material delivered it in the 

standard form of the language. 

 

 

L.5. follows TV drama and the majority of films 

in standard dialect. 

 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his /her views on facts and ideas.  
 
 
Listening for the second time  
 
Identifying 

ƺ main reasons for and against an argument by sharing impressions and arguing trying 
to think ahead: What might happen next?, What might the speakers say?, Which words 
might they use? 

 
 
Following 

ƺ extended speech and complex arguments by predicting, having group discussions, 
answering questions, and listening for details sign-posted by explicit markers.  
 
 
 
 

Distinguishing 
ƺ information on radio documentaries, live interviews, talk shows and plays by listening 
for main ideas, listening for details, answering questions and taking notes to write an 
essay.  

 
 
 
 
Following 

ƺ TV drama and the majority of films by doing a case study and taking notes to 
participate in discussions or role plays.  
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Post-listening  
 

­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating listening with other skills by using discussions, written or oral summaries, making 

and answering written or oral questions and role playing. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

R.1. reads short stories and novels written in 

straight forward language and style, making 

use of a dictionary if s/he is familiar with the 

story or the writer. 

 

 

 

 

 

 

Reading to write/speak  
 
Distinguishing short stories and novels, relevant details, different structures in discursive 
text: contrasting arguments, problem-solution presentation and cause-effect and lengthy, 
complex instructions in his/her field, including details on conditions and warnings 
 
Planning: Pre-reading  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and stating the task 

goal, sharing what he /she knows about the topic, predicting what the audio/video is about, 
presenting key vocabulary, key concepts, leading a discussion to draw out the information 
learners already know, listing possible difficulties and strategies for coping them showing 
responsibility when doing the tasks. 

 
 
Monitoring: Reading for the first time   
 
Reading   

ƺ short stories and novels by participating in book clubs, summarizing the book into a 
comic or story aimed or writing a news article about an important event from the book. 
 

 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for conveying 

meaning and checking understanding by sharing his /her views on facts and ideas.  
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R.2. scans quickly through long and complex 

texts, locating relevant details. 

 

 

 

 

R.3.recognizes different structures in 

discursive text: contrasting arguments, 

problem-solution presentation and cause-

effect relationships.  

 

 

 

 

R.4. distinguishes lengthy, complex 

instructions in his/her field, including details on 

conditions and warnings, provided he/she can 

reread difficult sections. 

 

Reading for the second time  
 
Scanning 

ƺ long and complex texts by locating specific details to complete sentences, answering 
questions, comparing features, and taking notes to prepare for a conversation or 
participate in a discussion.  

 
 
 
Recognizing 

ƺ different structures in discursive texts: contrasting arguments, problem-solution 
presentation and cause-effect that discuss  by identifying the present situation , sides of 
an argument, different points or other points of view and options, solutions and  markers 
used for expressing opinions, ordering ideas, giving additional information or reasons, 
showing cause and effect, giving examples, contrasting and comparing and summing up. 
  

 
Distinguishing  

ƺ lengthy, complex instructions in his/her field, including details on conditions and 
warnings by talking about prior knowledge, underlining ideas connected to prior 
knowledge, using  mix and match activities with notices, warnings on hazards, technical 
instructions, guides, forms, letters, official documents and contracts. 
 
 

 
Post-reading  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating reading with other skills by using discussions, written or oral summaries, 

making and answering written or oral questions and role playing. 
 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

Oral and Written Production 
Spoken Interaction  
 
Interaction in discussions, opinions, explanations, arguments, comments, discussion 

with several speakers, routine and non-routine formal discussion, relationships with 
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native speakers without amusing or irritating them, opinion, evaluation of alternative 

proposals, hypotheses, explanation or clarification,, complex interactions between third 

parties, questions and feedback  encouraging people to expand on their thinking, 

justifying or clarifying opinions, restating and reframing positions, using and playing 

different roles, respecting of social cultural norms, taboos, establishing and maintaining 

of eye contact  and using appropriate intonation and stress. 

 

 
Planning 

­  Checking comprehension of tasks given by the teacher. 
­  Identifying the task, planning a set of questions to ask (content/language), asking 

for help if needed and select the appropriate materials. 
 

Elaborating 
­  discussions, opinions, explanations, arguments, comments, discussion with 

several speakers, routine and non-routine formal discussion, relationships with 
native speakers without amusing or irritating them, opinion, evaluation of 
alternative proposals, hypotheses, explanation or clarification,, complex 
interactions between third parties, questions and feedback  encouraging people to 
expand on their thinking, justifying or clarifying opinions, restating and reframing 
positions, using and playing different roles, respecting of social cultural norms, 
taboos, establishing and maintaining of eye contact  and using appropriate 
intonation and stress. 
 

Rehearsing  
­  discussions, opinions, explanations, arguments, comments, discussion with 

several speakers, routine and non-routine formal discussion, relationships with 
native speakers without amusing or irritating them, opinion, evaluation of 
alternative proposals, hypotheses, explanation or clarification,, complex 
interactions between third parties, questions and feedback  encouraging people to 
expand on their thinking, justifying or clarifying opinions, restating and reframing 
positions, using and playing different roles, respecting of social cultural norms, 
taboos, establishing and maintaining of eye contact  and using appropriate 
intonation and stress with peers  
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SI.1. follows the discussion on matters related 

to his/her interest. 

 

 

 

SI.2. sustains his/her opinions in discussion by 

providing relevant explanations, arguments 

and comments. 

 

 

 

SI.3. follows, with some effort, much of what is 

said around him/her in discussion but may find 

it difficult to participate effectively in discussion 

with several speakers of the target language 

who do not modify their speech in any way. 

 

 

 

 

 

SI.4. participates actively in routine and non-

routine formal discussion. 

 

 

 

 

 

 
Interacting  
 
 

­  Following 
o the discussion by asking follow - up questions, stimulating discussion, asking 

others to clarify ideas, and involving others asking their opinions and showing 
that you are listening, understanding, validating and caring about what others 
said. 

 
 

­  Sustaining 
o his/her opinions in discussion by providing relevant explanations, arguments, 

comments, and giving detailed information about a topic. 
 
 
 

­  Following  
o much of what is said around him/her in discussion by being an active 

listener. 
o by listening carefully to what others are saying 
o by making eye contact with the other speakers to acknowledge them. 
o by nodding the head to show you are paying attention. 
o by using appropriate body gestures 
o by having content knowledge of a variety of topics  
o by reading on variety of topics because it enhances vocabulary 

 

Participating 

o actively in routine and non-routine formal discussion by being a good listener, 
acknowledging that everybody has something valuable to say, articulating your 
ideas in a way that is easy to understand, structure ideas before presenting them, 
demonstrating an open-minded attitude to new ideas, appreciating others 
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SI.5. sustains relationships with native 

speakers without amusing or irritating them or 

requiring them to behave other than they 

would with a native speaker. 

 

 

SI.6. sustains his/her opinion, evaluates 

alternative proposals and makes and respond 

to hypotheses. 

 

 

 

SI.7. asks for explanation or clarification to 

ensure to understand complex texts and 

abstract ideas in different contexts live or 

online. 

 

 

 

SI.8. contributes to complex interactions 

between third parties in group discussions on 

familiar topics appropriately. 

 

 

 

SI.9. formulates questions and feedback to 

encourage people to expand on their thinking, 

justifies or clarifies opinions. 

 

 

 

opinions, valuing the social interaction in community building and demonstrating 
respect to other opinions. 
 

­  Sustaining 
o relationships with speakers of the target language without unintentionally 

amusing or irritating them by asking questions to stimulate discussions, 
adjusting registers and using different discourse functions for checking 
understanding and managing interaction.  
 
 

­  Sustaining 
o opinions in discussions by providing relevant explanations, arguments, 

comments, and giving detailed information about a topic and evaluating 
alternative proposals and making and responding to hypotheses.  

 
­  Asking 

 
o for explanation or clarification to ensure understanding of  complex texts 

and abstract ideas by using yes/no questions and information questions 
when listening to others live or online during exchanges in collaborative 
tasks. 

 
 
 

­  Contributing 
o to complex interactions between third parties in group discussions 

expressing and codeveloping ideas, explaining details and making 
suggestions for future actions. 

 
 

­  Formulating 
o questions and feedback to encourage people to expand on their thinking, 

justify or clarify opinions by describing the work 
o interpreting the goal of the work 
o judging the work by identifying strengths and weaknesses in the execution 

of its goal  
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SI.10. helps the parties with a disagreement 

better understand each other by restating and 

reframing their positions more clearly and by 

prioritizing needs and goals. 

 

 

SI.11. uses and plays different roles (e.g. role 

plays, body posture, line of vision, mimic) 

 

 

 

 

SI.12. respects of social cultural norms, 

taboos, etc. 

 

 

 

 

 

 

 

SI.13. establishes and maintains eye contact. 

 

 

 

SI. 14. uses appropriate intonation, places 

stress correctly and articulates individual 

sounds clearly. 

o letting learners to expand, justify or clarify aspects. 
 

 
­  Helping 

o the parties with a disagreement better understand each other by restating 
and reframing their positions more clearly and prioritizing needs and goals 
in projects and collaborative activities. 
 

 
 

­  Using 
o and playing different roles (e.g. role plays, body posture, line of vision, 

mimic) by engaging in pair or group conversations, discussions, projects 
and collaborative activities and having specific roles which will be 
determined by the domain, scenario, setting, event, sociolinguistic and 
sociocultural features, roles, and tasks. 
 

­  Respecting  
o of social cultural norms, taboos by exposing learners in person or in a digital 

form to cultures from all around the world, supporting the idea of a global 
citizen 

o demonstrating positive attitudes and appreciating the richness of every 
cultureôs attitudes, patterns of behavior, values, beliefs  

o  having an open-mind and a respectful attitude towards aspects forbidden 
by religion or social reasons in different cultures 

o  adopting a non-judgmental attitude towards othersô social cultural norms 
 

­  Establishing  
o and maintaining eye contact by doing a research about the interlocutorsô 

culture regarding eye contact rules because they can vary across time, 
cultures, place, and even sub-groups, respecting the rules and making 
interlocutors feel comfortable, respected, trusted, interested in discussions, 
chats and meetings. 
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­  Using  
o appropriate intonation, placing stress correctly and articulating individual 

sounds clearly by using R .A. P.P.P framework (recognition, articulation, 
practice and production of sounds) 

 
Evaluating  

­  Promoting reflective processes on what was accomplished and what needs to be 
improved to create opportunities for self-direction and plan the next steps in 
learning. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Spoken Production  
 
Production of prepared presentations, a chain of reasoned argument, a clear argument, 
explanation of a viewpoint, follow up questions, explanation of a problem, interpretation, 
descriptions and expressions.  
 
 
Planning and Organizing 
 

- prepared presentations 
- a chain of reasoned argument 
- a clear argument 
- explanation of a viewpoint 
- follow up questions 
- explanation of a problem 
- interpretation, descriptions 
- expressions 

 
Rehearsing  

- prepared presentations, a chain of reasoned argument, a clear argument, 
explanation of a viewpoint, follow up questions, explanation of a problem, 
interpretation, descriptions and expressions  
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SP.1. gives a clear, prepared presentation, 

giving reasons in support of or against a 

particular point of view and giving the 

advantages and disadvantages of various 

options. 

 

 

SP.2. constructs a chain of reasoned 

argument. 

 

 

 

SP.3. develops a clear argument, expanding 

and supporting his/her points of view at some 

length with subsidiary points and relevant 

examples. 

 

 

SP.4. explains a viewpoint on a topical issue 

giving the advantages and disadvantages of 

various options. 

 

 

 

SP.5. takes a series of follow- up questions 

with a degree of fluency and spontaneity which 

poses no strain for either him/herself or the 

audience. 

 

 

Producing  
 

­  Giving 
o prepared presentations by planning the appropriate resources, organizing 

topics with enough reasons or arguments with their respecting examples to 
support of or against a point of view rehearsing the structured ideas and 
examples before presenting it to an audience.   
 
 
 
 
 

­  Constructing 
o a chain of reasoned argument by building a topical issue, describing the 

context of the topic, finding arguments for and against , looking for 
experts that support both arguments. 
 

 
­  Developing 

o a clear argument by constructing a thesis statement that explains the point, 
finding main points (arguments), showing evidence (examples), 
supporting ideas with research, connecting them with arguments and 
providing a conclusion. 
 

­  Explaining 
o a viewpoint by clarifying the advantages and disadvantages and using 

some adverbs and adverbial expressions such as: clearly, technically, 
surely, personally. 
 

 
 

­  Taking 
o follow -up questions by listening carefully to the audience questions, 

welcoming the questions, repeating the question for all the audience, asking 
to rephrase the questions if they are not clear, providing answers that are 
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SP.6. explains a problem which has arisen 

and make it clear that the provider of the 

service/customer must make a concession. 

 

 

 

 

 

SP.7. interprets and describes reliably 

detailed information contained in complex 

diagrams, charts and other visually organized 

information on topic of his/her interest. 

 

 

 

 

SP.8. adjusts his/her expressions to make 

some distinction between formal and informal 

registers but may not always do so 

appropriately. 

 

 

SP.9. adapts language to different situations 

or changes of direction in a talk. 

brief and clear, checking is the person is satisfied with the answer, avoiding 
engaging in a long dialogue with one person.  
 
 

­  Explaining 
o a problem by describing the issue, when it began, explain if this issue has 

happened before, ask for a solution and  make a concession, ask who is 
going to be in charged in the solution/ concession, how much time it will 
take, who should be informed, how the provider of the service will notify 
about the solution/concession.  

 
­  Interpreting 

o diagrams and chartsô interpretations and descriptions by explaining what the 
chart shows, where and when, describe trends, use numbers from the chart, 
provide a conclusion with the most important aspects the information shows, 
include what is likely to happen in the future. Describe what happened not 
why it happened. Adapted from http://learnenglishteens.britishcouncil.org) 
 

­  Adjusting 
o expressions to make some distinction between formal and informal registers 

by adapting  them to the domain, setting, event, participant roles, theme of 
communication goal of communication, sociolinguistic features, 
sociocultural characteristics, affective tone, communicative focus and 
linguistic focus. 
 

­  Adapting 
o language to different situations or changes of direction in a talk by adjusting 

language and considering the different communication styles and the 
scenario, domain, setting, event, participants roles, topic of communication, 
goal of communication, sociolinguistic features, sociocultural 
characteristics, affective tone of a specific task. 

 
 
 
 
 

http://learnenglishteens.britishcouncil.org/
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Evaluating  
 

Promoting reflective processes on what was accomplished and what needs to be improved 
to create opportunities for self-direction and plan the next steps in their learning. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

W.1. writes a detailed description of a complex 

process. 

 

 

Written Production  
 
Production of detailed descriptions, online academic/nonacademic long and complex 

discussions, ideas or solutions to problems, essays or reports that develop an argument, 

detailed information from diagrams, simplifies a source text, texts with good grammatical 

control some nonsystematic errors using paragraphing convention, spelling and 

punctuation accurately. 

 
 
 
 
Pre-writing 
by understanding the task, selecting oral and visual forms, appropriate registers according to 
context, discourse markers, grammar and lexical convention, punctuation, using paragraphing 
convention accurately and asking for help if needed 
 

 ƺ detailed descriptions 
 ƺ online academic/nonacademic long and complex discussions 
 ƺ ideas or solutions to problems 
 ƺ. essays or reports that develop an argument 
 ƺ. detailed information from diagrams 
 ƺ. simplifications of complex texts  

 
Drafting  
 
 

­  Writing  
o detailed descriptions of real or imaginary events and experiences by 

planning content, making sure the piece of writing matches the purpose, 
using a variety of sentences, punctuation to create different effects and 
using different lengths in paragraphs to provide an effective structure. 
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W.2. participates effectively in live online 

academic/nonacademic long and complex 

discussions. 

 

 

 

W.3. evaluates different ideas or solutions to a 
problem. 
 
 
 
 
W.4. writes an essay or report which develops 
an argument, giving reasons in support of or 
against a particular point of view and 
explaining the advantages and disadvantages 
of various options. 
 

 

W.5 interprets and presents reliably in writing 

detailed information from diagrams and 

visually organized data of his/her interest. 

 

 

W.6. simplifies a source text by excluding non-

relevant or repetitive information and taking 

into consideration the intended audience. 

 

 

W.7. makes new information more accessible 

by using repetition and adding illustrations. 

­  Participating 
o  in online academic/nonacademic long and complex discussions by 

developing arguments, reading the postings, using key words, encouraging 
discussion, make postings short, clear, and purposeful, responding to other 
posts, ask probing questions, agreeing or disagreeing with other people and 
being open to new ideas. 

 
­  Evaluating 

o different solutions to problems by identifying the issues, evaluating the 
solutions, comparing ways to solve the problem, analyzing factors that might 
lead to error, determining efficacy in ways to solve the problem and 
evaluating the feasibility of the proposed solutions.  
 
 

­  Writing 
o essays or reports that develop an arguments by including a claim (thesis 

statement, reasons, evidence (explanation of the evidence), counterclaim 
(opposite view) and rebuttal or refutation proving that counter claim is false. 

 
 

­  Interpreting and presenting 
o detailed information from diagrams by explaining the start and end of a 

process, number of stages, type of process(linear/cycle) reasons for each 
stage and connection among them and result ( what is produced),  

 
 

­  Simplifying 
o a text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience for announcements, presentations and 
safety procedures. 

 
 
 

­  Making 
o new information more accessible by using repetition and adding illustrations 

in notices, announcements, explanations and instructions. 
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W.8. uses an appropriate range of vocabulary 

and idiomatic expressions connect to topic of 

his/her interest. 

 

 

W.9. produces texts with good grammatical 

control some nonsystematic errors may still 

occur but they are rare. 

W.10. produces intelligibly texts using 

paragraphing convention, spelling and 

punctuation accurately but may show signs of 

mother tongue influence. 

 
Revising  

o detailed descriptions, online academic/nonacademic long and complex 
discussions, ideas or solutions to problems, essays or reports that develop an 
argument, detailed information from diagrams, simplifies a source text with the 
support of a partner in a shared writing activity.  

 
Editing  

o detailed descriptions, online academic/nonacademic long and complex 
discussions, ideas or solutions to problems, essays or reports that develop an 
argument, detailed information from diagrams, simplifies a source text with the 
support of a partner in a shared writing activity with good grammatical control some 
nonsystematic errors using paragraphing convention, spelling and punctuation 
accurately and  independently before oral/written publishing 

 Integrated Project 
 

Investigation, planning, action, reflection and demonstration/celebration: 
 

­  Organizing an International Business Fair model 
­  Developing poster sessions 
­  Delivering a school Leadership debate based on a current issue of social interest. 
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11th 

 

 

 

 

 

  

Education is for improving the lives of others and for 

leaving your community and world better than you 

found it. ~ Marian Wright Edelman 
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CEFR Band: B2 Level: 10th &11th            

Integral Development and Communicative Competence 

At this stage, the learner can... 

Learn to do 
use level-appropriate linguistic and topical resources in order to listen, read, speak and write in response to 

level and age-appropriate tasks, integrating language and topical knowledge, skills and abilities (KSAs) within 

domains, scenarios, themes and functions. S/he may use appropriate level discourse markers. 

Learn to know show a level appropriate language (words, phrases, formulaic expressions) and topical knowledge related to 

domains, scenarios and themes within grammatical structures. 

Learn to be and live in 

community 

use personal and social dispositions (e.g. engagement, attitudes, cooperation, turn-taking, empathy, and other 

universal values) when interacting and producing in the target language and taking time to search for words 

using oral and body language for transferable learning beyond the school (enduring understanding). 

Listening Reading 
Speaking 

(spoken interaction & production) 
Writing 

CEFR STANDARDS 

¶ Can understand the 
main ideas of 
propositionally and 
linguistically complex 
speech on both concrete 
and abstract topics 
delivered in standard 
speech, including 
technical discussions in 
his/her field of 
specialization.  

¶ Can follow extended 
speech and complex 
lines of argument 
provided the topic is 
reasonably familiar, and 
the direction of the talk is 
sign-posted by explicit 
markers.  

CEFR STANDARDS 

¶ Can read with a large 
degree of independence, 
adapting style and speed 
of reading to different 
texts and purposes, and 
using appropriate 
reference sources 
selectively. Has a broad 
active reading vocabulary, 
but may experience some 
difficulty with low-
frequency idioms.  

 

 

 

 

 

 

CEFR STANDARDS 

¶ Can give clear, systematically 
developed descriptions and 
presentations, with appropriate 
highlighting of significant points, 
and relevant supporting detail.  

¶ Can give clear, detailed 
descriptions and presentations on a 
wide range of subjects related to 
his/her field of interest, expanding 
and supporting ideas with 
subsidiary points and relevant 
examples 

¶ Can use the language fluently, 
accurately and effectively on a wide 
range of general, academic, 
vocational or leisure topics, 
marking clearly the relationships 
between ideas. Can communicate 
spontaneously with good 

CEFR STANDARDS 

¶ Can write clear, detailed texts on 
a variety of subjects related to 
his/her field of interest, 
synthesizing and evaluating 
information and arguments from 
a number of sources.  
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¶ Can understand 
standard spoken 
language, live or 
broadcast on both 
familiar and unfamiliar 
topics normally 
encountered in personal, 
social, academic or 
vocational life. Only 
extreme background 
noise, inadequate 
discourse structure 
and/or idiomatic usage 
influence the ability to 
understand.  

 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can follow a lecture to 
interact in online 
discussions. (listening to 
speak) 

¶ Can understand a 
speaker´s point of view 
to give a presentation 
about it. (listening to 
speak) 
 

¶ Can give responses 
based on written texts. 
(listening to speak) 

 

¶ Can take effective notes 
while listening to 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can read emails/letters in 
order to give 
apologies/complaints.          
(reading to write) 
 

¶ Can read texts to deal with 
unexpected issues. 
(reading to write/speak) 

 

¶ Can read a variety of texts 
to participate in debates. 
(reading to speak) 

 

¶ Can express an oral 
reaction to an oral/written 
work. (reading to speak or 
write) 

 

¶ Can compare two written 
messages to provide 
opinions. 

      (reading to speak /write) 

 

¶ Can give responses 
based on written texts. 
(reading to speak) 

 

¶ Can edit own texts to 
make them more concise. 
(reading to write) 

 

grammatical control without much 
sign of having to restrict what 
he/she wants to say, adopting a 
level of formality appropriate to the 
circumstances.  

¶ Can interact with a degree of 
fluency and spontaneity that makes 
regular interaction, and sustained 
relationships with speakers of the 
target language quite possible 
without imposing strain on either 
party. Can highlight the personal 
significance of events and 
experiences, account for and 
sustain views clearly by providing 
relevant explanations and 
arguments.  

 

INTEGRATION OF LANGUAGE SKILLS 

¶ Can read technical texts to participate 
in online webinars. (reading to speak) 

¶ Can react to class presentations. 
(listening to speak) 

¶ Can intervene orally in discussions 
based on previously assigned news/ 
articles/magazines/ books. (reading to 
speak/write)   

¶ Can give feedback to 
classmates/international pals written 
letters. (reading to speak/write) 

¶ Can summarize main points of 
discussions after note-taking 
activities. (listening to speak) 

¶ Can react orally to written cell/web 
prompts. (reading to speak) 

INTEGRATION OF 

LANGUAGE SKILLS 

¶ Can comment on factual 
information provided previously. 
(reading to write) 
 

¶ Can support with ideas or 
relevant examples on texts. 
(reading to write/ writing to read)  
 

¶ Can provide peer-feedback to 
written class productions during 
peer assessment activities. 
(reading to write/speak) 
 

¶ Can formulate written questions 
on online discussions. (speaking 
to write/speak) 
  

¶ Can write formal complaints 
(letters /emails) to refer to oral 
disconformities. (reading to write) 

 

¶ Can write formal/informal 
apologies to oral/ written 
complaints. (reading /listening to 
write) 

 

¶ Can give complex information 
using appropriate and inclusive 
language forms. 
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complex audio/video 
recordings. (listening to 
write) 

¶ Can react to long complex 
texts (academic / non-
academic pieces of 
writing) in detail. (reading 
to write/speak) 

¶ Can talk about complex issues or 
problem in detail. (listening to speak)                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        
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Level: 11th     Term: 1 
CEFR Band: B2 

Scenario: The Arts Matter 

CEFR Band: B2.2  
 

Domain (s): Socio-
Interpersonal, Socio-

Transactional and Academic 

Themes: 
1. What is Art? 
2. Art Forms 
3. Art Appreciation (Art fairs) 
4. My Artistic Expression 

Enduring Understanding: Great art addresses universal themes of human existence, communicating life connections, aesthetic beauty, 
meaning, and enjoyment. 

Essential Question: Why do the Arts matter? How can we connect with others by means of artistic expressions? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 

 

 
 

L.1. follow the essential of lectures or talks within his/her own field, if the subject matter is familiar 

and the presentation is clearly structured. 

L.2. identify the main reasons for and against an argument or idea in a discussion conducted in clear 

standard speech. 

L.3. follow extended speech and complex lines of argument provided the topic is reasonably familiar, 

and the direction of the talk is sign-posted by explicit markers. 

L.4. understand radio documentaries, live interviews, talk shows, plays and the majority of recorded 

or broadcast audio material delivered it in the standard form of the language. 

L.5. follow TV drama and the majority of films in standard dialect. 

 
 
 

 

R.1. read with a large degree of independence, using dictionaries and other reference sources 

selectively when necessary but may experience some difficulty with low-frequency idioms. 

R.2. recognize when a text provides factual information and when it seeks to convince readers of 

something. 

R.3. understand what is said in a personal email or posting even where some colloquial language is 

used.  

R.4. understand lengthily instructions for example in a user manual, game, medicines and different 

technological devices or gadgets. 

R.5. identify quickly the content and relevance of news items, articles and reports on topics 

connected with my interests, deciding if a closer reading is worthwhile. 
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Oral and Written 
Production 

 
 
 
 
 
 
 

 

 

SI.1. interact with a degree of fluency and spontaneity that makes regular interaction, and sustained 

relationships with speakers of the target language quite possible without imposing strain on either 

party. 

SI.2. correct slips and errors if he/she becomes conscious of them or if they have led to 

misunderstandings. 

SI.3. plan what is to be said and the means to say it, considering the effect on the recipient(s). 

SI.4. monitor speech and correct mistakes consciously by taking notes. 

SI.5. take initiatives in an interview, expand and develop ideas with little help or prodding from an 

interviewer. 

SI.6. outline an issue or a problem clearly, speculating about causes or consequences, and weighing 

advantages and disadvantages of different approaches. 

SI.7. take an active part in informal discussion in familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making and responding to hypotheses. 

SI.8. give feedback on and follow up statements and inferences to help the development of a 

discussion. 

SI.9 define goals for work and compare options on how to achieve them.  

SI.10. contribute to collaborative decision making and problem solving, expressing and codeveloping 

ideas, explaining details and making suggestions for future actions. 

SI.11. help organize the discussing in a group. 

SI.12. highlight the main issue that needs to be solved in a complex task.  

SI. 13. develop other peopleôs ideas and opinions. 

SI. 14. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 
 

 
 
 

SP.1. describe the personal significance of events and experiences in detail. 

SP.2 have sufficient range of vocabulary to vary formulation and avoid repetition when expressing 

his/herself on matters connected his/her field and on most general topics. 

SP.3. explain the details of an event or problem reliably.  

SP.4. link what s/he says into clear well-organized text though s/he may not always do smoothly so 

there maybe be some ñjumpsò. 

SP.5. communicate stretches of language with reasonable accuracy and correct mistakes if they 
have led to misunderstanding.  
SP.6. produce stretches of language with a fairly even tempo; although s/he can be hesitant as s/he 

searches for expressions, there are few noticeably long pauses.  
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SP.7. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.8. adapt language to different situations or changes of direction in a talk. 

 
 
 
 
 
 
 

 
 
 

W.1. give complex information using appropriate grammar conventions. 

W.2. write a review of a film, book or play. 

W.3. write clear, detailed descriptions on a variety of subjects related to his/her field of interest. 

W.4. take notes to summarize key points of complex discussions. 

W.5. write clear, detailed texts on a variety of subjects related to his/her field of interest, synthesizing 

and evaluating information and arguments from a number of sources. 

W.6. interpret and describe reliably detailed information contained in complex diagrams, charts and 

other visually organized information on topic of his/her interest. 

W.7. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.8. make new information more accessible by using repetition and adding illustrations.  

W.9. explain in writing the viewpoint articulated in a complex text supporting references to specific 

information. 

W.10. produce texts with good grammatical control, some nonsystematic errors may still occur, but 

they are rare. 

W.11. produce intelligible texts using paragraphing convention, spelling and punctuation accurately 

but may show signs of mother tongue influence. 

W.12. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 
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11th Term 1 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in 
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion, justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 
 

 
Discourse Markers 

 
­  Connecting words expressing cause and effect, 

contrast etc. 
­  Discourse markers to structure formal speech 
­  Linkers: although, in spite of, despite 
­  Linkers: sequential ς past time ς 
­  subsequently 
 
See more on ñSuggested Discourse Markers 
Section.ò 

Grammar 
­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: can´t have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

Vocabulary 
 

What is Art? 
 
theory 
subject matter 
theme 
line  
form  
composition  

Psycho-social 
 
­  Demonstrating positive disposition to collaborate 

with peers and teachers. 
­  Showing openness towards new experiences, 

cultures and ideas. 
­  Willingness to put into practice sustainable 

practices. 
­  Analyzing, thinking in a critical and creative way 

for make decisions. 
­  Valuing and preserving own personal /country´s 

cultural identify. 
 

Sociocultural 
­  Demonstrating attentive listening. 
­  Willingness to participate in art activities/fairs. 
­  Valuing the arts for social interaction and impact 

in the (local/country) community. 
­  Showing interest, tolerance and respect to peers 

artistic expressions and interests. 
­  Appreciating the importance of art in all forms for 

living in society. 
­  Valuing an open-minded communication as a 

strategy to future understanding. 
ς  
 

Idioms 
 
A work of art 
ς Something that is very beautiful or very good. 
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symmetrical  
asymmetrical  
positive shapes  
negative shapes  
repetition  
unity  
pattern  
motif  
rhythm  
contour  
texture  
tactile  
intensity  
saturation  
style  

shading 
 

Art Forms 
 

symphony 
dramatic  
fashion  
acting  
stage plays  
sculpture  
pottery  
sewing  
interior design  
graphic design  
weaving  
woodworking  
furniture design  
watercolors 
murals  

ς Your plan was a work of art. There is not a single 
flaw in it.  

 
All over the place 
 ς ƛƴ Ƴŀƴȅ ƭƻŎŀǘƛƻƴǎΤ ƻǊ ƛƴ ǊŜŦŜǊǊƛƴƎ ǘƻ ƻƴŜΩǎ ǘƘƛƴƪƛƴƎΣ 
scatteredτHis art was all over the place and lacked a 
central theme.  
 
State of the art 
ς The newest or best version. 
ς Her voice activated flat-screen wall-size monitor 

was very state of the art.  
get a kick out of (someone or something) 
- to enjoy someone or something 
- My father got a kick out of listening to the songs of 
his youth on the radio. 
 
draw a conclusion 
ς To decide something based on the evidence you 

have 
After hearing your story, I have to draw the 
conclusion that you are guilty. 
 
Down to a fine art 
ς When someone is so good at something they do 

not have to think about how they do it.  
ς Mary has cooking down to a fine art. All of her 

meals are fantastic.  
 
ahead of oneΩs time 
- ideas or attitudes that are more advanced than 
those of other people 
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portraits  
photography  
sketches  
performance 
film 

 
Art Appreciation  

 
appreciation 
criticism 
acclaim 
viewpoint 
opinion 
legacy 
valued 
devalued 
priceless 
worthless 
immortality 
imitation  
political  
express 
self-expression  
autobiographical  
revealing  
harmony  
beauty 
interpretation 

 
My Artistic Expression 

 
clothes 
speech  
dialect  

- The new art pieces the sculptor created were 
considered to be ahead of his time because no one 
understood them. 
 
A picture is worth a thousand words. 
ς Sometimes a picture is better at explaining 

something instead of using words.  
ς I tried telling him about the problem but finally I 

just had to show him. A picture is worth a 
thousand words. 

 
as if 
- in the same way that something would be, that 
-It seemed as if the whole town came to the concert.   
 
 
 

Proverbs/Quotes 
 

Art is the unceasing effort to compete with the 
beauty of flowers ς and never succeeding.τMarc 
Chagall 
 
Art is harmony.τGeorges Seurat 
 
Art is making something out of nothing and selling 
it.τFrank Zappa 
 
The purpose of art is washing the dust of daily life off 
our souls.τPablo Picasso 
 

Whatever art form youΩre working in, itΩs crucial to 
see it clearly, to feel it clearly, and not to worry about 
the results, or how someone else will see it.τ-- Omar 
Epps 

http://www.brainyquote.com/quotes/quotes/f/frankzappa138078.html?src=t_art
http://www.brainyquote.com/quotes/quotes/f/frankzappa138078.html?src=t_art
http://www.brainyquote.com/quotes/authors/f/frank_zappa.html
http://www.brainyquote.com/quotes/quotes/p/pablopicas102627.html?src=t_art
http://www.brainyquote.com/quotes/quotes/p/pablopicas102627.html?src=t_art
http://www.brainyquote.com/quotes/authors/p/pablo_picasso.html
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language  
songs  
instrument 
ballet  
folk dancing 
jazz 
hip hop 
graffiti  
doodles  
math  
logic 
poetry  
hair style 
manicure 
jewelry  
essay  
story 
classic  
conservative  
innovative 
liberal 

 
Phonology  

 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 

 
 

 
Being an artist is dragging your innermost feelings 
out, giving a piece of yourself, no matter in which art 
form, in which medium.τHenry Rollins 
 
Filling a space in a beautiful way. ThatΩs what art 
means to me.τGeorgia hΩYŜŜŦŦŜ 
 

The aim of art is to represent not the outward 

appearance of things, but their inward significance.τ

Aristotle 
 
What is art? Art grows out of grief and joy but mainly 
ƎǊƛŜŦΦ Lǘ ƛǎ ōƻǊƴ ƻŦ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎΦτEdward Munch 
 
Creativity is allowing yourself to make mistakes. Art is 
knowing which ones to keep.τScott Adams 
 
 

  

http://www.brainyquote.com/quotes/quotes/a/aristotle104151.html?src=t_art
http://www.brainyquote.com/quotes/quotes/a/aristotle104151.html?src=t_art
http://www.brainyquote.com/quotes/authors/a/aristotle.html
http://www.brainyquote.com/quotes/quotes/s/scottadams104102.html?src=t_art
http://www.brainyquote.com/quotes/quotes/s/scottadams104102.html?src=t_art
http://www.brainyquote.com/quotes/authors/s/scott_adams.html
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11th Term 1 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g., 
evocative quotation, active brain gym, scenario, photo or song), 
improvisational acting out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting 

information (e.g. predictions, setting a scene, brainstorming to review 

and eliciting new language: vocabulary, sounds and language forms 

and socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary 

grammar and sentence frames with visual aids and technology. 
Using technically designed instruments such as learning 

logs, and, with the guidance of the teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Oral and Written Comprehension 
 

Listening to speak /write  
 

Following the essential of lectures or talks, main reasons for and 
against an argument, extended speech and complex lines of argument, 
radio documentaries, live interviews, talk shows, plays, TV drama and 
the majority of films.  
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing 

and stating the task goal, sharing what he /she knows about the topic, 
predicting what the audio/video is about, presenting key vocabulary, key 
concepts, leading a discussion to draw out the information learners 
already know, listing possible difficulties and strategies for coping them 
showing responsibility when doing the tasks. 
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L.1. follows the essential of lectures or talks within 

his/her own field, if the subject matter is familiar and 

the presentation is clearly structured. 

 

 

 

 

 

 

 

 

 

 

 

L.2. identifies the main reasons for and against an 

argument or idea in a discussion conducted in clear 

standard speech 

 

 

L.3. follows extended speech and complex lines of 

argument provided the topic is reasonably familiar, 

and the direction of the talk is sign-posted by explicit 

markers. 

 

 

 

L.4. distinguishes information on radio 

documentaries, live interviews, talk shows, plays and 

the majority of recorded or broadcast audio material 

delivered it in the standard form of the language. 

Monitoring: Listening for the first time   
 

­  Following  
ƺ the essential of lectures or talks within his/her own field 
by writing specific pieces of information, getting the gist and 
taking notes. 

 
 
 
 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own 

strategies for conveying meaning and checking understanding by 
sharing his /her  views on facts and ideas.  

 
 
Listening for the second time  
 
Identifying 

ƺ the main reasons for and against an argument or idea in a 
discussion by paying attention to signposts, taking notes, fill in a 
diagram and working in groups to share ideas. 

 
Following 

ƺ extended speech and complex arguments by predicting, having 
group discussions, answering questions, and listening for details 
sign-posted by explicit markers.  
 
 
 
 

Distinguishing 
ƺ information on radio documentaries, live interviews, talk shows and 
plays by listening for main ideas, listening for details, answering 
questions and taking notes to write an essay.  
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L.5. follows TV drama and the majority of films in 

standard dialect. 
 

 
 
 
Following 

ƺ TV drama and the majority of films by doing a case study and 
taking notes to participate in discussions.  

 
Post-listening  

 
­  Reacting to the content of the text or focusing on features/ language 

forms. 
­  Integrating listening with other skills by using discussions, written or 

oral summaries, making and answering written or oral questions and 
role playing. 

Using technically designed instruments such as learning 

logs, and, with the guidance of the teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reading to write/speak  
 
Distinguish when a text provides factual information and when it seeks 
to convince readers, what is said in a personal email or posting, 
lengthily instructions and the content and relevance of news items, 
articles and reports. 
 
Planning: Pre-reading  

 
­  Activating prior knowledge by motivating and contextualizing, preparing 

and stating the task goal, sharing what he /she knows about the topic, 
predicting what the audio/video is about, presenting key vocabulary, key 
concepts, leading a discussion to draw out the information learners 
already know, listing possible difficulties and strategies for coping them 
showing responsibility when doing the tasks. 

 
 
Monitoring: Reading for the first time   
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R.1. reads with a large degree of independence, using 

dictionaries and other reference sources selectively 

when necessary but may experience some difficulty 

with low-frequency idioms. 

 

 

 

 

 

 

 

 

 

 

 

 

 

R.2. recognizes when a text provides factual 

information and when it seeks to convince readers of 

something. 

 

 

 

 

 

 

R.3. distinguishes what is said in a personal email or 

posting even where some colloquial language is used.  

 

R.4. distinguishes lengthily instructions for example in 

a user manual, game, medicines and different 

technological devices or gadgets. 

- Reading  
 

ƺ a large degree of independence by experiencing different genres 
such as academic, job-related and personal such as magazines, 
newspapers, technical reports, professional journal articles, 
editorials, essays, e-mails, memos, reports, financial documents, 
manual, advertisements , novels, short stories, drama, poetry,  
medical reports, immigration documents, comic strips and cartoons 
independently.  
 
 
 

Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own 

strategies for conveying meaning and checking understanding by 
sharing his /her views on facts and ideas.  

 
 
Reading for the second time  
 
- Recognizing 

ƺ factual information by paying attention to a provable statement      
(something that can be true without any doubt), it has measurement 
or observation explicitly stated in a text in complex reports and 
articles  
o  information by signaling words or phrases that often precede a fact 

such as: confirms, discovered, according to, and demonstrated.  
 
 
- Distinguishing 
 

ƺ what is said by completing sentences, answering questions, 
scanning for specific information in personal emails or postings. 
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R.5. identifies quickly the content and relevance of 

news items, articles and reports on topics connected 

with my interests, deciding if a closer reading is 

worthwhile. 

 

ƺ lengthily instructions by talking about and underlining ideas 
connected to prior knowledge, doing mix and match activities 
(matching terms and definitions) in manuals, games, medicines and 
different technological devices or gadgets. 
 
 
 
 
 

 
- Identifying  

the content and relevance of news items, articles and reports by using 
skimming, underlining ideas connected to prior knowledge, matching 
texts with headings, underlining topic sentences, scanning for key 
concepts, finding supporting sentences and matching vocabulary 
with definitions.  

 
Post-reading  

 
­  Reacting to the content of the text or focusing on features/ language 

forms. 
­  Integrating reading with other skills by using discussions, written or 

oral summaries, making and answering written or oral questions and 
role playing. 

Using technically designed instruments such as learning 

logs, and, with the guidance of the teacher, the learneré 

 

 

 

 

 

 

 

 

 

Oral and Written Production 
Spoken Interaction  
 
Interaction with a degree of fluency and spontaneity, correcting slips 
and errors, planning what is to be said and the means to say it in 
interviews, problems, informal discussions, giving feedback on and 
following up statements, decision making and problem solving, 
summaries, complex tasks, ideas and opinions.  
 
Planning 

o Checking comprehension of tasks given by the 
teacher. 
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SI.1. interacts with a degree of fluency and 

spontaneity that makes regular interaction, and 

sustained relationships with speakers of the target 

language quite possible without imposing strain on 

either party. 

 

 

 

SI.2. corrects slips and errors if he/she becomes 

conscious of them or if they have led to 

misunderstandings. 

 

 

 

o Identifying the task, planning a set of questions to ask 
(content/language), asking for help if needed and 
select the appropriate materials. 

 
Elaborating 

o interviews, problems, informal discussions, feedback, 
statements, decision making, problem solving, 
summaries, complex tasks, ideas and opinions by 
using learned expressions and asking for help if 
needed. 

Rehearsing  
o interviews, problems, informal discussions, feedback, 

statements, decision making, problem solving, 
summaries, complex tasks, ideas and opinions by 
using learned expressions with peers.  

 
Interacting  
 
 

­  Interacting 
o with a degree of fluency and spontaneity by using 

sustained dialogues, conversations, informal 
discussions, formal discussions, goal-oriented 
collaborations, information exchange, obtaining goods 
and services, interviewing and being interviewed and 
using telecommunications. 

 
 
 

­  Correcting 
o slips and errors by having the chance and time to 

correct themselves, using body language, promoting 
peer correction, providing direct/indirect hints and 
creating opportunities for the learner to clarify 
him/herself.  
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SI.3. plans what is to be said and the means to say it, 

considering the effect on the recipient(s). 

 

 

 

 

 

SI.4. monitors speech and corrects mistakes 

consciously by taking notes. 

 

 

SI.5. takes initiatives in an interview, expands and 

develops ideas with little help or prodding from an 

interviewer. 

 

 

 

 

SI.6. outlines an issue or a problem clearly, 

speculating about causes or consequences, and 

weighing advantages and disadvantages of different 

approaches. 

 

 

 

 

 

SI.7. takes an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

 
­  Planning 

o what is to be said and the means to say it by following 
instructions, identifying the task to be done, choosing 
the necessary resources for the task, proposing other 
actions that make the task easier and establishing 
priorities to perform a task. 

 
­  Monitoring 

o speech and correcting mistakes consciously by taking 
notes individually and with peer support. 
 
 

­  Taking 
o initiatives in an interview, expands and develops ideas 

with little help by using discourse functions and 
prodding from an interviewer with prepared information 
in advance after doing research about a topic. 

 
­  Outlining 

o an issue or a problem clearly by describing in a general 
way the issue or problem, guessing about causes or 
consequences, weighting advantages and 
disadvantages, examining the available information to 
solve an issue or a problem and determining different 
ways to solve it using collaborative dialogues, problem 
and solution diagrams, graphic organizers and Cornell 
Notes (questions, notes and a summary).  
 
 

­  Taking 
o an active part in informal discussions by putting points 

of view clearly, evaluating alternative proposals and 
making and responding to hypotheses using 10/2 
strategy (learners listen to questions and in pairs they 
discuss possible solutions), inside and outside circle 
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SI.8 gives feedback on and follows up statements and 

inferences to help the development of a discussion. 

 

 

 

 

 

 

SI.9 defines goals for work and compares options on 

how to achieve them.  

 

 

 

 

 

 

SI.10. contributes to collaborative decision making 

and problem solving, expressing and codeveloping 

ideas, explaining details and making suggestions for 

future actions. 

 

 

 

 

 

SI.11. helps organize the discussing in a group.  

 

 

(concentric circles) and stir-the-class (share and sort 
information). 

 
­  Giving 

o feedback on and follow up statements and inferences 
by using discourse markers /signpost words for 
discussions that introduce the topic, analyze a point, 
give recommendations, adverse, compare, contrast, 
and summarize. (See suggested discourse functions 
chart at the end of the curriculum) in Think-PairïShare, 
Think-Pair ï Share Square and varied grouping 
formats.  
 

­  Defining 
o goals for work and options to achieve them by 

considering knowledge, resources and context, 
comparing pros and cons, justifying actions, and 
deciding concrete actions using Venn diagrams, 
collaborative dialogues and note cards in exchanges 
with friends, family members, colleagues, community 
meetings. 

 
­  Contributing 

o with collaborative decision- making and problem- 
solving, expressing and codeveloping ideas, 
explaining details and making suggestions for future 
actions by identifying members of a group, recognizing 
the contribution each member can provide, sharing 
ideas with the rest of the group, using his/her ideas and 
the group ideas for solving problems and proposing 
actions to improve the group performance and 
negotiating agreements. 

 
­  Organizing 

o the discussing in a group reporting what others have 
said by summarizing, elaborating and weighting up 
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SI.12. highlights the main issue that needs to be 

solved in a complex task.  

 

 

 

 

 

 

 

SI. 13. develops other peopleôs ideas and opinions. 

 

 

 

 

SI.14. uses appropriate intonation, places stress 

correctly and articulates individual sounds clearly. 

different points of view taking notes, using outlines and 
structure debates. 
 

­  Highlighting 
o the main issue that needs to be solved in a complex 

task such as the integrated project by pointing 
important information gathered during the 
investigation stage to design a work plan for the 
project.  

o helping a classmate to highlight the main issues and 
plan how to resolve a financial or family problem, a 
family event or meeting.  

­  Developing 
o other peopleôs ideas and opinions by writing them 

down, underlining main ideas and expanding them 
with two or more specific details worked in pairs or 
groups. 
 

­  Using 
o appropriate intonation, placing stress correctly and 

articulating individual sounds clearly by recognizing, 
articulating, practicing and producing sounds, words 
and sentences. 

 
Evaluating  

o Promoting reflective processes on what was 
accomplished and what needs to be improved to 
create opportunities for self-direction and plan the next 
steps in learning. 

Using technically designed instruments such as learning 

logs, and, with the guidance of the teacher, the learneré 

 

 

 

 

 

Spoken Production  
 
Production of personal significance of events and experiences with 
enough range of vocabulary to vary formulation, explanations of the 
details of an event or problem, well-organized texts, stretches of 
language with an even tempo with reasonable accuracy, adjusting 
his/her expressions to make some distinction between formal and 
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SP.1. describes the personal significance of events 

and experiences in detail. 

 

 

 

 

SP.2 uses sufficient range of vocabulary to vary 

formulation and avoid repetition when expressing 

his/herself on matters connected his/her field and on 

most general topics. 

 

 

informal registers language and different situations of changes of 
direction. 
 
Planning and Organizing  
 

- personal significance of events and experiences with enough range 
of vocabulary to vary formulation, explanations of the details of an 
event or problem, well-organized texts, stretches of language by 
using an even tempo with reasonable accuracy, adjusting his/her 
expressions to make some distinction between formal and informal 
registers and selecting the appropriate oral and visual forms.  

Rehearsing  
- personal significance of events and experiences with sufficient range 

of vocabulary to vary formulation, explanations of the details of an 
event or problem, well-organized texts, stretches of language by 
using a fairly even tempo with reasonable accuracy, adjusting his/her 
expressions to make some distinction between formal and informal 
registers and selecting the appropriate oral and visual forms.  

 
 
Producing 
 

­  Describing 
o the personal significance of events and experiences by 

telling using pictures what happened at the event, who 
was part of it, outcomes from the event and 
experiences, and the next steps after it. 
 

­  Using 
o enough range of vocabulary to vary formulation and 

avoid repetition by using simple words (replacing 
words with pronouns and synonyms), being clear, 
writing what she/she wants to say first, then reading 
the production out loud, paraphrasing and recording it. 
 
 



 

156 
 

 

 

SP.3. explains the details of an event or problem 

reliably.  

 

 

 

 

 

 

 

 

 

 

 

SP.4. links what s/he says into clear well-organized 

text though s/he may not always do smoothly; some 

ñjumpsò may appear. 

 

 

 

 

 

SP.5. communicates stretches of language with 

reasonable accuracy and corrects mistakes if they 

have led to misunderstanding.  

 

 

SP.6. produces stretches of language with a fairly 

even tempo; although s/he can be hesitant as s/he 

searches for expressions, there are few noticeably 

long pauses.  

­  Explaining 
o the details of an event reliably by including information 

of the benefit of attending the event, a well- structured, 
easy to read description (what, when, where, who, 
why) using images, an event checklist and event flyer 
templates. 
 

o the details of a problem reliably by using graphic 
organizers and outlining problem description including 
information about who, where, what, when, why, what 
is the problem about? who is facing the problem? 
Where is the problem happening? when did the 
problem start? and why is the problem happening? 
 

­  Linking 
o what s/he says into a clear well-organized presentation 

by connecting ideas using discourse markers/words 
that show time, beginning, during, ending, sequence, 
conclusion, contrast, similarity, adding information, 
adding example, cause, effect and condition. 

 
­  Communicating  

o stretches of language with reasonable accuracy and 
correcting mistakes by recording the presentation/ speech 
before presenting it. Then, listening to it, taking notes or even 
correcting mistakes while presenting. 
 

 
­  Producing 

o stretches of language with an even tempo by using topics of 
interest and discourse markers/words that show time, 
beginning, during, ending, sequence, conclusion, contrast, 
similarity, adding information, adding example, cause, effect, 
and condition in presentations. 

 
­  Adjusting 
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SP.7. adjusts his/her expressions to make some 

distinction between formal and informal registers but 

may not always do so appropriately. 

 

 

 

 

 

 

SP.8. adapts language to different situations or 

changes of direction in a talk. 

ƺ expressions to make some distinction between formal and 
informal registers by adapting vocabulary and structures to 
the scenario, domain, setting, event, participant roles, topic of 
communication, goal of communication, sociolinguistic 
features, sociocultural characteristics, affective tone of a 
specific task and length appropriately. 
 
 

­  Adapting 
ƺ language to different situations or changes of direction in a 
talk by taking into account the different the scenario, domain, 
setting, event , participantôs roles, topic of communication, 
goal of communication, sociolinguistic features, sociocultural 
characteristics and the affective tone of a specific task. 

 
Evaluating  
ς Promoting reflective processes on what was accomplished and what 

needs to be improved to create opportunities for self-direction and plan 
the next steps in learning. 

Using technically designed instruments such as learning 

logs, and, with the guidance of the teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

Written Production  
 
Production of complex information, reviews of films, books or plays, 
detailed descriptions, summary of a discussion, clear detailed texts, 
interpretations in complex diagrams, charts, simplified texts, using 
appropriate grammar conventions, appropriate range of vocabulary, 
idiomatic expressions and adjusting to formal or informal registers.   
 
Pre-writing 

o complex information, reviews of films, books or plays, 
detailed descriptions, summaries, clear detailed texts, 
interpretations of complex diagrams, charts, simplified texts 
independently.by understanding the task, selecting oral and 
visual forms, appropriate registers according to context, 
discourse markers, grammar and lexical convention and 
punctuation. 
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W.1. gives complex information using appropriate 

grammar conventions. 

 

 

 

W.2. writes a review of a film, book or play. 

 

 

 

 

 

 

 

 

 

 

W.3. writes clear, detailed descriptions on a variety of 

subjects related to his/her field of interest. 

 

 

 

 

 

W.4. takes notes to summarize key points of complex 

discussions 

 

 

 

 
Drafting  
 

­  Giving 
o complex information about an event seen on the news by 

using report frames /outlines and sentence frames that are 
helpful for academic writing with appropriate grammar 
conventions. 

 
­  Writing 

o reviews of films, books or plays by creating: an introduction 
(the name of the movie/documentary, releasing date, 
background information), a summary (a brief overview of the 
story), an analysis of the events (examining the plot and 
important events like action, climax, creative elements 
(describing the characters, dialogues, costumes, use of 
colors, genre, tone, and symbols), and giving an opinion 
(support with facts and examples from the story ) and a 
conclusion (how the film, book or play helped to develop a 
deeper understanding of events. 
 
 

­  Writing 
o detailed descriptions related to different field of interest by 

using concrete language, stronger nouns and verbs, varying 
sentence length and rhythm, choosing specific details, 
bringing the world to life with movement and avoiding clichés 
and familiar phrases. 
 
 

­  Writing 
o a summary of a discussion by creating a paragraph on each 

key point discussed, adding a personal reflection, concluding 
with a summary including the most important aspect taken 
away from the discussion. 
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W.5. writes clear, detailed texts on a variety of 

subjects related to his/her field of interest, 

synthesizing and evaluating information and 

arguments from a number of sources. 

 

 

 

W.6. interprets and describes reliably detailed 

information contained in complex diagrams, charts 

and other visually organized information on topic of 

his/her interest. 

 

 

 

 

 

W.7. simplifies a source text by excluding non-

relevant or repetitive information and taking into 

consideration the intended audience. 

 

 

W.8. makes new information more accessible by 

using repetition and adding illustrations.  

 

 

 

 
­  Writing 

 
o clear detailed texts by synthesizing and evaluating 

information and arguments from a number of sources, 
adapting language, highlighting significant points, and 
providing relevant details. 
 

­  Interpreting 
o complex diagrams/ charts by writing a first short paragraph 

to say what, where and when the diagram/ chart shows and 
a second paragraph to describe trends including numbers 
from the chart. Finally, writing a conclusion with the most 
important aspects the information shows, including what is 
likely to happen in the future and describing what happened 
not why it happened.  
 
 

­  Simplifying 
o letters, articles in a magazine or newspaper, short stories 

and narratives by excluding non-relevant or repetitive 
information and taking into consideration the intended 
audience. 
 

­  Making 
o new information from articles in a magazine or newspaper 

and short stories more accessible by restating ideas and 
adding illustrations.  
 
 

­  Explaining 
o the viewpoint by referring to mine and othersô thoughts 

supported by references to specific information. 
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W.9. explains in writing the viewpoint articulated in a 

complex text supporting references to specific 

information.   

 

 

 

 

 

W.10. produces texts with good grammatical control, 

some nonsystematic errors may still occur but they 

are rare. 

 

 

W.11. produces intelligible texts using paragraphing 

convention, spelling and punctuation accurately but 

may show signs of mother tongue influence. 

 

 

 

W.12. adjusts his/her expressions to make some 

distinction between formal and informal registers but 

may not always do so appropriately. 

o explaining the viewpoint by writing the perspective in which 
a text is told considering the grammatical person and level of 
insight.  

 
­  Producing 

o paragraphs, letters, articles and short stories with good 
grammatical control by checking spelling, grammar and 
mechanics.  
 
 

­  Producing 
o comprehensible paragraphs, letters, articles and short 

stories by using paragraphing convention (length, format, 
style) spelling and punctuation accurately, even with some 
signs of mother tongue influence. 
 
 

­  Adjusting 
o expressions to make some distinction between formal and 

informal registers by taking into account the scenario, 
domain, setting, event, participantôs roles, topic of 
communication, goal of communication, sociolinguistic 
features, sociocultural characteristics and affective tone of a 
specific task adjusting vocabulary, structures and length 
appropriately. 
 

Revising  
o complex information, reviews of films, books or plays, 

detailed descriptions, summaries, clear detailed texts, 
interpretations of complex diagrams, charts, simplified texts 
with the support of a partner in a shared writing activity. 
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Editing  
 
complex information, reviews of films, books or plays, detailed descriptions, 
summaries, clear detailed texts, interpretations of complex diagrams, charts, 
simplified texts, independently before oral/written publishing. 

 Integrated Project 
 

Investigation, Planning, Action, Reflection and Demonstration/Celebration 
 

­  Art Festival/Song Fest 
­  Graffiti mural expressions/ photographing project. 
­  Organizing a school Literature week (poetry/storytelling) 
­  Hold a panel discussion with a national/international artist. 
­  Interviewing authors and literary experts (face to face/long 

distance) 
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Level: 11th  Term 2 
CEFR Band:  B2  

Scenario: What´s Next? 

CEFR Band: B2.2  
 

Domain (s): Socio-
Interpersonal and Academic 

Themes: 
1. Test-Taking Tips 
2. Lifelong Learning  
3. Working for a Living 
4. Making Choices  

Enduring Understanding: Society offer a wide range of options and job/career opportunities. Well informed decisions help people arrive to wiser 
choices. 

Essential Question: What is my goal in life? What is my plan for the future? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 

 

 
 

L.1. use a variety of strategies to achieve comprehension, including listening for main points; 

checking comprehension by using contextual clues. 

L.2. follow T.V. programs on topics for personal interests when people speak clearly. 

L.3. catch much of what is said around him/her, with some effort, but may find it difficult to 

understand a discussion between several speakers who do not modify their language in any way. 

L.4. understand spoken language, live or broadcast on both familiar and unfamiliar topics normally 

encountered in personal, social, academic or vocational life. 

L.5. generally follow the main points of extended discussion around him/her, if people talk clearly. 

L.6. understand the main ideas of complex speech on concrete and abstract topics delivered in a 

standard speech, including technical discussions in his/her field of specialization. 

 

 

R.1. understand articles and reports concerned with contemporary problems in which the writers 

adopt stances or viewpoints. 

R.2. understand most news and current affairs in newspapers and T.V. 

R.3. identify the main conclusions in texts which clearly argue a point of view. 

R.4. understand the main points in formal and informal letters relating to his/her personal and 

professional interests with occasional use of a dictionary. 

 
 
 

 
 
 

SI.1. help along the progress of the work by inviting others to join in, say what they think, etc. 

SI.2. pass on detailed information reliably. 
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Oral and Written 

Production 

 
 
 
 
 
 

 

SI.3. address most communication problems by using circumlocutions, or by avoiding difficult 

expressions. 

SI.4. engage in extended conversation on most general topics in a clearly participatory fashion, even 

in a noisy environment. 

SI.5. highlight the personal significance of events and experiences, account for and sustain views 

clearly by providing relevant explanations and arguments. 

SI.6. convey degrees of emotion and highlight the personal significance of events and experiences. 

SI.7. sustain relationships with speakers of the target language without unintentionally amusing or 

irritating them or requiring them to behave other than they would with another proficient speaker. 

SI.8. express himself/herself fluently and spontaneously with a good command of lexical repertoire. 

SI.9. use stock phrases (e.g. Thatôs a difficult question to answer) to gain time and keep the turn 

while formulating what to say. 

SI.10. help organize the discussing in a group.  

SI.11. highlight the main issue that needs to be solved in a complex task.  

SI. 12. develop other peopleôs ideas and opinions. 

SI. 13. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 
 

 
 
 

SP.1. give a clear, detailed description of how to carry out a procedure. 

SP.2. give clear, detailed descriptions and presentations on a wide range of subjects related to 

his/her field of interest, expanding and supporting ideas with subsidiary points and relevant 

examples. 

SP.3. communicate detailed information reliably. 

SP.4. state requirements and ask detailed questions regarding more complex services, e.g. rental 

agreements. 

SP.5. deliver announcements on most general topics with a degree of clarity, fluency and spontaneity 

which causes no strain or inconvenience to the listener. 

SP.6. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.7. adapt language to different situations or changes of direction in a talk. 

 
 
 
 

W. 1. link what s/he writes into clear well-organized text though s/he may not always does smoothly 

so there maybe be some jumps. 
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W.2. write clear, detailed descriptions of real or imaginary events and experiences marking the 

relationship between ideas in clear connected text and following established conventions of the 

genre concerned. 

W.3. synthesize information and arguments from a number of sources. 

W.4. edit and add to a linguistically complex text to make it more concise.  

W.5. write formal correspondence such as letters of clarification, application, recommendation, 

reference, complaint, apologies, sympathy and condolence.  

W.6. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.7. make new information more accessible by using repetition and adding illustrations.  

W.8. give reasoned opinions and arguments about a work. 

W.9. compare two works considering themes, characters, scenes, similarities, contrast and 

connections between them. 

W.10. uses appropriate range of vocabulary and idiomatic expressions connect to topic of his/her 

interest. 
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11th Term 2 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in  
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion, justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 
 
 

Discourse Markers 
­  Connecting words expressing cause and effect, 

contrast etc. 
­  Discourse markers to structure formal speech 
­  Linkers: although, in spite of, despite 
­  Linkers: sequential ς past time ς 
­  subsequently 
{ŜŜ ƳƻǊŜ ƻƴ ά{ǳƎƎŜǎǘŜŘ 5ƛǎŎƻǳǊǎŜ aŀǊƪŜǊǎ {ŜŎǘƛƻƴΦέ 
 

Grammar 
 

­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: can´t have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

Vocabulary 
 

Test-taking Tips 
 
stay focused  
relax  
sit comfortably  

Psycho-social 
­  Self-challenging to reach communicative 

competence 
­  Demonstrating persistence and an open-minded 

attitude to new ideas and experiences 
­  Willingness to relativize one´s own value system 

about wants and needs 
­  Uses thinking and metacognitive skills as strategy 

for decision making 
­  Analyze, think in a critical and creative way, make 

decisions  
 
 

Sociocultural 
 

­  Demonstrating sensitivity to and respect for 
different sociocultural perspective, living 
conditions, needs and norms/taboos. 

­  Showing interest and empathy for the lives and 
feelings of peers and their families. 

­  Demonstrating attentive listening. 
­  Valuing the social interaction in community 

building. 
­  Showing awareness of politeness conventions. 
­  Adopting appropriate registers. 
­  Demonstrating openness and flexibility to work 

collaboratively with classmates, coaching each 
other, questioning, and helping them for 
clarification. 
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expect and accept some stress  
read the directions  
pace yourself  
ŘƻƴΩǘ ǊǳǎƘ  
ŘƻƴΩǘ ƎŜǘ ŘƛǎǘǊŀŎǘŜŘ  
focus on what you know  
use all of your time  
plan how you will use your time 
maintain a positive attitude  
rely on your first impressions  
leave enough time to review your answers  
write clearly  
use lists when possible  
organize your thoughts before you write  
eliminate unlikely answers first  
formulate your own answer before reading 
the options given  
avoid cramming by studying a little each day  
answer questions you know first and then 
attempt the harder ones 
 

Lifelong Learning  
 
lifelong learning 
entrepreneur(ship)  
scholarship 
fellowship 
intern 
exchange student  
study abroad  
travel 
audit course  
resume  
curriculum vitae  

 
Idioms 

 
Withstand the test of time 
- To work, function, or endure for a very long 

period of time.  
- Many watches are not made with the same care 

and materials they once were. This is my second 
one in three years. It is so hard to find products 
that can withstand the test of time.  

 
turn in (something) or turn (something) in 
- to give something to someone, to hand something 
to someone 
-I turned in the test with only five minutes left in the 
class period. 
 
 
To teach someone a lesson 
- To get even with someone for bad behavior.  
- John hit me so I tripped him. That should teach 

him a lesson.  
 
learn (something) the hard way 
- to learn something that is difficult or unpleasant by 
oneΩs own experience 
- The young man learned things the hard way when 
he went to jail for stealing the computer. 
 
learn (something) by heart 
- to memorize something 
- I learned my phone and passport numbers by heart.  
 
Shot in the arm. 
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cover letter  
interviewing 
certification 
license  
university degree 
ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ 
doctorate degree  
application  
apprenticeship  
apprentice 
professional development  
seminar 
workshop 
 
 

Working for a Living 
employee  
employer  
commute 
job interview  
salaried employee 
hourly employee 
shift work 
time and a half 
annual review 
employee evaluation 
human resources 
employee benefits 
bonus 
grievance 
complaint 
protection 
boss 
supervisor 

- Something that stimulates boosts or renews 
ǇŜƻǇƭŜΩǎ ƛƴǘŜǊŜǎǘ ƻǊ ǎǇƛǊƛǘΦ 

- The positive review of my work was like a shot in 
the arm. I love my job! 

to roll up oneΩs sleeves  
- to get ready to start something; to prepare to do 
something 
The intern learned quickly that the way to get noticed 
was to roll up his sleeves and work hard.  
 
to get down to business  
- to start work; to begin discussing important issues 
- After a few pleasantries the group was ready to get 
down to business and solve the problem. 
 
land a job 
- to obtain a job 
- My best friend landed a very good job after receiving 
his degree in engineering. 
 
keep your options open 
- When you postpone making a decision so that 

you can choose from several other courses of 
action.  

- The offer sounds good but keep your options 
open until you are sure this is the best one for 
you.  

 
leave oneΩs mark on (someone or something) 
- to affect the behavior and performance of another 
person or of something 
- The company president left his mark on the 
company for many years after he retired. 
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manager  
time clock 
time sheet 
work from  home 
vacation 
day off 
 

Making Choices  
choice 
choose 
single 
marry 
divorce 
have children 
remain childless 
career path 
academic career 
service industry 
vocation 
vocational school 
trade school 
research 
options 
continuing education 
postpone 
launch 
initiate 
start a business 
start a family 
travel abroad 
tour the country  
employment industries --(construction, 
education, health, finance, information 
technology, leisure and hospitality, 

Proverbs/Quotes 
 

In school youΩre taught a lesson and then given a test. 
In life youΩre given a test that teaches you a lesson.τ
Tom Bodett 
 
Never look down to test the ground before taking 
your next step; only he who keeps his eye fixed on the 
far horizon will find the right road.τDag 
Hammarskjold 
 
Not everything that can be counted counts, and not 
everything that counts can be counted.τAlbert 
Einstein 
You can teach a student a lesson for a day; but if you 
can teach him to learn by creating curiosity, he will 
continue the learning process as long as he lives.τ
Clay P. Bedford 
 
The beautiful thing about learning is nobody can take 
it away from you.τB. B. King 
 
Choose a job you love and you will never have to 
work a day in your life.τConfucius 

 
Opportunities donΩt happen, you create them.τChris 
Grosser 
 
Keep away from people who try to belittle your 
ambitions. Small people always do that, but the really 
great ones make you feel that you too can become 
great.τMark Twain 
 

http://www.brainyquote.com/quotes/quotes/t/tombodett394336.html?src=t_test
http://www.brainyquote.com/quotes/quotes/t/tombodett394336.html?src=t_test
http://www.brainyquote.com/quotes/authors/t/tom_bodett.html
http://www.brainyquote.com/quotes/quotes/c/confucius134717.html?src=t_job
http://www.brainyquote.com/quotes/quotes/c/confucius134717.html?src=t_job
http://www.brainyquote.com/quotes/authors/c/confucius.html
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manufacturing, natural resources, public 
administration, professional services, business 
services, trade, transportation)  

employment examples ς (engineering, 
medicine, education, 
construction, ICT, graphic design, 
law enforcement, architecture, business 
administration, economics, 
history, journalism, law, teacher, lawyer, 
judge, doctor, nurse, counselor, school 
administrator, photographer, author, 
receptionist, 
secretary, stenographer) 
 

Phonology  
 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 

The most common way people give up their power is 
ōȅ ǘƘƛƴƪƛƴƎ ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ŀƴȅΦτAlice Walker 
 
 
The greatest test of courage on earth is to bear defeat 
without losing heart.τRobert Green Ingersoll 
 
A person who never made a mistake never tried 
anything new.τAlbert Einstein 
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11th Term 2 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g. evocative 
quotation, active brain gym, scenario, photo or song), improvisational acting 
out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting 

information (e.g. predictions, setting a scene, brainstorming to review and 

eliciting new language: vocabulary, sounds and language forms and 

socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary grammar and 

sentence frames with visual aids and technology. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

.1. uses a variety of strategies to achieve 

comprehension, including listening for main 

Oral and Written Comprehension 
 

Listening to speak /write  
 

Distinguishing strategies, main points, T.V. programs topics and discussions. 
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and 

stating the task goal, sharing what he /she knows about the topic, predicting 
what the audio/video is about, presenting key vocabulary, key concepts, leading 
a discussion to draw out the information learners already know, listing possible 
difficulties and strategies for coping them showing responsibility when doing the 
tasks. 

 
 
Monitoring: Listening for the first time 
 
Using  

ƺ the gist of the situation by writing specific pieces of information, listening 
for main points and guessing meaning of words using context. 
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points; checking comprehension by using 

contextual clues. 

 

 

 

 

 

 

 

L.2. follows T.V. programs on topics for 

personal interests when people speak clearly. 
 

 

 

L.3. catches much of what is said around 

him/her, with some effort, but may find it 

difficult to understand a discussion between 

several speakers who do not modify their 

language in any way. 
 

 

L.4. distinguishes spoken language, live or 

broadcast on both familiar and unfamiliar 

topics normally encountered in personal, 

social, academic or vocational life. 
 

 

L.5. generally follows the main points of 

extended discussion around him/her, if people 

talk clearly. 
 

 

 
 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for 

conveying meaning and checking understanding by sharing his /her views on 
facts and ideas.  

 
Listening for the second time  
 
 
Following 

ƺ T.V. programs by completing sentences, taking notes and answering 
questions.  

 
 
 
Catching 

ƺ much of what is said around him/her, with some effort by viewing mental 
images of key words and expressions. 

 
 
 
 
 
Differentiating 

ƺ spoken language, live or broadcast on both familiar and unfamiliar topics 
by using general knowledge as well as the context to find out the meaning. 

 
 
 
 
 
Following 

ƺinformation by using information questions and retelling the main points 
from announcements or recorded factual texts. 
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L.6. distinguishes the main ideas of complex 

speech on concrete and abstract topics 

delivered in a standard speech, including 

technical discussions in his/her field of 

specialization. 

 
Distinguishing 

ƺ the main ideas by focusing on key words, facts, intonation and stress 
from complex speech of the speakers on concrete and abstract topics. 

 
 
 
Post-listening  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating listening with other skills by using discussions, written or oral 

summaries, making and answering written or oral questions and role playing. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

R.1. distinguishes information from articles 

and reports concerned with contemporary 

Reading to write/speak  
 
Distinguish articles and reports, most news and current affairs in newspapers 
and T.V., the main conclusions in texts and the main points in formal and 
informal letters.  
 
Planning: Pre-reading  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and 

stating the task goal, sharing what he /she knows about the topic, predicting 
what the audio/video is about, presenting key vocabulary, key concepts, leading 
a discussion to draw out the information learners already know, listing possible 
difficulties and strategies for coping them showing responsibility when doing the 
tasks. 

 
 
 
Monitoring: Reading for the first time   
 
Distinguishing  

ƺ information on articles and reports concerned with contemporary problems 
in which the writers adopt stances or viewpoints by locating topic sentences 
and supporting details, identifying the purpose, reading in detail and making 
continuous predictions and conclusions.  
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problems in which the writers adopt stances or 

viewpoints. 

 

 

 

 

 

 

 

 

 

 

R.2. distinguishes information from most news 

and current affairs in newspapers and T.V. 

 

 

R.3. identifies the main conclusions in texts 

which clearly argue a point of view. 

 

 

 

 

 

 

R.4. distinguishes the main points in formal 

and informal letters relating to his/her personal 

and professional interests with occasional use 

of a dictionary. 

 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for 

conveying meaning and checking understanding by sharing his /her  views on 
facts and ideas.  

 
 
Reading for the second time  
 
Distinguishing 

ƺ information on most news and current affairs in newspapers and T.V. by  
using key words, activating prior knowledge, making predictions, using 

skimming, scanning, getting an overall meaning and detailed information.  
 
 
 
Identifying 

ƺ the main conclusions in texts which clearly argue a point of view by 
analyzing content and reading the argument or finding indicator words for 
conclusions such as therefore, hence, so, thus, it follows that , as a result, 
consequently ,which proves, implies that, we may conclude ,etc. 

 
 
 
Distinguishing  

o the main points in formal and informal letters by asking questions 
such as what´s the point being made? Is the point praising or 
criticizing?  

o locating main points in first and last sentences of each paragraph. 
 
 
Post-reading  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating reading with other skills by using discussions, written or oral 

summaries, making and answering written or oral questions and role playing. 
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Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oral and Written Production 
 
Spoken Interaction  
 
Interaction by inviting others to join in, saying what they think, passing on 

detailed information, addressing most communication problems, extending 

conversation, highlighting the personal significance of events and 

experiences, accounting for and sustaining views, conveying degrees of 

emotion, sustaining relationships with speakers of the target language, 

expressing himself/herself fluently, using stock phrases and spontaneously, 

reporting what others have said summarizing, elaborating and weighting up 

different points of view, highlighting the main issue that needs to be solved, 

ideas and opinions, using appropriate intonation, placing stress correctly and 

articulating. 

 
Planning 

­  Checking comprehension of tasks given by the teacher. 
­  Identifying the task, planning a set of questions to ask 

(content/language), asking for help if needed and select the 
appropriate materials. 
 

Elaborating 
­  by inviting others to join in, saying what they think, passing on detailed 

information, addressing most communication problems, extending 
conversation, highlighting the personal significance of events and 
experiences, accounting for and sustaining views, conveying degrees 
of emotion, sustaining relationships with speakers of the target 
language, expressing himself/herself fluently, using stock phrases 
and spontaneously, reporting what others have said summarizing, 
elaborating and weighting up different points of view, highlighting the 
main issue that needs to be solved, ideas and opinions, using 
appropriate intonation, placing stress correctly and articulating. 

Rehearsing  
­  by inviting others to join in, saying what they think, passing on detailed 

information, addressing most communication problems, extending 



 

175 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

SI.1. helps along the progress of the work by 

inviting others to join in, say what they think, 

etc. 

 

 

 

SI.2. passes on detailed information reliably. 

 

 

 

SI.3. addresses most communication 

problems by using circumlocutions, or by 

avoiding difficult expressions. 

 

 

SI.4. engages in extended conversation on 

most general topics in a clearly participatory 

fashion, even in a noisy environment. 

 

conversation, highlighting the personal significance of events and 
experiences, accounting for and sustaining views, conveying degrees 
of emotion, sustaining relationships with speakers of the target 
language, expressing himself/herself fluently, using stock phrases 
and spontaneously, reporting what others have said summarizing, 
elaborating and weighting up different points of view, highlighting the 
main issue that needs to be solved, ideas and opinions, using 
appropriate intonation, placing stress correctly and articulating with 
peers.  

 
Interacting 
  

­  Helping  
o others to join in and say what they think by using the following 

discourse functions: What do you think, Gustavo?, Letôs hear 
what Roxana has to say, Rigoberto might have something to 
say on this, Monserrat knows a lot about this. Carry on, go on, 
Really?, Mmmémmmé, Donôt stop, Tell me more, é, What 
makes you say that?, Iôm all ears, Iôm listening   
 
 

­  Passing 
o on detailed information by using a concept idea map and 

structure note-taking. 
 

­  Addressing  
o most communication problems by using circumlocutions, or by 

avoiding difficult expressions in dialogues, conversations, 
chats, discussions or forums.  
 
 

­  Engaging 
o in extended conversation on most general topics in a clearly 

participatory fashion by listening to the conversation that is 
taking place, then, watching from distance to identify the topic 
and find a common interest. Next, move closer, wait for a 
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SI.5. highlights the personal significance of 

events and experiences, accounts for and 

sustains views clearly by providing relevant 

explanations and arguments. 

 

 

 

 

 

SI.6. conveys degrees of emotion and 

highlights the personal significance of events 

and experiences. 

 

 

 

SI.7. sustains relationships with speakers of 

the target language without unintentionally 

amusing or irritating them or requiring them to 

behave other than they would with another 

proficient speaker. 

 

 

SI.8. expresses himself/herself fluently and 

spontaneously with a good command of 

lexical repertoire. 

pause and mention the topic. After that, trade information, 
assess interest and introduce yourself. 

o in extended conversation using discourse markers to open the 
conversation, introducing a theme, asking someone an 
opinion, showing ways to follow a discourse indicating a wish 
to continue. See discourse markers on page 231  

 
 

­  Highlighting 
o the personal significance of events and experiences by 

considering the different domains to use registers 
appropriately and providing relevant explanations and 
arguments in opinions, experience descriptions, narratives, 
anecdotes, jokes, discussions, support groups and online 
public discussion or meetings. 
 
 
 

­  Conveying  
o degrees of emotion and highlights the personal significance of 

events and experiences by interacting in role plays, support 
groups, chats or meetings. 

 
 
 

­  Sustaining 
o relationships with speakers of the target language without 

unintentionally amusing or irritating them by asking questions 
to stimulate discussions, adjusting registers and using different 
discourse functions for checking understanding and managing 
interaction. 

 
­  Expressing 

o fluently and spontaneously with a good command of lexical 
repertoire by planning, elaborating and rehearsing in advance 
interactions in conversations. 
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SI.9. uses stock phrases (e.g. Thatôs a difficult 

question to answer) to gain time and keep the 

turn while formulating what to say. 

 

 

 

SI.10. helps organize the discussing in a 

group.  

 

 

 

 

SI.11. highlights the main issue that needs to 

be solved in a complex task.  

 

 

 

 

SI. 12. develops other peopleôs ideas and 

opinions. 

 

SI.13. uses appropriate intonation, place 

stress correctly and articulate individual 

sounds clearly. 

 
 

­  Using  
o stock phrases (e.g. at this point in time, due to the fact, in 

accordance, in the near future with that, during the period, in a 
timely manner, in regard to ) to gain time and keep the turn 
while formulating what to say in conversations, discussions 
and problem-solving activities. 

 
­  Helping 

o organize the discussing in a group by reporting what others 
have said summarizing, elaborating and weighting up different 
points of view.  
 
 
 

­  Highlighting  
o the main issue that needs to be solved in a complex task by 

articulating the situation, then describing the task, after that 
explaining the actions that need to be taken to solve the task, 
and finally, describing different actions to solve the issue. 

 
 

­  Developing 
o  other peopleôs ideas and opinions by mentioning the general 

understanding of opinions given, then, finding similarities and 
differences in the opinions; after that, analyzing advantages 
and disadvantages. 

 
 

­  Using  
o appropriate intonation, placing stress correctly and articulating 

individual sounds clearly by working the R.A.P.P.P. framework 
(recognition , articulation, practice and production of sounds) 
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Evaluating  
Promoting reflective processes on what was accomplished and what needs to be 
improved to create opportunities for self-direction and plan the next steps in 
learning. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SP.1. gives a clear, detailed description of how 

to carry out a procedure. 

 

 

 

Spoken Production  
 
Production of clear detailed descriptions and presentations on a wide range 
of subjects, requirements and detailed questions regarding more complex 
services, announcements on most general topics with a degree of clarity, 
fluency and spontaneity, expressions to make some distinction between 
formal and informal registers, adapting language to different situations or 
changes of direction in a talk. 
 
Planning and Organizing  

­  descriptions and presentations 
­  requirements and detailed questions 
­  announcements 
­  expressions to make some distinction between formal and informal 

registers 
­  language to different situations or changes of direction in a talk. 

 
Rehearsing  

­  clear detailed descriptions and presentations on a wide range of 
subjects, requirements and detailed questions regarding more 
complex services, announcements on most general topics with a 
degree of clarity, fluency and spontaneity, expressions to make some 
distinction between formal and informal registers, adapting language 
to different situations or changes of direction in a talk. 

 
Producing 

­  Giving  
o descriptions and presentations of how to carry out a 

procedure by providing a detailed description, explaining the 
steps of a surgical procedure for example including 
indications, contraindications, warnings, precautions, 
potential complications and cautions.  
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SP.2. gives clear, detailed descriptions and 

presentations on a wide range of subjects 

related to his/her field of interest, expanding 

and supporting ideas with subsidiary points 

and relevant examples. 

 

SP.3. communicates detailed information 

reliably. 

 

 

 

SP.4. states requirements and asks detailed 

questions regarding more complex services. 

 

 

 

 

 

SP.5. delivers announcements on most 

general topics with a degree of clarity, fluency 

and spontaneity which causes no strain or 

inconvenience to the listener. 

 

 

SP.6. adjusts his/her expressions to make 

some distinction between formal and informal 

registers but may not always do so 

appropriately. 

 

 

 

 
o detailed descriptions and presentations by communicating 

supporting ideas with subsidiary points and relevant examples 
in a variety of topics related to learnerôs interests. 

 
 
 
 

­  Communicating 
o detailed information reliably by using material that has been 

checked, it is accurate, precise, valid, objective, relevant, 
appropriate, complete, comprehensive and accessible.  

 
­  Stating  

o requirements and detailed questions by explaining step by 
step the requirements or instructions of a specific service, 
asking yes /no and information questions, and stating other 
specific information regarding a complex service in 
presentation. 

 
 

­  Delivering 
o announcements with clarity, fluency and spontaneity during a 

group meeting, a social project or collaborative activities. 
 
 
 
 

­  Adjusting 
o expressions to make some distinction between formal and 

informal registers by adapting them to the domain, setting, 
event, participant roles, theme of communication goal of 
communication, sociolinguistic features, sociocultural 
characteristics, affective tone, communicative focus and 
linguistic focus. 
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SP.7. adapts language to different situations 

or changes of direction in a talk. 

 
­  Adapting 

o language to different situations or changes of direction in a 
talk by bearing in mind domain, setting, event, participant 
roles, and adjusting it to the theme of communication goal of 
communication, sociolinguistic features, sociocultural 
characteristics, affective tone, communicative focus and 
linguistic focus.  

 
Evaluating  
Promoting reflective processes on what was accomplished and what needs to be 
improved to create opportunities for self-direction and plan the next steps in their 
learning. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the teacher, 

the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Written Production  
 
Production of well-organized texts, detailed descriptions of real or imaginary 

events and experiences, synthesis of information and arguments, formal 

correspondence such as letters of clarification, application, recommendation, 

reference, complaint, apologies, sympathy and condolence using 

paragraphing convention, spelling and punctuation accurately 

 
Pre-writing 
by understanding the task, selecting oral and visual forms, appropriate 
registers according to context, discourse markers, grammar and lexical 
convention, punctuation, using paragraphing convention accurately and 
asking for help if needed 

o well-organized texts  
o detailed descriptions of real or imaginary events and experiences 
o synthesis of information and arguments 
o formal correspondence such as letters of clarification, application, 

recommendation, reference, complaint, apologies, sympathy and 
condolence 
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W. 1. links what s/he writes into clear well-

organized text though s/he may not always 

does smoothly so there maybe be some 

jumps. 

 

 

 

W.2. writes clear, detailed descriptions of real 

or imaginary events and experiences marking 

the relationship between ideas in clear 

connected text and following established 

conventions of the genre concerned. 

 

 

W.3. synthesizes information and arguments 

from a number of sources. 

 

 

 

W.4. edits and add to a linguistically complex 

text to make it more concise.  

 

 

 

W.5. writes formal correspondence such as 

letters of clarification, application, 

recommendation, reference, complaint, 

apologies, sympathy and condolence.  

 

 
Drafting 
  

­  Linking 
o well-organized texts by using connectors that show sequence, 

cause, effect, contrast, results, giving examples, add 
information, express facts, sum up, personal opinion and 
explaining. 

 
 

­  Writing 
o detailed descriptions of real or imaginary events and 

experiences by planning content, making sure the piece of 
writing matches the purpose, using a variety of sentences, 
punctuation to create different effects and using different 
lengths in paragraphs to provide an effective structure. 

 
 

­  Synthetizing 
o  information and arguments by having the purpose of the 

piece of writing clear, formulating a thesis, then writing a brief 
summary, after that, including an analysis of the ideas and 
finally reacting to the content and finding connections. 
 
 

­  Editing and adding 
o complex texts to make them more concise by analyzing the 

text structure, revising paragraphs and sections, rephrasing 
sentences, organizing sentences and paragraphs in a logical 
order. 
 

­  Writing 
o formal correspondence such as letters of clarification, application, 

recommendation, reference, complaint, apologies, sympathy and 
condolence by using paragraphing convention, spelling and 
punctuation accurately.  
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W.6. simplifies a source text by excluding non-

relevant or repetitive information and taking 

into consideration the intended audience. 

 

W.7. makes new information more accessible 

by using repetition and adding illustrations.  

 

 

 

W.8. gives reasoned opinions and arguments 

about a work. 

 

 

 

 

 

 

W.9. compares two works considering 

themes, characters, scenes, similarities, 

contrast and connections between them.  

 

 

 

 

 

 

 

 

 

 

 
 

­  Simplifying 
o a text by excluding non-relevant or repetitive information and 

taking into consideration the intended audience for 
announcements, presentations and safety procedures. 

 
­  Making 

o new information more accessible by using repetition and adding 
illustrations in notices, announcements, explanations and 
instructions. 

 
 

­  Giving  
o reasoned opinions and arguments about a work by providing a 

general introduction of the topic, then, giving positive ideas, after 
that, giving negative ideas and finally a conclusion using key words 
or phrases such as: on the positive sideé, in addition to thisé, 
another advantage is é, moreoveré, on the other handé, 
although é, consequently é, finallyé, in conclusion é 
 
 

­  Comparing 
o two works considering themes, characters, scenes, similarities, 

contrast and connections between them by using Graphic 
Organizers such as: Venn diagram, Top Hat, Comparison matrix, 
T charts, Compare and contrast chart, three item Venn.  

 
Revising  

clear well-organized text, clear, detailed descriptions of real or 
imaginary events and experiences, synthesizes information and 
arguments, formal correspondence such as letters of clarification, 
application, recommendation, reference, complaint, apologies, 
sympathy and condolence and texts comparing two works considering 
themes, characters, scenes, similarities, contrast and connections 
between them, reasoned opinions and arguments about a work using 
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W.10. uses appropriate range of vocabulary 

and idiomatic expressions connect to topic of 

his/her interest. 

 

paragraphing convention, spelling and punctuation accurately with the 
support of a partner in a shared writing activity.  

 
Editing  

o clear well-organized text, clear, detailed descriptions of real or 
imaginary events and experiences, synthesizes information and 
arguments, formal correspondence such as letters of clarification, 
application, recommendation, reference, complaint, apologies, 
sympathy and condolence and texts comparing two works considering 
themes, characters, scenes, similarities, contrast and connections 
between them, reasoned opinions and arguments about a work using 
paragraphing convention, spelling and punctuation accurately, 
independently before oral/written publish 

 Integrated Project 
 

Investigation, Planning, Action, Reflection and Demonstration/Celebration: 
 

­  Designing a newspaper/ school magazine with articles related to the 
themes 
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Level: 11th  Term 3 
CEFR Band B2  

Scenario: Review & Reflect 

CEFR Band: B2.2  
 

Domain (s): Socio-
Interpersonal and Academic 

Themes: 
1. Social Issues  
2. Political Issues  
3. Economic Issues  
4. Religious Issues 

Enduring Understanding: Knowing local and global diverse issues help people expand understanding, bringing awareness, build social 
connections and develop a sense of planetarium belonging to react and act out as social agents. 

Essential Question: How do bigger issues affect our daily life? 

Linguistic Competencies Goals 
Learner cané 

Oral and Written 
Comprehension 

 
 
 

 
 

L.1. follow the essential of lectures or talks within his/her own field, if the subject matter is familiar 

and the presentation is clearly structured. 

L.2. identify the main reasons for and against an argument or idea in a discussion conducted in clear 

standard speech. 

L.3. follow extended speech and complex lines of argument provided the topic is reasonably familiar, 

and the direction of the talk is sign-posted by explicit markers. 

L.4. understand radio documentaries, live interviews, talk shows, plays and the majority of recorded 

or broadcast audio material delivered if in the standard form of the language. 

L.5. follow TV drama and the majority of films in standard dialect. 

 
 

 

R.1. read short stories and novels written in straight forward language and style, making use of a 

dictionary if s/he is familiar with the story or the writer. 

R.2. scan quickly through long and complex texts, locating relevant details. 

R.3. recognize different structures in discursive text: contrasting arguments, problem-solution 

presentation and cause-effect relationships.  

R.4. understand lengthy, complex instructions in his/her field, including details on conditions and 

warnings, provided he/she can reread difficult sections. 

Oral and Written 
Production 

 
 

 

SI.1. follow the discussion on matters related to his/her interest. 

SI.2. sustain his/her opinions in discussion by providing relevant explanations, arguments and 

comments. 
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SI.3. follow, with some effort, much of what is said around him/her in discussion but may find it 

difficult to participate effectively in discussion with several speakers of the target language who do 

not modify their speech in any way. 

SI.4. participate actively in routine and non-routine formal discussion. 

SI.5. sustain relationships with native speakers without amusing or irritating them or requiring them to 

behave other than they would with a native speaker. 

SI.6. sustain his/her opinion, evaluate alternative proposals and make and respond to hypotheses. 

SI.7. ask for explanation or clarification to ensure to understand complex texts and abstract ideas in 

different contexts live or online. 

SI.8. contribute to complex interactions between third parties in group discussions on familiar topics 

appropriately. 

SI.9. formulate questions and feedback to encourage people to expand on their thinking, justify or 

clarify opinions. 

SI.10. help the parties with a disagreement better understand each other by restating and reframing 

their positions more clearly and by prioritizing needs and goals. 

SI.11. use and play different roles (e.g. role plays, body posture, line of vision, mimic) 

SI.12. respect for social cultural norms, taboos, etc. 

SI.13. establish and maintain eye contact. 

SI. 14. use appropriate intonation, place stress correctly and articulate individual sounds clearly. 

 
 
 

 
 
 

SP.1. give a clear, prepared presentation, giving reasons in support of or against a particular point of 

view and giving the advantages and disadvantages of various options. 

SP.2. construct a chain of reasoned argument. 

SP.3. develop a clear argument, expanding and supporting his/her points of view at some length with 

subsidiary points and relevant examples. 

SP.4. explain a viewpoint on a topical issue giving the advantages and disadvantages of various 

options. 

SP.5. take a series of follow- up questions with a degree of fluency and spontaneity which poses no 

strain for either him/herself or the audience. 

SP.6. explain a problem which has arisen and make it clear that the provider of the service/customer 

must make a concession. 

SP.7. interpret and describe reliably detailed information contained in complex diagrams, charts and 

other visually organized information on topic of his/her interest. 



 

186 
 

SP.8. adjust his/her expressions to make some distinction between formal and informal registers but 

may not always do so appropriately. 

SP.9. adapt stretches of language to different situations or changes of direction in a talk. 

 
 
 
 
 

 
 
 

W.1. write a detailed description of a complex process. 

W.2. participate effectively in live online academic/nonacademic long and complex discussions  

W.3. evaluate different ideas or solutions to a problem. 

W.4. write an essay or report which develops an argument, giving reasons in support of or against a 

particular point of view and explaining the advantages and disadvantages of various options. 

W.5. write an essay or report that develops an argument systematically with appropriate highlighting 

of significant points and relevant supporting detail. 

W.6. interpret and present reliably in writing detailed information from diagrams and visually 

organized data of his/her interest. 

W.7. simplify a source text by excluding non-relevant or repetitive information and taking into 

consideration the intended audience. 

W.8. make new information more accessible by using repetition and adding illustrations. 

W.9. use an appropriate range of vocabulary and idiomatic expressions connect to topic of his/her 

interest. 

W.10. produce texts with good grammatical control some nonsystematic errors may still occur, but 

they are rare. 

W.11. produce intelligibly texts using paragraphing convention, spelling and punctuation accurately 

but may show signs of mother tongue influence. 
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11th Term 3 
CEFR Band: B2 

General and Specific Competences 

Learn to do Learn to know Learn to be and Live in Community 

Functions 
 
­  Critiquing and reviewing 
­  Describing experiences 
­  Describing feelings and emotions 
­  Describing hopes and plans 
­  Developing an argument 
­  Encouraging and inviting another speaker to 

continue, come in 
­  Expressing abstract ideas 
­  Expressing agreement and disagreement 
­  Expressing opinions 
­  Expressing reaction, e.g. indifference 
­  Interacting informally, reacting, expressing 

interest, sympathy, surprise etc. 
­  Opinion, justification 
­  Speculating 
­  Taking the initiative in interaction 
­  Synthesizing, evaluating, glossing information 
 

Discourse Markers 
 
­  Connecting words expressing cause and effect, 

contrast etc. 
­  Discourse markers to structure formal speech 
­  Linkers: although, in spite of, despite 
­  Linkers: sequential ς past time ς 
­  subsequently 
 
See more on ñSuggested Discourse Markers 
Section.ò 

Grammar 
­  Review previous tenses 
­  adjectives 
­  adverbs 
­  future continuous/progressive 
­  future perfect 
­  future perfect continuous 
­  mixed conditionals  
­  modals: can´t have, needn´t have 
­  modals of deduction and speculation 
­  narrative tenses 
­  passives 
­  past perfect 
­  past perfect continuous 
­  phrasal verbs, extended 
­  relative clauses 
­  reported speech 
­  will and going to for prediction 
­  wish 
­  would - expressing habits in the past 
 

Vocabulary 
 

Social Issues 
 
exclusion  
marginalized  
protests  
justice  
injustice  
citizenship  

Psycho-social 
 
­  Respecting opinions, values/beliefs and language 

differences 
­  Respecting human rights principles and 

inclusiveness 
­  Demonstrating openness towards other interests 

and new experiences/ideas 
­  Being aware of self-monitoring about own 

reactions toward different opinions, beliefs, 
needs 

­  Appreciating assertive communication 
 

Sociocultural 
 

­  Willingness to cooperate, work with classmates, 
coaching each other, questioning, and helping for 
clarification.  

­  Showing interest, tolerance and respect to peers 
and families backgrounds   

­  Demonstrating social solidarity towards others 
living conditions and needs. 

­  Showing empathy: putting oneself in the shoes of 
ƻǘƘŜǊǎΩ ŀƴŘ ƭƛǎǘŜƴƛƴƎ ǘƻ ǘƘŜƛǊ ƴŜŜŘǎ 

­  Adopting a non-judgmental attitude towards 
ƻǘƘŜǊǎΩ ǎƛǘǳŀǘƛƻƴǎ 

 
Idioms 

 
throw in the towel 
-To give up 
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equal rights  
civil rights  
basic rights human rights  
marches  
activists  
hunger strikes  
boycott  
ballot  
election  
inequality  
gender gap  
prejudice  
racism  
ageism 
abuse of children 
homelessness 
indigenous 
homosexuality 
transgender 

 
Political Issues  

 
legislate 
legislature 
laws 
ordinances 
lobbying 
advocating 
campaigning 
economy  
business development 
technology  
quality of life 
cost of living 

-They knew they were going to lose so they threw in 
the towel. 

give up 
- to abandon or stop something 
- I have decided to give up my plan to work in Hong 
Kong for a year. 
 
give (someone) a break 
- to give someone a chance, to provide someone with 
another opportunity or chance 
- We decided to give the woman a break and take 
care of her children while she looked for a job. 

give the shirt off (oneΩs) back 
-to be generous. 
-Sid is the kind of guy who would give you the shirt 
off his back if you asked him to. 

go against the grain 
- to go against the natural direction or inclination of 
something 
-She goes against the grain of many in her community 
and speaks up at town meetings about social 
injustice.  

go down the drain 
- become worse and worse 
- With rising gas prices and high unemployment the 

economy is going down the drain.  
 
at all costs 
- at any expense of time or effort or money 
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education  
trade agreements  
nuclear arms  
war  
liberty  
freedom  
censorship  

politics 
 

Economic Issues 
taxes 
taxation 
balanced budget  
unemployment rates  
economic realities 
deficits  
morale  
public confidence  
stock market  
economic development  
assets  
discouraged workers  
fixed income 
pensions  
dividends  
free trade  
income inequality  
inflation  
interest rate  
labor market  
median income monopoly(monopolies)  
national debt 

 
Religious Issues 

We must fight for a good education system at all 
costs. 
 
a blessing in disguise. 

something that seems terrible but actually produces 

good results some bad luck or misfortune which 

ultimately results in something positive  

 

It was a blessing in disguise when the man lost his 

job. He quickly found a better job with a higher salary.  

an act of faith 

- an act or deed that demonstrates religious faith, an 

act or a deed that shows trust in someone or 

something 

It was an act of faith when the man decided to quit his 

job and do something different. 

fall from grace 

- to stop being held in favor by others - especially 

because of some wrong or foolish action 

-The politician had a fall from grace after he was 

involved in a scandal. 

 
Proverbs/Quotes 
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faith  
Christianity  
Islam  
Buddhism  
Hinduism  
Catholicism  
Taoism  
Judaism  
Shamanism 
doctrine  
divinity  
sacred  
prophet  
universal  
atheist  
cathedral 
synagogue  
mosque  
judgement  
inspiration  
mystical  

 
Phonology  

 

¶ Review of sound articulation (7th to 9th) 
and of phonological features of most 
unfamiliar words when needed. 

¶ Use of prosodic features (stress, 
intonation, rhythm) to support the 
message intended to convey. 
 

You are never strong enough that you donΩt need 
help.τCesar Chavez  
 
The function of education is to teach one to think 
intensively and to think critically. Intelligence plus 
character - that is the goal of true education.τMartin 
Luther King, Jr. 
 
It is easier to find men who will volunteer to die than 
to find those who are willing to endure pain with 
patience.τJulius Caesar 
 
Once youΩve built the big machinery of political 
power, remember you wonΩt always be the one to run 
it.τP. J. OΩRourke 
 

There can be economy only where there is 

efficiency.τBenjamin Disraeli 

 

In this world nothing can be said to be certain, except 

death and taxes.τBenjamin Franklin 
 
Protection of religious freedom means considering 
the faiths and beliefs of everyone involved.τMike 
Quigley 
 
Faith is taking the first step even when you donΩt see 
the whole staircase.τMartin Luther King, Jr. 
 
Pray as though everything depended on God. Work as 
though everything depended on you.τSaint 
Augustine 

  

http://www.brainyquote.com/quotes/quotes/j/juliuscaes135052.html?src=t_volunteer
http://www.brainyquote.com/quotes/quotes/j/juliuscaes135052.html?src=t_volunteer
http://www.brainyquote.com/quotes/quotes/j/juliuscaes135052.html?src=t_volunteer
http://www.brainyquote.com/quotes/authors/j/julius_caesar.html
http://www.brainyquote.com/quotes/quotes/b/benjamindi154145.html?src=t_economy
http://www.brainyquote.com/quotes/quotes/b/benjamindi154145.html?src=t_economy
http://www.brainyquote.com/quotes/authors/b/benjamin_disraeli.html
http://www.brainyquote.com/quotes/quotes/m/mikequigle622489.html?src=t_religious_freedom
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11th Term 3 
CEFR Band: B2 

Assessment Strategies Suggested Mediation Strategies 
 Pre-teaching  

Participating in warm-up activities, such as icebreakers (e.g. evocative 
quotation, active brain gym, scenario, photo or song), improvisational acting 
out and generative question. 
 
Engaging in activation of prior knowledge and schemata, eliciting information 

(e.g. predictions, setting a scene, brainstorming to review and eliciting new 

language: vocabulary, sounds and language forms and socializing unit goals. 

 

Introducing different text types (oral/written), key vocabulary grammar and 

sentence frames with visual aids and technology. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oral and Written Comprehension 
 

Listening to speak /write  
 

Following the essential of lectures or talks, main reasons for and against an 
argument, extended speech and complex lines of argument, radio 
documentaries, live interviews, talk shows, plays, TV drama and the majority of 
films.  
 
Planning: Pre-listening  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and 

stating the task goal, sharing what he /she knows about the topic, predicting what 
the audio/video is about, presenting key vocabulary, key concepts, leading a 
discussion to draw out the information learners already know, listing possible 
difficulties and strategies for coping them showing responsibility when doing the 
tasks. 
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L.1. follows the essential of lectures or talks 

within his/her own field, if the subject matter 

is familiar and the presentation is clearly 

structured. 

 

 

 

 

 

 

 

 

L.2. identifies the main reasons for and 

against an argument or idea in a discussion 

conducted in clear standard speech 

 

 

L.3. follows extended speech and complex 

lines of argument provided the topic is 

reasonably familiar, and the direction of the 

talk is sign-posted by explicit markers. 

 

 

 

L.4. distinguishes radio documentaries, live 

interviews, talk shows, plays and the majority 

of recorded or broadcast audio material 

delivered it in the standard form of the 

language. 

Monitoring: Listening for the first time   
 
 

­  Following  
ƺ the essential of lectures or talks within his/her own field by writing 
specific pieces of information, getting the gist and taking notes. 

 
 
 
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for 

conveying meaning and checking understanding by sharing his /her  views on 
facts and ideas.  

 
 
Listening for the second time  
 
Identifying 

ƺ main reasons for and against an argument by sharing impressions and 
arguing trying to think ahead: What might happen next?, What might the 
speakers say?, Which words might they use? 

 
 
Following 

ƺ extended speech and complex arguments by predicting, having group 
discussions, answering questions, and listening for details sign-posted by 
explicit markers.  
 
 
 
 

Distinguishing 
ƺ information on radio documentaries, live interviews, talk shows and plays by 
listening for main ideas, listening for details, answering questions and taking 
notes to write an essay.  

 



 

193 
 

 

 

 

L.5. follows TV drama and the majority of 

films in standard dialect. 

 
 
 
Following 

ƺ TV drama and the majority of films by doing a case study and taking notes 
to participate in discussions.  

 
Post-listening  

 
­  Reacting to the content of the text or focusing on features/ language forms. 
Integrating listening with other skills by using discussions, written or oral summaries, 
making and answering written or oral questions and role playing. 

Using technically designed instruments such as 

learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

R.1. reads short stories and novels written in 

straight forward language and style, making 

use of a dictionary if s/he is familiar with the 

story or the writer. 

Reading to write/speak  
 
Distinguish short stories and novels, relevant details, different structures in 
discursive text: contrasting arguments, problem-solution presentation and 
cause-effect and lengthy, complex instructions in his/her field, including details 
on conditions and warnings 
 
Planning: Pre-reading  

 
­  Activating prior knowledge by motivating and contextualizing, preparing and 

stating the task goal, sharing what he /she knows about the topic, predicting what 
the audio/video is about, presenting key vocabulary, key concepts, leading a 
discussion to draw out the information learners already know, listing possible 
difficulties and strategies for coping them showing responsibility when doing the 
tasks. 

 
 
Monitoring: Reading for the first time   
 
Reading   
 

ƺ short stories and novels by participating in book clubs, summarizing the 
book into a comic or story aimed or writing a news article about an important 
event from the book. 
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R.2. scans quickly through long and complex 

texts, locating relevant details. 

 

 

 

 

R.3.recognizes different structures in 

discursive text: contrasting arguments, 

problem-solution presentation and cause-

effect relationships.  

 

 

 

 

R.4. distinguishes lengthy, complex 

instructions in his/her field, including details 

on conditions and warnings, provided he/she 

can reread difficult sections. 

  
Pair/Group feedback 
­  for comparing what s/he understood and explaining his/her own strategies for 

conveying meaning and checking understanding by sharing his /her  views on 
facts and ideas.  

 
 
Reading for the second time  
 
Scanning 

ƺ long and complex texts by locating specific details to complete sentences, 
answer questions, compare features, and take notes to prepare for a 
conversation or participate in a discussion.  

 
 
 
Recognizing 

ƺ different structures in discursive texts: contrasting arguments, problem-
solution presentation and cause-effect that discuss  by identifying the present 
situation , sides of an argument, different points or other points of view and 
options, solutions and  markers used for expressing opinions, ordering ideas, 
giving additional information or reasons, showing cause and effect, giving 
examples, contrasting and comparing and summing up. 
  

 
Distinguishing  

ƺ lengthy, complex instructions in his/her field, including details on conditions 
and warnings, by talking about prior knowledge, underlining ideas connected 
to prior knowledge, mix and match activities using notices, warnings on 
hazards, technical instructions, guides, forms, letters, official documents and 
contracts  
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Post-reading  
 

­  Reacting to the content of the text or focusing on features/ language forms. 
­  Integrating reading with other skills by using discussions, written or oral 

summaries, making and answering written or oral questions and role playing. 
Using technically designed instruments such as 

learning logs, and, with the guidance of the 

teacher, the learneré 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oral and Written Production 
Spoken Interaction  
 
Interaction in discussions, opinions, explanations, arguments, comments, 

discussion with several speakers, routine and non-routine formal discussion, 

relationships with native speakers without amusing or irritating them, opinion, 

evaluation of alternative proposals, hypotheses, explanation or clarification,, 

complex interactions between third parties, questions and feedback  

encouraging people to expand on their thinking, justifying or clarifying 

opinions, restating and reframing positions, using and playing different roles, 

respecting of social cultural norms, taboos, establishing and maintaining of eye 

contact  and using appropriate intonation and stress. 

 

 
Planning 

­  Checking comprehension of tasks given by the teacher. 
­  Identifying the task, planning a set of questions to ask 

(content/language), asking for help if needed and select the 
appropriate materials. 
 

Elaborating 
­  discussions, opinions, explanations, arguments, comments, discussion 

with several speakers, routine and non-routine formal discussion, 
relationships with native speakers without amusing or irritating them, 
opinion, evaluation of alternative proposals, hypotheses, explanation 
or clarification,, complex interactions between third parties, questions 
and feedback  encouraging people to expand on their thinking, 
justifying or clarifying opinions, restating and reframing positions, using 
and playing different roles, respecting of social cultural norms, taboos, 
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SI.1. follows the discussion on matters 

related to his/her interest. 

 

 

 

 

SI.2. sustains his/her opinions in discussion 

by providing relevant explanations, 

arguments and comments. 

 

 

 

 

SI.3. follows, with some effort, much of what 

is said around him/her in discussion but may 

find it difficult to participate effectively in 

establishing and maintaining of eye contact  and using appropriate 
intonation and stress. 
 
 

Rehearsing  
­  discussions, opinions, explanations, arguments, comments, discussion 

with several speakers, routine and non-routine formal discussion, 
relationships with native speakers without amusing or irritating them, 
opinion, evaluation of alternative proposals, hypotheses, explanation 
or clarification,, complex interactions between third parties, questions 
and feedback  encouraging people to expand on their thinking, 
justifying or clarifying opinions, restating and reframing positions, using 
and playing different roles, respecting of social cultural norms, taboos, 
establishing and maintaining of eye contact  and using appropriate 
intonation and stress with peers  

 
 
Interacting  
 
 

­  Following 
o the discussion by asking follow - up questions, stimulating 

discussion, asking others to clarify ideas, and involving others asking 
their opinions and showing that you are listening, understanding, 
validating and caring about what others said. 

 
 

­  Sustaining 
o his/her opinions in discussion by providing relevant explanations, 

arguments, comments, and giving detailed information about a topic. 
 
 
 

­  Following  
o much of what is said around him/her in discussion by being an 

active listener. 
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discussion with several speakers of the 

target language who do not modify their 

speech in any way. 

 

 

 

 

 

SI.4. participates actively in routine and non-

routine formal discussion. 

 

 

 

 

 

 

SI.5. sustains relationships with native 

speakers without amusing or irritating them 

or requiring them to behave other than they 

would with a native speaker. 

 

 

 

 

SI.6. sustains his/her opinion, evaluates 

alternative proposals and makes and 

respond to hypotheses. 

 

 

SI.7. asks for explanation or clarification to 

ensure to understand complex texts and 

o by listening  carefully to what others are saying 
o by making eye contact with the other speakers to acknowledge 

them. 
o by nodding the head to show you are paying attention. 
o by using appropriate body gestures 
o by having  content knowledge of a variety of topics  
o by reading on variety of topics because it enhances vocabulary 

Participating 

o actively in routine and non-routine formal discussion by being a good 
listener, acknowledging that everybody has something valuable to 
say, articulating your ideas in a way that is easy to understand, 
structure ideas before presenting them, demonstrating an open-
minded attitude to new ideas, appreciating others opinions, valuing 
the social interaction in community building and demonstrating 
respect to other opinions. 
 

­  Sustaining 
o relationships with speakers of the target language without 

unintentionally amusing or irritating them by asking questions 
to stimulate discussions, adjusting registers and using different 
discourse functions for checking understanding and managing 
interaction.  
 
 
 

­  Sustaining 
o opinions in discussions by providing relevant explanations, 

arguments, comments, and giving detailed information about a 
topic and evaluating alternative proposals and making and 
responding to hypotheses.  

 
­  Asking 

 
































































































